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Abstract 

In increasingly plural and polarized societies, religion continues to play an 
ambivalent role as both a source of conflict and a potential resource for 
peace. This article presents an integrative narrative review examining the 
contribution of interfaith education to peacebuilding, with particular 
attention to curricular and pedagogical implications within formal and non-
formal educational settings. Drawing on interdisciplinary literature from 
peace studies, religious education, theology, and educational research 
published predominantly within the last 10–15 years, the study synthesizes 
conceptual, empirical, and policy-oriented sources. While adopting a 
global and comparative perspective, this review also engages Islamic 
ethical traditions and educational contexts in Muslim-majority societies as 
integral to contemporary interfaith peacebuilding discourses. Using a 
thematic synthesis approach, five major themes are identified: 
conceptualizations of peace in education; religion as both barrier and 
bridge to peace; interfaith education as a means of fostering religious 
literacy and ethical awareness; pedagogical strategies for interfaith peace 
education; and educational outcomes and transformative impacts. The 
findings indicate that interfaith education supports peacebuilding by 
addressing cultural and structural dimensions of violence, enhancing 
dialogical competence, and cultivating empathy, critical thinking, and civic 
responsibility among learners. Based on this synthesis, the article proposes 
the Integrative Interfaith Peace Education Framework (IIPEF), which links 
theoretical foundations, interfaith learning processes, pedagogical 
strategies, and peace-oriented educational outcomes. The study contributes 
to the literature by repositioning religion including Islamic educational and 
ethical perspectives as a pedagogical asset rather than a risk factor, and by 
offering a coherent framework to guide curriculum development, teacher 
education, and educational policy in plural societies. 

Keywords: interfaith education; peace education; religious pluralism; curriculum; 
peacebuilding 
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Abstrak 

Dalam masyarakat yang semakin plural dan terpolarisasi, agama terus 
memainkan peran ambivalen sebagai sumber konflik sekaligus sebagai 
potensi sumber perdamaian. Artikel ini menyajikan tinjauan naratif 
integratif yang mengkaji kontribusi pendidikan lintas iman terhadap 
pembangunan perdamaian, dengan perhatian khusus pada implikasi 
kurikuler dan pedagogis dalam konteks pendidikan formal dan nonformal. 
Dengan memanfaatkan literatur interdisipliner dari studi perdamaian, 
pendidikan agama, teologi, dan penelitian pendidikan yang sebagian besar 
diterbitkan dalam 10–15 tahun terakhir, penelitian ini mensintesis sumber-
sumber konseptual, empiris, dan berorientasi kebijakan. Dengan 
mengadopsi perspektif global dan komparatif, tinjauan ini juga melibatkan 
tradisi etika Islam dan konteks pendidikan di masyarakat mayoritas Muslim 
sebagai bagian integral dari diskursus kontemporer tentang pembangunan 
perdamaian lintas iman. Menggunakan pendekatan sintesis tematik, 
diidentifikasi lima tema utama: konseptualisasi perdamaian dalam 
pendidikan; agama sebagai hambatan sekaligus jembatan menuju 
perdamaian; pendidikan lintas iman sebagai sarana penguatan literasi 
keagamaan dan kesadaran etis; strategi pedagogis untuk pendidikan 
perdamaian lintas iman; serta luaran pendidikan dan dampak 
transformatifnya. Temuan menunjukkan bahwa pendidikan lintas iman 
mendukung pembangunan perdamaian dengan menangani dimensi kultural 
dan struktural dari kekerasan, meningkatkan kompetensi dialogis, serta 
menumbuhkan empati, berpikir kritis, dan tanggung jawab kewargaan pada 
peserta didik. Berdasarkan sintesis tersebut, artikel ini mengusulkan 
Kerangka Pendidikan Perdamaian Lintas Iman Integratif (Integrative 
Interfaith Peace Education Framework/IIPEF) yang menghubungkan 
landasan teoretis, proses pembelajaran lintas iman, strategi pedagogis, dan 
luaran pendidikan yang berorientasi pada perdamaian. Studi ini 
berkontribusi pada literatur dengan memposisikan kembali agama—
termasuk perspektif pendidikan dan etika Islam—sebagai aset pedagogis, 
bukan faktor risiko, serta menawarkan kerangka yang koheren untuk 
memandu pengembangan kurikulum, pendidikan guru, dan kebijakan 
pendidikan dalam masyarakat plural. 

