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Abstract: This study aims to analyze the adaptive curriculum model developed by MI

Received: Ma’arif Petet Ngargosari Samigaluh in integrating the Independent Curriculum
2025-10-30 (Kurikulum Merdeka) and the Love-Based Curriculum (Kurikulum Berbasis Cinta).
Revised: Using a descriptive qualitative approach with a phenomenological design, data were
2026-03-30 collected through document analysis, classroom observation, and in-depth interviews
Approved: with Islamic Education (PAI) teachers. The results reveal that the curriculum of MI
2026-05-12 9ed , , , ) .. ,
Kevwords: Ma'arif Petet was designed to bridge national education policies with local
Y ) community needs through three major components: intracurricular, cocurricular,
Kurikulum and extracurricular programs. The values of love hubb Allah (love for God), hubb al-
Mer ffeka' watan wa al-bilad (love for the homeland), hubbunnaas (love for others), and hubb
Kur ’k“I_ um- al-'ilm (love for knowledge) serve as the core foundation for character education. The
f/ggfgls B Cinta, implementation of the Love-Based Curriculum has transformed the PAI teachers’
E duc;:i?m teaching paradigm toward a more reflective and humanistic approach, enhancing
Pedagogic'al s?fm.ients’ religi(')s_igz, empqthy, an'd Iearn.intg motivation. Despite challenges such as
Transformation. limited ICT facilities and insufficient training, teachers successfully overcame them

3 OPEN ACCESS

through local innovations and collaborative practices. In conclusion, the adaptive
curriculum model at MI Ma’arif Petet stands as a best practice for contextual Islamic
education development that harmonizes national curriculum reforms with spiritual
and humanistic values within the Merdeka Belajar framework. This study was limited
to the madrasah ibtidaiyah level and involved only the perspectives of Islamic
Education teachers and the principal; therefore, its findings cannot be broadly
generalized to all Islamic educational contexts. Future research should include
students, parents, and other madrasah stakeholders, as well as examine the long-term
impact of the Love-Based Curriculum on students’ character development, well-being,
and academic achievement through longitudinal or comparative studies across
diverse educational levels and Islamic school settings.

Abstrak: Penelitian ini bertujuan untuk menganalisis model kurikulum adaptif
yang dikembangkan oleh MI Ma’arif Petet Ngargosari Samigaluh dalam
mengintegrasikan Kurikulum Merdeka dan Kurikulum Berbasis Cinta. Penelitian
menggunakan pendekatan kualitatif deskriptif dengan desain fenomenologis
melalui analisis dokumen, observasi pembelajaran, dan wawancara mendalam
dengan guru Pendidikan Agama Islam (PAI). Hasil penelitian menunjukkan bahwa
Kurikulum MI Ma’arif Petet dirancang untuk menjembatani kebijakan nasional
dengan kebutuhan lokal melalui tiga komponen utama, yaitu intrakurikuler,
kokurikuler, dan ekstrakurikuler. Nilai-nilai cinta yang meliputi hubb Allah (cinta
kepada Allah), hubb al-watan wa al-bilad (cinta tanah air), hubb al-nas (cinta
sesama manusia), dan hubb al-'ilm (cinta ilmu) menjadi inti dalam pembentukan
karakter peserta didik. Implementasi Kurikulum Berbasis Cinta memperlihatkan
perubahan paradigma pembelajaran guru PAI menuju pendekatan reflektif dan
humanis, yang memperkuat religiusitas, empati sosial, dan semangat belajar siswa.
Tantangan berupa keterbatasan TIK dan minimnya pelatihan diatasi dengan
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inovasi lokal dan kolaborasi antarguru. Kesimpulannya, model kurikulum adaptif
di MI Ma’arif Petet dapat menjadi praktik baik (best practice) pengembangan
kurikulum madrasah kontekstual yang religius dan humanistik dalam kerangka
Merdeka Belajar. Penelitian ini terbatas pada jenjang madrasah ibtidaiyah dengan
melibatkan perspektif guru PAI dan kepala madrasah, sehingga temuan belum
dapat digeneralisasikan pada seluruh konteks pendidikan Islam. Penelitian
selanjutnya perlu melibatkan peserta didik, orang tua, dan unsur madrasah lainnya,
serta mengkaji dampak jangka panjang implementasi Kurikulum Berbasis Cinta
melalui studi longitudinal atau komparatif pada berbagai jenjang dan konteks
madrasah.