Keywords: pendidikan lintas iman; pendidikan perdamaian; pluralisme 
keagamaan; kurikulum; pembangunan perdamaian 

A. Introduction 

In the early decades of the twenty-first century, the world has witnessed an 

intensification of social polarization, identity-based conflict, and religiously framed 

violence, occurring alongside unprecedented levels of global interconnectedness. 

Processes of globalization, digital communication, and mass migration have 

brought individuals and communities of diverse religious and cultural backgrounds 
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into closer contact than ever before. While such encounters offer significant 

opportunities for mutual learning and cooperation, they also generate new tensions 

when difference is perceived as threat rather than resource  (Banks, 2015). In many 

contemporary conflicts—ranging from violent extremism and terrorism to social 

discrimination and political polarization—religious identities and narratives play a 

visible and often decisive role (Juergensmeyer, 2017; Svensson & Nilsson, 2018). 

This complex reality underscores an urgent question for education: how can 

learning environments be designed to transform religious and cultural diversity 

from a source of division into a foundation for sustainable peace? 

Peace education has long been proposed as a strategic response to violence 

and conflict, but its conceptualization has expanded considerably over the past 

several decades. Building on Galtung’s seminal distinction between negative peace 

(the absence of direct violence) and positive peace (the presence of justice, equity, 

and harmonious social relations), contemporary peace education emphasizes 

structural transformation, critical consciousness, and ethical engagement (Galtung, 

1969; Webel & Galtung, 2007). More recent scholarship highlights peace education 

as a holistic process encompassing cognitive, emotional, and behavioral dimensions 

of learning, aimed at cultivating empathy, critical thinking, dialogue skills, and 

civic responsibility (Bajaj, 2015; Salomon, 2009). Educational institutions thus 

become not merely sites for knowledge transmission, but arenas for shaping moral 

imagination and social agency. 

Within this framework, this study adopts the concept of preventive 

peacebuilding to describe educational efforts that seek to address the cultural and 

structural roots of conflict—such as prejudice, exclusion, and religious 

misunderstanding—before they escalate into open violence. In the context of 

interfaith education, preventive peacebuilding refers to pedagogical processes that 

cultivate religious literacy, ethical awareness, and dialogical competence as early 

interventions aimed at reducing the likelihood of identity-based conflict. This 

perspective differentiates preventive peacebuilding from general peace education 

by emphasizing anticipatory, formative, and values-oriented educational strategies 

rather than post-conflict reconciliation alone. 
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Within this evolving field, religion occupies an ambivalent position. On the 

one hand, scholars have documented how religious symbols and discourses are 

mobilized to legitimize violence, reinforce exclusionary identities, and sacralize 

political conflicts (Appleby, 2015; Juergensmeyer, 2017). On the other hand, an 

expanding body of research demonstrates that religious traditions also provide 

powerful moral resources for nonviolence, reconciliation, and social justice (Abu-

Nimer, 2010; Philpott, 2012). This dual capacity has led to renewed scholarly 

attention to the conditions under which religion functions as a catalyst for peace 

rather than conflict. Importantly, education is increasingly recognized as a critical 

mediating factor in this process, shaping how religious beliefs are interpreted, 

transmitted, and enacted in plural societies (Gearon, 2013; Jackson, 2014). 

Interfaith education has emerged over the last two decades as a particularly 

promising educational approach within peacebuilding discourses. Broadly defined, 

interfaith education refers to pedagogical practices that foster religious literacy, 

dialogical engagement, and cooperative action among learners of different faith 

traditions and worldviews(Ipgrave et al., 2018; Patel & Meyer, 2011). Unlike earlier 

models of religious education that focused primarily on confessional instruction or 

descriptive comparison, contemporary interfaith education emphasizes encounter, 

reflexivity, and ethical learning. Through structured dialogue and collaborative 

activities, learners are encouraged to engage with religious difference as a lived 

reality, cultivating empathy and mutual recognition rather than tolerance alone 

(Buber, 1958; Freire, 1970; Z’uñiga et al., 2007). 

Recent empirical studies conducted in diverse educational contexts provide 

growing evidence of the peacebuilding potential of interfaith learning. Research in 

secondary schools and universities indicates that sustained interfaith dialogue and 

cooperative projects can reduce prejudice, challenge stereotypes, and strengthen 

students’ capacities for perspective-taking and civic engagement (Brodeur, 2016; 

Nagda et al., 2012; Patel, 2012). These findings align with developments in social 

psychology, particularly intergroup contact theory, which demonstrates that 

meaningful interaction under conditions of equal status, shared goals, and 

institutional support contributes to more positive intergroup relations (Davies et al., 
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2018; Pettigrew & Tropp, 2006). Educational settings, when intentionally 

structured, offer precisely such conditions for transformative contact. 

International policy frameworks over the past 10–15 years have further 

reinforced the relevance of interfaith and peace-oriented education. UNESCO’s 

Global Citizenship Education (GCED) initiative emphasizes respect for diversity, 

intercultural dialogue, and shared responsibility as core learning outcomes for 

twenty-first-century education (UNESCO, 2015, 2023). Similarly, the United 

Nations’ Sustainable Development Goal 4.7 explicitly calls for education that 

promotes peace, global citizenship, and appreciation of cultural and religious 

diversity (United Nations, 2015). These policy developments signal a global 

consensus that peacebuilding is inseparable from education and that religious and 

cultural literacy are essential components of democratic and inclusive societies. 

The theoretical foundations of interfaith education for peacebuilding are 

supported by ongoing developments in the philosophy and theology of religious 

pluralism. While classical pluralist thinkers such as Hick argued for the equal 

validity of religious paths, more recent scholarship adopts nuanced approaches that 

balance commitment to particular traditions with openness to others (Cornille, 

2013; Knitter, 2013). Küng’s concept of a global ethic continues to influence 

contemporary discourse by identifying shared moral commitments—nonviolence, 

justice, truthfulness, and solidarity—that transcend doctrinal boundaries and 

resonate with human rights frameworks (K"ung, 2010; Snyder, 2019). In parallel, 

scholars within Islamic, Christian, Hindu, and Buddhist traditions have articulated 

internally grounded theologies of peace that affirm plural coexistence without 

erasing theological difference (Abu-Nimer, 2010; Hedges, 2017; Nasr, 2015). 

These internally grounded perspectives are particularly significant in Muslim-

majority societies, where religious education plays a central role in moral formation 

and social cohesion. 

Despite these advances, the literature on interfaith education and 

peacebuilding remains fragmented in several respects. First, theoretical discussions 

of peace and pluralism are often disconnected from empirical studies of educational 

practice. Second, pedagogical research frequently lacks a clear conceptual linkage 

to peace theory and religious studies. Third, many review articles focus on either 
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peace education or interfaith education in isolation, without offering an integrative 

framework that connects religion, pedagogy, and peace outcomes. This 

fragmentation poses challenges for educators and curriculum developers seeking 

coherent guidance for practice in increasingly plural classrooms. 

Responding to these gaps, the present article offers an integrative review of 

literature published over the past several decades, with particular attention to 

scholarship from the last 10–15 years. By synthesizing peace theory, interfaith 

studies, and educational research, the article aims to develop a coherent analytical 

framework for understanding interfaith education as a form of preventive 

peacebuilding. The review addresses four guiding questions: (1) How is peace 

conceptualized in contemporary peace education, and what implications does this 

have for curriculum? (2) How does religion function as both a source of conflict 

and a resource for peace? (3) What philosophical and theological foundations 

support interfaith approaches to education? and (4) How can these insights be 

operationalized through curriculum design and pedagogy? 

The article makes three key contributions. First, it integrates classical peace 

theory with recent empirical and policy-oriented scholarship, responding to calls 

for more theoretically grounded reviews in peace education (Bajaj & Hantzopoulos, 

2016; Torraco, 2016). Second, it reframes religion not primarily as a risk factor but 

as a pedagogical asset, emphasizing its ethical, dialogical, and motivational 

potential for peacebuilding. Third, it proposes an integrative conceptual framework 

that links theoretical foundations, interfaith learning processes, pedagogical 

strategies, and learner outcomes. By bridging theory and practice, this article seeks 

to support educators, curriculum developers, and policymakers in designing 

educational initiatives that foster a culture of peace in religiously diverse societies. 

B. Research Results 

This section presents the results of the integrative thematic synthesis of the 

literature on interfaith education and peacebuilding. Drawing on the analyzed 

sources, five major themes emerged that collectively explain how interfaith 

education contributes to peacebuilding within formal and non-formal educational 

contexts. These themes are: (1) conceptualizations of peace in educational 



 
Sandi Pratama 

JKII: Jurnal Kajian Islam Interdisipliner 
Vol. 10, No. 2 (2025) 

95 

discourse; (2) religion as a dual force—barrier and bridge to peace; (3) interfaith 

education as a means of cultivating religious literacy and ethical awareness; (4) 

pedagogical strategies for interfaith peace education; and (5) educational outcomes 

and transformative impacts. Together, these findings provide an empirical–

conceptual basis for the Integrative Interfaith Peace Education Framework (IIPEF). 