1. Introduction
In the 21st-century educational landscape, global challenges necessitate a paradigm shift
toward fostering critical thinking, creativity, independence, and robust character in
students.! In response, the Indonesian Ministry of Education, Culture, Research, and
Technology (Kemendikbudristek) launched the Kurikulum Merdeka (Independent
Curriculum), marking a transformative era in national education.? Philosophically, this
curriculum emphasizes essential learning and flexibility, placing the student at the center
of the educational process while granting educators the autonomy to adapt instruction to
local contexts and contemporary demands.3 Central to this framework is the Profil Pelajar
Pancasila (Pancasila Student Profile),* which serves as the primary benchmark for
character building and competence, aiming to produce intellectually adept individuals
who embody moral integrity and Indonesian cultural values.>¢ Within the discipline of
[slamic education, this shift is vital for realizing a national vision that promotes
educational freedom and student-centered growth.”

Extant scholarship and regulatory developments have established the foundation
for implementing the Kurikulum Merdeka within Islamic schools (Madrasahs).8
Madrasahs hold a dual mission: achieving academic excellence while instilling Islamic

1 Madah Rahmatan et al,, “Enhancing Arabic Speaking Skills through Vocabulary (Mufrodat) Mastery:
The Effectiveness of the Durusul Lughah Textbook among MTs Students in an Islamic Boarding School,”
Lingua: Jurnal Keilmuan dan Kependidikan Bahasa Arab 12, no. 2 (2026): 65-74,
https://doi.org/10.32678/lingua.v12i2.12672.

2 Fransisca Dwi Harjanti et al., “Implementing the Pancasila Student Profile through the Merdeka
Curriculum: A Case Study from Surabaya in Advancing SDG 4,” Social Sciences & Humanities Open 13 (2026):
102728, https://doi.org/10.1016/j.ssah0.2026.102728.

3 Daffa Afiz Habibbillah and Ryo Sakurai, “Evaluating Climate Change Education in Indonesia’s
Merdeka Curriculum: A Content Analysis of Lower Secondary School Textbooks,” Environmental Education
Research, February 12, 2026, 1-28, https://doi.org/10.1080/13504622.2026.2629515.

4 Ahmad Salabi and Nauriatul Muharramah, “Implementation Model of Merdeka Belajar-Kampus
Merdeka in Curriculum Management of Islamic Education Management Programs across Islamic
Universities in Indonesia,” Kharisma: Jurnal Administrasi dan Manajemen Pendidikan 5, no. 1 (March 12,
2026): 1-16, https://doi.org/10.59373 /kharisma.v5i1.124.

5 Arief Rahmawan, Sarwiji Suwandi, and Sumawarti Sumawarti, “Assessing Multimodal Literacy in
Indonesian Secondary Schools: Reading and Viewing Strategies in the Merdeka Curriculum,” Theory and
Practice in Language Studies 16, no. 3 (2026): 1037-47, https://doi.org/10.17507 /tpls.1603.34.

6 Tharisth Natasyavira Izza Arzety et al., “Development of the Sync Edu Website on Momentum and
Impulse Materials Based on the Merdeka Belajar Curriculum to Improve the Quality of Learning in the
Digital Era,” in AIP Conference Proceedings, vol. 3332, 2026,90022, https://doi.org/10.1063/5.0329413.

7 Aisyah Amini, Yerizon, and Fridgo Tasman, “Analysis of Student’s Learning Independence in Learning
Mathematics in the Merdeka Curriculum,” in AIP Conference Proceedings, vol. 3389, 2026, 50035,
https://doi.org/10.1063/5.0318333.

8 Indah Fajriyati and Zaki Ghufron, “Hot Seat Strategy Improves Arabic Speaking Proficiency in Islamic
Junior Secondary Classrooms: A Quasi-Experimental Study,” Lingua: Jurnal Keilmuan dan Kependidikan
Bahasa Arab 11, no. 1 SE-Articles (June 29, 2025): 10-19, https://doi.org/10.32678/lingua.v11i1.12097.
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values and nationalistic character.? To align national standards with these religious
objectives, the Ministry of Religious Affairs issued KMA No. 347 of 2022 and KMA No. 450
of 2024, providing a legal basis for Madrasahs to develop their own Madrasah
Operational Curriculum (KOM) based on their specific characteristics and local
wisdom.10.11