 

Figure 1. Keyword Co-occurrence Analysys of Interfaith Peace Education 

1. Conceptualizations of Peace in Education 

The literature consistently demonstrates that contemporary peace education 

is grounded in an expanded understanding of peace that goes beyond the absence 

of armed conflict. Building on Galtung’s distinction between negative and positive 

peace, scholars emphasize that peace entails the presence of justice, equality, 

human dignity, and constructive social relations. Educational research highlights 

that curricula focused solely on conflict avoidance or nonviolence, without 

addressing structural and cultural dimensions of violence, are insufficient for 

sustainable peacebuilding. Instead, peace education increasingly integrates issues 

such as human rights, social inclusion, democratic participation, and global 

responsibility. 

Recent studies further indicate that peace education functions as both a 

preventive and transformative process. Preventively, it equips learners with 

cognitive and social skills to resist extremist ideologies and dehumanizing 

narratives. Transformatively, it encourages critical reflection on systemic 

inequalities, historical grievances, and power relations that underlie conflict. Across 

diverse contexts, peace education is framed as a long-term investment in social 

cohesion rather than a short-term intervention aimed at conflict resolution alone. 
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This expanded conceptualization provides a critical foundation for understanding 

why interfaith education—addressing one of the most salient dimensions of 

identity—has become central to peacebuilding efforts. 

2. Religion as Barrier and Bridge to Peace 
A dominant theme across the reviewed literature is the recognition of 

religion’s ambivalent role in peace and conflict. Numerous studies document how 

religious identities and narratives have been instrumentalized to legitimize 

violence, intensify in-group solidarity, and marginalize perceived outsiders. In such 

cases, religious education that is exclusivist, dogmatic, or uncritical can 

inadvertently reinforce divisions and contribute to cultural violence. 

Conversely, a substantial body of scholarship highlights religion’s capacity 

to function as a powerful bridge to peace. Religious traditions are shown to contain 

ethical teachings that promote compassion, justice, forgiveness, and reconciliation. 

When these values are foregrounded through education, religion becomes a 

resource for moral motivation and social responsibility rather than a source of 

division. The literature emphasizes that the decisive factor is not religion per se, but 

how religious meanings are constructed, interpreted, and transmitted within 

educational settings. 

Interfaith education is consistently identified as a key mechanism for 

shifting religion’s role from barrier to bridge. By exposing learners to multiple 

religious perspectives and encouraging dialogue, interfaith education disrupts 

simplistic and adversarial narratives. It enables learners to recognize internal 

diversity within traditions and to distinguish between faith-based values and 

politicized or extremist interpretations. These findings underscore the importance 

of addressing religion explicitly—rather than avoiding it—in peace-oriented 

curricula. 

3. Interfaith Education, Religious Literacy, and Ethical Awareness 
The third major theme concerns the role of interfaith education in fostering 

religious literacy and ethical awareness. Religious literacy is widely defined in the 

literature as the ability to understand religious traditions as internally diverse, 

historically situated, and socially embedded. Studies consistently report that low 
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levels of religious literacy contribute to stereotyping, fear, and prejudice, 

particularly in multicultural societies. 

Interfaith education addresses this gap by providing learners with structured 

opportunities to engage with the beliefs, practices, histories, and ethical teachings 

of different religious traditions. Rather than promoting superficial knowledge, 

effective interfaith education emphasizes interpretive understanding and 

reflexivity. Learners are encouraged to critically examine both their own 

assumptions and those presented in dominant social or media narratives. 

In addition to cognitive understanding, interfaith education is shown to 

enhance ethical awareness. Comparative engagement with religious and moral 

traditions allows learners to identify shared values—such as respect for human 

dignity, nonviolence, and social justice—while also appreciating genuine 

differences. This dual emphasis on commonality and difference helps learners 

develop moral reasoning that is inclusive without being relativistic. The literature 

suggests that such ethical formation is central to peacebuilding, as it equips learners 

to navigate pluralism with both conviction and respect. 

4. Pedagogical Strategies for Interfaith Peace Education 
A fourth theme emerging from the synthesis relates to pedagogy. The 

literature strongly indicates that the effectiveness of interfaith education for 

peacebuilding depends not only on content, but also on teaching methods. 

Dialogical and participatory pedagogies are consistently identified as essential. 