Furthermore, the integration of a Love-Based Curriculum (Kurikulum Berbasis
Cinta) represents the practical implementation of Islam Wasathiyah (moderate Islam),
which balances knowledge, faith, and action.12 This approach is conceptually aligned with
Affective-Based Curriculum and humanistic theories, which view the ultimate goal of
education as "humanizing the human" by prioritizing emotional growth and social
responsibility.1314 Within this framework, teachers function as compassionate
facilitators rather than mere target-oriented instructors.1516.17

Despite the growing body of literature on Kurikulum Merdeka and the Love-Based
Curriculum, a significant research gap remains. Current studies predominantly focus on
the formal and administrative aspects of curriculum implementation—such as
assessment rubrics and the general implementation of the Pancasila Student Profile—
often neglecting the deep internalization of affective and spiritual values through a love-
based approach. This gap is particularly evident in the context of rural Madrasah
Ibtidaiyah (Islamic Elementary Schools), which face distinct challenges compared to
urban institutions. In rural settings, limited resources and diverse student backgrounds
complicate the integration of modern educational flexibility with traditional Islamic
spirituality.18

9 Selamat Ariga, ‘Implementasi Kurikulum Merdeka Pasca Pandemi Covid-19’, in Edu Society: Jurnal
Pendidikan, Ilmu Sosial dan Pengabdian Kepada Masyarakat, vol. 2, no. 2, preprint, 2023,
https://doi.org/10.56832/edu.v2i2.225.

10 Heri Susanto, Sariyatun Sariyatun, and Djono Djono, “Empathetic Pedagogy in National History
Learning: A Strategy for Developing Reflective History Learning for 21 St Century Competencies in the
Context of Merdeka Curriculum Implementation in Indonesia,” Multidisciplinary Science Journal 8, no. 1
(2026): 2026112, https://doi.org/10.31893 /multiscience.2026112.

11 Muhammad Fajar Fatihatur Rizki, Pratiwi Nur Zamzani, and Muhammad Fahreza, “Analisis
Kebijakan Kurikulum Madrasah dan Madrasah Diniyah di Indonesia,” JIIP - Jurnal [Imiah IImu Pendidikan 7,
no. 1 SE- (January 6, 2024): 809-16, https://doi.org/10.54371/jiip.v7i1.3150.

12 Abdurahman Syah et al, “Penerapan Kurikulum Berbasis Cinta di Mi Al-Islah Palembang:
Membangun Pendidikan Yang Humanis dan Berkarakter,” SENTRI: Jurnal Riset Ilmiah 4, no. 10 SE-Articles
(October 31, 2025): 2858-67, https://doi.org/10.55681 /sentri.v4i10.4799.

13 Chanifudin Chanifudin et al., “Analysis of the Implementation of the Love Curriculum Replacing the
Independent Curriculum in Madrasah,” Edunesia: Jurnal llmiah Pendidikan 6, no. 3 (November 9, 2025):
1823-34, https://doi.org/10.51276 /edu.v6i3.1323.

14 Muhammad Ridwan and Lalu Agus Satriawan, “Implementation of Humanism Learning in Learning
Islamic Religious Education in the Modern Era,” Medina-Te: Jurnal Studi Islam 20, no. 1 (2024): 1-12,
https://doi.org/10.19109/medinate.v20i1.23048.

15 Nurul Inayati, Arina Dewi Masithoh, and Ali Mudlofir, “Pengintegrasian Kurikulum Madrasah
Diniyah Pada Sekolah Formal,” POTENSIA: Jurnal Kependidikan Islam 10, no. 1 (2024): 77-97,
https://doi.org/10.24014/potensia.v10i1.29911.

16 Raihani Raihani et al,, “Multicultural Education in Indonesia’s ‘Merdeka’ Curriculum,” Journal of
Education Culture and Society 16, no. 1 (June 27, 2025): 413-32,
https://doi.org/10.15503/jecs2025.2.413.432.

17 Erna Kusumawati and Khoerul Umam, “Strengthening Teacher Competence for Leading and
Sustaining the Implementation of the Merdeka Curriculum,” Cogent Education 12, no. 1 (December 31,
2025): 2501458, https://doi.org/10.1080/2331186X.2025.2501458.