Approaches grounded in dialogue theory and critical pedagogy emphasize the 

importance of creating learning environments where learners can express 

perspectives, listen actively, and engage respectfully with difference. 

Cooperative learning and experiential methods also feature prominently in 

the literature. Interfaith dialogue programs, collaborative projects, service learning, 

and community engagement initiatives provide learners with opportunities for 

meaningful intergroup contact. Such pedagogical strategies align with findings 

from social psychology, which show that sustained interaction under conditions of 

equal status and shared goals reduces prejudice and fosters positive intergroup 

relations. 
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The literature further highlights the role of educators as facilitators and role 

models. Teachers’ attitudes, competencies, and reflexivity significantly influence 

the success of interfaith peace education. Effective educators are described as those 

who possess not only subject knowledge, but also dialogical skills, cultural 

sensitivity, and the ability to manage disagreement constructively. These findings 

point to the importance of teacher education and institutional support in sustaining 

interfaith peace initiatives. 

5. Educational Outcomes and Transformative Impacts 

The final theme concerns the outcomes and impacts of interfaith education 

on learners and educational communities. Across empirical and evaluative studies, 

interfaith education is associated with a range of positive cognitive, affective, and 

behavioral outcomes. Cognitively, learners demonstrate increased knowledge of 

religious diversity and improved critical thinking skills. Affectively, studies report 

enhanced empathy, reduced fear of the religious “other,” and more positive 

intergroup attitudes. 

Behaviorally, interfaith education is linked to greater willingness to engage 

in dialogue, collaborate across differences, and participate in civic or peace-

oriented activities. Some longitudinal studies suggest that these effects can extend 

beyond the classroom, influencing learners’ attitudes and behaviors in broader 

social contexts. While the strength and durability of these outcomes vary depending 

on program design and context, the overall pattern supports the view that interfaith 

education contributes meaningfully to peacebuilding. 

At the institutional level, the literature indicates that sustained interfaith 

education initiatives can foster more inclusive school cultures. Schools that 

integrate interfaith perspectives into curricula, policies, and extracurricular 

activities are more likely to exhibit norms of respect, equity, and constructive 

conflict management. These institutional effects reinforce individual learning 

outcomes and contribute to the development of what is often described as a “culture 

of peace.” 

Synthesis of Findings 
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Taken together, these findings reveal that interfaith education operates at 

multiple levels—conceptual, pedagogical, and relational—to support 

peacebuilding. It aligns with contemporary peace education by addressing 

structural and cultural dimensions of violence, engages religion as a critical 

dimension of identity, and employs pedagogies that promote dialogue and 

cooperation. Importantly, the literature suggests that interfaith education is most 

effective when it is integrated holistically into educational systems rather than 

implemented as isolated or short-term interventions. 

The thematic synthesis also highlights interconnections among the 

identified themes. Conceptualizations of peace shape curricular goals; 

understandings of religion influence pedagogical approaches; and educational 

practices determine learner outcomes. These interdependencies informed the 

development of the Integrative Interfaith Peace Education Framework (IIPEF), 

which conceptualizes interfaith education as a dynamic process linking theory, 

practice, and impact. The framework provides a structured lens through which 

educators and policymakers can design, implement, and evaluate interfaith peace 

education initiatives in diverse contexts. 

In summary, the findings of this integrative review demonstrate that 

interfaith education constitutes a robust and multifaceted approach to 

peacebuilding. By enhancing religious literacy, ethical awareness, dialogical 

competence, and social responsibility, interfaith education contributes to the 

formation of learners who are better equipped to navigate diversity and to 

participate constructively in plural societies. These results lay the groundwork for 

the subsequent discussion, which critically interprets the findings, situates them 

within broader scholarly debates, and explores their implications for curriculum 

development, teacher education, and educational policy. 
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Table 1. Key Research Studies on Interfaith Education and Peacebuilding 
Study 

(Author,Year) Topic / Focus Methodology / 
Approach Educational Relevance 

(Bajaj, 2015) Critical peace 
education and 
resistance 
pedagogy 

Qualitative, critical 
pedagogical analysis 

Demonstrates how peace 
education fosters critical 
consciousness and social 
justice orientation in 
diverse classrooms. 

(Bajaj & 
Hantzopoulos, 2016) 

Peace 
education in 
global 
contexts 

Comparative literature 
review 

Provides international 
perspectives that support 
integrating peace and 
interfaith themes into 
curricula. 