18 Mugarramah Sulaiman Kurdi, “Dampak Globalisasi Pada Konten dan Mata Pelajaran Pada Kurikulum
di Madrasah Ibtidaiyah: Tantangan dan Peluang,” CENDEKIA: Jurnal Ilmu Sosial Bahasa dan Pendidikan 1,
no. 4 (2021): 32-59, https://doi.org/10.55606/cendikia.v1i4.1316.
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This study investigates the systematic integration of Kurikulum Merdeka, as
mandated by KMA No. 450 of 2024, with a Love-Based Curriculum (KBC) at MI Ma’arif
Petet Ngargosari Samigaluh, aiming to analyze how the madrasah translates national
policy into a cohesive three-layered operational framework—intracurricular,
cocurricular, and extracurricular—to foster the Pancasila Student Profile and Rahmatan
lil ‘Alamin (P5RA). By exploring the internalization of four core spiritual and social
pillars—Hubbullah (love for God), Hubbul Wathan wal Bilad (love for the nation),
Hubbunnaas (love for humanity), and Hubbul im (love for knowledge)—the research
examines a profound pedagogical shift from traditional rote learning toward a
humanistic, reflective, and empathetic paradigm. Additionally, it identifies the adaptive
strategies employed by educators, such as peer learning and the creative use of local
instructional media, to overcome structural barriers in ICT infrastructure and formal
training. This research contributes both a theoretical model for contextual adaptation in
I[slamic education and a practical blueprint for rural madrasahs to leverage local wisdom
and collaborative initiatives, demonstrating that successful curriculum implementation
transcends administrative compliance through the cultivation of a "living curriculum"
rooted in compassion and universal human values.

2. Methods

This study employs a qualitative descriptive approach with a phenomenological design.
This methodology was selected to facilitate a profound understanding of the subjective
experiences of educators in implementing the Kurikulum Merdeka at MI Ma'arif Petet
Ngargosari Samigaluh, Kulon Progo. The phenomenological design aims to uncover the
meaning and essence of these experiences from the perspective of the teachers as the
primary agents of curriculum innovation. Grounded in the philosophical framework of
Edmund Husserl, this study focuses on understanding phenomena through the
participants' viewpoints by employing "bracketing" (epoché) to suspend the researcher's
preconceptions. This ensures that the resulting interpretations are authentic and
reflective. Consequently, the research transcends mere empirical description to identify
the structural meanings underlying the teachers' experiences in applying love-based
values as a pedagogical foundation within the madrasah environment.

Research informants were selected through purposive sampling, specifically
identifying Mrs. N, the Islamic Religious Education (PAI) teacher, and Mrs. S, the Principal
of MI Ma’arif Petet. Both were chosen due to their direct involvement in the planning,
execution, and evaluation of the integrated Kurikulum Merdeka and Love-Based
Curriculum, including the development of the Projek Penguatan Profil Pelajar Pancasila
dan Rahmatan lil ‘Alamin (P5RA).

The research procedures followed a systematic sequence: preparation, data
collection, data analysis, and report formulation. Data were gathered via in-depth semi-
structured interviews, participant observation, and documentary analysis. Interviews
with each informant were conducted two to three times to ensure data saturation. The
documentary study included the Madrasah Operational Curriculum (KOM), teaching
modules, lesson plans, and records pertaining to the implementation of habituation
programs and P5RA activities.

In this study, the researcher served as the primary instrument, supported by
interview guides, observation sheets, recording devices, and field notes. To ensure data
trustworthiness and validity, the study employed technical triangulation and member
checking. Data analysis followed the interactive model proposed by Miles, Huberman, and
Saldafia, which involves data condensation, data display, and conclusion
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drawing/verification. Within the phenomenological framework, the analysis was
specifically directed toward identifying essential themes regarding the informants’ lived
experiences in integrating the Kurikulum Merdeka and the Love-Based Curriculum within
the madrasah setting.

3. Results

This section presents the primary findings of the research regarding curriculum
integration at MI Ma’arif Petet, derived from data collected through in-depth interviews,
participant observation, and documentary analysis.

3.1. Curriculum Structure and Developmental Direction

The curriculum at MI Ma’arif Petet Ngargosari Samigaluh is formulated in accordance
with the KMA No. 450 of 2024 guidelines concerning the Implementation of Kurikulum
Merdeka in Madrasahs. This regulation grants each educational unit the authority to
develop a Madrasah Operational Curriculum (KOM) that aligns with local contexts and
needs. Consequently, MI Ma’arif Petet has structured its curriculum into three primary
layers: intracurricular, cocurricular, and extracurricular.