(Jackson, 2014) Religious 
education and 
pluralism 

Policy analysis and 
conceptual framework 

Supports dialogical and 
interpretive approaches to 
teaching about religions in 
plural societies. 

(Ipgrave et al., 2018) Interreligious 
dialogue in 
schools 

Qualitative case studies Shows how dialogical 
religious education 
enhances empathy and 
mutual understanding 
among students. 

(Patel, 2012) Interfaith 
leadership and 
social 
cohesion 

Mixed-methods, program 
evaluation 

Demonstrates the role of 
interfaith engagement in 
developing civic 
leadership and 
collaboration skills. 

(Abu-Nimer, 2010) Religion, 
nonviolence, 
and 
peacebuilding 

Conceptual and applied 
analysis 

Highlights religious 
values as pedagogical 
resources for peace and 
conflict resolution 
education. 

(Salomon, 2009) Nature and 
challenges of 
peace 
education 

Conceptual synthesis and 
review 

Identifies cognitive, 
emotional, and behavioral 
outcomes relevant to 
peace-oriented learning. 

(Davies et al., 2018) Intergroup 
contact and 
cross-group 
friendships 

Meta-analysis and 
empirical synthesis 

Provides empirical 
support for dialogical and 
cooperative learning 
strategies in interfaith 
education. 
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Study 
(Author,Year) Topic / Focus Methodology / 

Approach Educational Relevance 

(UNESCO, 2015) Global 
citizenship 
education 
(GCED) 

Policy framework and 
guidelines 

Establishes normative 
support for integrating 
peace, dialogue, and 
religious diversity in 
education. 

(Cornille, 2013) Conditions for 
interreligious 
dialogue 

Theological and 
philosophical analysis 

Clarifies ethical and 
dialogical prerequisites 
for meaningful interfaith 
engagement in 
educational contexts. 

Notes: This table synthesizes representative empirical, conceptual, and policy-oriented studies 
that inform the development of interfaith peace education curricula. The selected studies 
illustrate diverse methodological approaches and highlight the educational relevance of 
interfaith learning for peacebuilding in plural societies. 

 

C. Discussion 

This discussion critically interprets the findings of the integrative literature 

review by situating them within broader theoretical debates, recent empirical 

scholarship, and global educational policy frameworks. The discussion is organized 

around four interrelated dimensions: (1) interfaith education within contemporary 

peace education paradigms; (2) the reconfiguration of religion from a conflict risk 

to a pedagogical resource; (3) the pedagogical and institutional conditions for 

effective interfaith peace education; and (4) implications for curriculum 

development, teacher education, and policy. Through this analysis, the discussion 

clarifies the contribution of interfaith education to peacebuilding and reinforces the 

relevance of the Integrative Interfaith Peace Education Framework (IIPEF). 

1. Interfaith Education within Contemporary Peace Education Paradigms 

The findings affirm that interfaith education aligns closely with 

contemporary understandings of peace education that emphasize positive peace, 

structural transformation, and ethical responsibility. As peace education has shifted 

from a narrow focus on conflict prevention toward a more holistic concern with 

justice, inclusion, and human dignity, the role of religion has become increasingly 

salient. Religious identity remains one of the most powerful sources of meaning, 

belonging, and moral motivation for individuals and communities worldwide. 
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Consequently, peace education that neglects religion risks addressing only part of 

the conflict equation. 

The synthesis demonstrates that interfaith education contributes to peace 

education by addressing both cultural and structural dimensions of violence. 

Cultural violence, expressed through stereotypes, prejudice, and dehumanizing 

narratives, is directly challenged through religious literacy and dialogue. Structural 

violence, manifested in exclusionary policies or unequal access to resources along 

religious lines, is indirectly addressed as learners develop critical awareness of 

injustice and ethical commitments to social responsibility. In this sense, interfaith 

education functions not as a peripheral add-on but as a core component of 

comprehensive peace education. 

Importantly, the findings suggest that interfaith education operationalizes 

peace education’s normative goals at the micro level of classroom interaction. 

While policy documents often articulate peace in abstract terms, interfaith 

pedagogies translate these ideals into lived educational experiences. Dialogue, 

cooperation, and reflective engagement with difference allow learners to practice 

peace rather than merely learn about it. This experiential dimension reinforces 

arguments in peace education scholarship that sustainable peace is cultivated 

through everyday practices and relationships. 