These layers operate as an interconnected system designed to realize the Pancasila
Student Profile and Rahmatan lil ‘Alamin (P5RA). This integration establishes religiosity,
nationalism, integrity, independence, and compassion as the foundational character
traits cultivated through all student learning activities. Rather than merely adopting
national policies textually, the madrasah contextually interprets and adapts them to align
with its institutional vision and student characteristics. Thus, curriculum development
transcends administrative compliance, becoming a transformative and reflective process
that synthesizes Rahmatan lil ‘Alamin Islamic values with the spirit of "educational
freedom" (Merdeka Belajar).

3.2. Implementation of Love-Based Values

Kurikulum Merdeka serves as the philosophical and moral foundation for all educational
activities at MI Ma’arif Petet. This is operationalized by integrating core values from the
Love-Based Curriculum (KBC)—specifically hubbullah (love for God), hubbul wathan wal
bilad (love for the nation), hubbunnaas (love for humanity), and hubbul ‘ilm (love for
knowledge). These four pillars serve as ethical and spiritual guides for the madrasah
community.

In its practical application, MI Ma'arif Petet systematically integrates the core values
of the Love-Based Curriculum (KBC), where educators instill the principles of hubbullah
(love for God), hubbul wathan wal bilad (love for the nation), hubbunnaas (love for
humanity), and hubbul’ ilm (love for knowledge) as the ethical and spiritual compass for
the students' cognitive and behavioral development.

The value of hubbullah is operationalized through routine spiritual habituation,
such as morning tadarus (Quranic recitation), congregational Dhuha prayers, and
collective invocations prior to lessons, which foster a profound spiritual consciousness
and religious discipline beyond mere ritualistic practice. Simultaneously, hubbul wathan
wal bilad is realized through environmental stewardship programs, reverence for
national symbols, and participation in flag ceremonies or diversity-themed activities
within the Projek Penguatan Profil Pelajar Pancasila dan Rahmatan Iil' Alamin (P5RA),
teaching students that patriotism is an integral component of faith and civic
responsibility.

Furthermore, hubbunnaas is cultivated through social and philanthropic initiatives,
such as "Friday Alms" (infak Jumat), community outreach, and collaborative cleanup
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efforts, which effectively nurture empathy, solidarity, and the spirit of gotong royong
(cooperation) among learners. Finally, hubbul 'ilm is actualized through madrasah
literacy programs, fundamental scientific experiments, project-based learning, and
reflective classroom discussions, all of which encourage students to appreciate the
learning process, value knowledge, and maintain a high degree of intellectual curiosity
toward their surroundings.

Table 1. Integration of Love-Based Values in Learning Activities

Core Value Implementation Activity Impact on Students
Hubbullah Morning Tadarus, Dhuha prayer, collective Ephgn;ed spirituality and worship
prayer discipline
Hubbul Environmental cleanup, national Fostered nationalism and social
Wathan ceremonies, PSRA responsibility
Hubbunnaas Friday Alms, community service, peer Incr.‘eased solidarity and mutual
empathy assistance
High curiosity and habitual

Hubbul ‘IIm Literacy programs, reading corners learning /reading

3.3. Research Findings: Teacher Perspectives

Interviews with Mrs. S (Principal) and Mrs. N (PAI Teacher) revealed a significant
paradigm shift from rote memorization to reflective and empathetic learning. Mrs. S
noted that students now learn "not just what is textually correct, but how to love God’s
creation.” Despite digital infrastructure limitations, teachers adapted by creating "Love
Value Cards" and meaningful social mini-projects.

Mrs. N highlighted that "love is integrated into every thematic lesson.”" For example,
in Science, students practice gratitude for creation, while in Language Arts, they write
"love letters" to parents to practice empathy. This approach merges cognitive, spiritual,
and emotional dimensions.1® The classroom culture is further strengthened through
"feeling sharing" sessions and "Compassion Cards" to reward positive behavior without
the pressure of competition.

3.4. Challenges and Adaptive Strategies
The implementation of this adaptive curriculum faces several structural hurdles, which
the teachers address through collaboration and self-reliance.

Table 2. Challenges and Teacher Strategies at MI Ma'arif Petet

Aspect Challenges Teacher Strategies
ICT Limited devices and internet Utilization of print media and local
Infrastructure connectivity materials for contextual learning
Curriculum Minimal assistance from the Ministry Peer learning initiatives and teacher
Training of Religious Affairs learning communities
Divergent understandings among Development of cross-curricular value

Value Integration staff guidelines

Collaboration with religious figures and the
Madrasah Committee

These strategies demonstrate how the madrasah practices the principles of
Merdeka Belajar contextually—relying not on sophisticated facilities, but on values,
creativity, and the spirit of mutual cooperation (gotong royong).