2. Reframing Religion: From Risk Factor to Pedagogical Resource 

A central contribution of this study lies in its reframing of religion within 

peacebuilding discourse. Much of the early literature on religion and conflict 

focused on religion’s capacity to incite violence, particularly in the context of 

extremism and terrorism. While these concerns remain valid, the findings 

underscore the limitations of approaches that treat religion primarily as a security 

problem. Such framings risk marginalizing religious identities and overlooking the 

ethical and motivational resources embedded within religious traditions. 

The thematic synthesis reveals that interfaith education enables a more 

nuanced engagement with religion by distinguishing between faith-based values 

and politicized or extremist interpretations. Through critical and dialogical learning, 

students are encouraged to recognize internal diversity within religious traditions 

and to question absolutist claims that legitimize exclusion or violence. This process 
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aligns with contemporary theological and philosophical approaches that emphasize 

interpretive humility, pluralism, and shared ethical commitments. 

By foregrounding values such as compassion, justice, and nonviolence—

values articulated across religious traditions—interfaith education mobilizes 

religion as a pedagogical asset. These values resonate with human rights discourse 

and global citizenship education, creating points of convergence between religious 

and secular moral frameworks. The discussion thus supports a shift from viewing 

religion as an obstacle to peace toward recognizing it as a potential catalyst for 

ethical formation and social cohesion. 

3. Pedagogical and Institutional Conditions for Effectiveness 

While the findings highlight the promise of interfaith education, they also 

indicate that its effectiveness is contingent upon specific pedagogical and 

institutional conditions. Dialogical and participatory pedagogies emerge as non-

negotiable elements of successful interfaith peace education. Approaches that rely 

solely on descriptive instruction about religions, without opportunities for 

encounter and reflection, are unlikely to produce significant attitudinal or 

behavioral change. 

The role of educators is particularly critical. Teachers function not only as 

knowledge facilitators but also as moral and relational models. Their ability to 

manage disagreement, foster trust, and create inclusive learning environments 

directly influences students’ willingness to engage openly with difference. This 

finding reinforces calls in the literature for systematic teacher preparation in 

religious literacy, dialogical competence, and conflict-sensitive pedagogy. Without 

such preparation, interfaith initiatives risk becoming superficial or even 

counterproductive. 

Institutional support further shapes the sustainability of interfaith peace 

education. Programs embedded within broader school cultures that value diversity, 

equity, and dialogue are more likely to achieve lasting impact than isolated or short-

term interventions. Policies related to curriculum integration, assessment, and 

community engagement play a significant role in normalizing interfaith learning as 

part of educational practice. These insights underscore the importance of viewing 
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interfaith education as a systemic endeavor rather than an individual teacher 

initiative. 

4. Educational Outcomes and Their Broader Significance 

The findings indicate that interfaith education produces outcomes across 

cognitive, affective, and behavioral domains. Increased religious literacy and 

critical thinking enable learners to navigate complex social realities with greater 

nuance. Affective outcomes, such as empathy and reduced prejudice, are 

particularly significant in contexts marked by historical or ongoing religious 

tensions. Behavioral outcomes—including willingness to engage in dialogue and 

participate in civic activities—suggest that interfaith education can extend its 

influence beyond the classroom. 

From a peacebuilding perspective, these outcomes are significant because 

they address both immediate interpersonal relations and longer-term societal 

dynamics. Learners who develop dialogical competence and ethical awareness are 

better equipped to resist polarizing narratives and to contribute constructively to 

democratic processes. Over time, such capacities can support the development of 

social capital and trust across religious divides, which are essential for sustainable 

peace. 

At the institutional level, the normalization of interfaith perspectives 

contributes to the cultivation of inclusive educational environments. Schools and 

universities that embed interfaith education into curricula and policies signal a 

commitment to pluralism and equity. These institutional messages reinforce 

individual learning and help establish norms that discourage discrimination and 

promote mutual respect. 

5. Implications for Curriculum, Teacher Education, and Policy 

The discussion points to several implications for educational practice and 

policy. First, curriculum development should integrate interfaith perspectives 

across subjects rather than confining them to isolated units or elective courses. 

Interfaith themes can be embedded within social studies, religious education, 

language arts, and civic education, thereby reinforcing their relevance to multiple 

dimensions of learning. 
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Second, teacher education programs should incorporate training in interfaith 

dialogue, religious literacy, and peace-oriented pedagogy. Pre-service and in-

service teachers require opportunities to reflect on their own assumptions, develop 

facilitation skills, and engage with diverse religious perspectives in supportive 

settings. Such preparation is essential for ensuring that interfaith education is 

implemented with sensitivity and depth. 

Third, educational policy frameworks should explicitly recognize interfaith 

education as a component of peacebuilding and global citizenship education. 

Alignment with international initiatives—such as UNESCO’s Global Citizenship 

Education and the Sustainable Development Goals—can provide normative support 

and resources for implementation. Policies that encourage community partnerships 

and stakeholder involvement can further enhance the relevance and legitimacy of 

interfaith initiatives. 

Synthesis and Contribution to the Field 

Overall, the discussion reinforces the central argument that interfaith 

education represents a robust and multifaceted approach to peacebuilding. By 

addressing religion as a critical dimension of identity, employing dialogical and 

participatory pedagogies, and fostering ethical and civic capacities, interfaith 

education contributes meaningfully to contemporary peace education agendas. The 

Integrative Interfaith Peace Education Framework (IIPEF) synthesizes these 

insights by linking theoretical foundations, pedagogical processes, and educational 

outcomes. 

This study advances the literature by offering a coherent interpretive 

framework that bridges peace theory, interfaith scholarship, and educational 

practice. Rather than treating interfaith education as a supplementary initiative, the 

discussion positions it as a core strategy for cultivating a culture of peace in plural 

societies. In doing so, the article responds to ongoing scholarly and policy debates 

and provides a foundation for future empirical research aimed at testing and refining 

interfaith peace education across diverse contexts. 

 
Conceptual Description of the Framework 

Synthesizing the findings and discussion, this study proposes an Integrative 

Interfaith Peace Education Framework (IIPEF) that conceptualizes interfaith 
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education as a dynamic process linking theoretical foundations, pedagogical 

strategies, and peace-oriented educational outcomes. 

 

 

Figure 2. Integrative Inter Fait Peace Education 

The framework emphasizes a non-linear and recursive relationship 

among its components. While presented sequentially for analytical clarity, the 

model allows feedback loops whereby educational outcomes inform pedagogical 

refinement and theoretical reflection. IIPEF positions interfaith education not as a 

standalone program but as an integrative approach embedded within broader peace 

education and global citizenship agendas. 

D. Conclusion 

Education occupies a central role in the long-term project of peacebuilding, 

particularly peace grounded in mutual understanding and respect among people of 

different faiths and cultures. This review demonstrates that peace must be 

understood not merely as the absence of war, but as the presence of justice, equality, 

cooperation, and respect for human dignity. Accordingly, a peace-oriented 

curriculum should address human rights, social justice, and the dismantling of 

prejudice, while cultivating in learners a proactive ethical commitment to fairness, 

compassion, and civic responsibility. 

The findings further affirm that interfaith understanding is essential for 

sustainable peace in plural societies. Ignorance and demonization of religious 

“others” can fuel polarization and conflict, whereas religious literacy and dialogical 
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engagement strengthen empathy and resilience against extremist narratives. 

Emphasizing shared ethical values—such as human dignity, justice, and 

reciprocity—provides a constructive platform for unity without erasing theological 

differences. Interfaith peace education does not seek to homogenize religions; 

rather, it equips students with critical thinking skills, openness, and the capacity to 

appreciate other traditions while remaining rooted in their own. 

Pedagogy plays a decisive role in implementation. Peace-oriented education 

must model the very principles it seeks to promote through dialogical teaching, 

cooperative learning, active listening, and experiential methods such as role-play, 

service learning, and structured dialogue. Teachers function not only as knowledge 

transmitters but as facilitators and role models who embody inclusivity and 

empathy. International guidelines and policy frameworks increasingly support the 

integration of peace, global citizenship, and religious literacy into mainstream 

curricula, creating important institutional opportunities. 

Looking forward, the implications for curriculum development and 

educational leadership are significant. Teacher education programs should 

systematically incorporate peace and interfaith competencies. Education ministries 

and policymakers can strengthen adoption through curricular endorsement, 

institutional support, and partnerships with civil society and religious communities. 

Continued research is also necessary to assess long-term impact, pedagogical 

effectiveness, and the constructive use of digital technologies in fostering interfaith 

understanding. 

Overall, the vision emerging from this review is both hopeful and 

demanding. It is hopeful because it affirms that peace can be cultivated through 

intentional educational practice; it is demanding because it calls for a reorientation 

of education beyond academic achievement toward value formation and ethical 

responsibility. Interfaith peace education offers a coherent and practical pathway 

toward a more holistic, value-conscious model of education—one capable of 

preparing learners to live dialogically, justly, and peacefully in plural societies. 
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