Public Support  Limited external partnerships

4. Discussion

The integration of the Kurikulum Merdeka and the Love-Based Curriculum (KBC) at MI
Ma'arif Petet Ngargosari Samigaluh exemplifies a concrete manifestation of an adaptive
and contextual curriculum. This approach moves beyond a literal adherence to national

19 Mrs. N, Interview by Author, February 15, 2025
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policies by recalibrating objectives to meet the specific needs, values, and characteristics
of madrasah students.20

Consequently, the madrasah functions as a center for educational innovation
deeply rooted in Islamic values and local cultural wisdom.2! The core spiritual and social
pillars—hubbullah (love for God), hubbul watan wal bilad (love for the nation),
hubbunnaas (love for humanity), and hubbul’ ilm (love for knowledge)—serve as the
foundation that animates the spirit of the Pancasila Student Profile and Rahmatan Iil'
Alamin (P5RA).2? Through these values, the pedagogical process emphasizes not only
academic achievement but also the cultivation of moral, spiritual, and universal human
consciousness. This aligns with the principle that adaptive education must bridge
universal human values with the local and cultural contexts in which the learning
occurs.?

Nevertheless, this integrative implementation is not devoid of challenges.
Structural barriers, such as limited digital infrastructure and uneven teacher training,
pose significant obstacles to instructional delivery. Interestingly, these constraints have
spurred contextual innovation. For instance, Mrs. N developed localized media, such as
"Love Value Cards,” and social mini-projects relevant to students' immediate
environment. These tools serve not only as alternatives to limited technology but also as
effective instruments for internalizing affective values tailored to the madrasah's specific
needs.

Preliminary observations indicate positive behavioral shifts among students,
including heightened social empathy, improved worship discipline, and enhanced
collaboration in social activities. These findings suggest that the values of hubbullah,
hubbunnaas, and hubbul watan have transcended conceptual boundaries to become lived
experiences within the madrasah ecosystem. Thus, the success of this curriculum
integration is viewed not as an instantaneous achievement but as a gradual process
evolving through continuous adaptation, reflection, and innovation.

The Love-Based Curriculum serves as an integrative vessel for faith, knowledge,
and action, fostering students who are intellectually capable and spiritually and socially
mature. This approach demonstrates that modern Islamic education need not be trapped
in a dichotomy between general and religious curricula; rather, they can function
synergistically to develop the "complete human" (insan kamil).2* However, scholarly
critiques suggest that the Love-Based Curriculum faces conceptual and practical hurdles.
The concept of "love" is often regarded as overly abstract, potentially leading to varied
interpretations in classroom implementation. Furthermore, an excessive emphasis on the

20 Lutfi Rachman and Muallif Muallif, “Transformasi Kurikulum Merdeka Belajar di Madrasah Berbasis
Pesantren,” Afkaruna: International Journal of Islamic Studies (AIJIS) 2, no. q (September 30, 2024): 65-75,
https://doi.org/10.38073/aijis.v2i1.1983.

21 Carolina Lita Permatasari, Kristina Roseven Nababan, and Rehman Junius, “Developing a Merdeka
Curriculum Learning Assessment System to Facilitate Teachers’ Performance,” The International Journal of
Assessment and Evaluation 32, mno. 2 (2025): 193-223, https://doi.org/10.18848/2327-
7920/CGP/v32i02/193-223.

22 Muhammad Igbal Al Kautsary, “Pelakasanaan Kurikulum Dalam Meningkatkan Penetapan Tujuan
Pendidikan di Madrasah,” Epistemic: Jurnal Ilmiah Pendidikan 3, no. 3 (September 29, 2024): 397-413,
https://doi.org/10.70287 /epistemic.v3i3.215.

23 Raswan Raswan et al,, “Developing a Competency-Based Arabic Curriculum to Foster Merdeka
Belajar in Indonesian Madrasahs,” jJurnal Ilmiah Peuradeun 13, no. 3 (2025): 1881-1908,
https://doi.org/10.26811/peuradeun.v13i3.1930.

24 Nanik Nurvayanti et al., ‘Refleksi Belajar Siswa Dalam Penerapan Kurikulum Berbasis Cinta’, Journal
of  Instructional and Development Researches 5, no. 6 (2025): 816-28,
https://doi.org/10.53621/jider.v5i6.666.
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affective dimension may inadvertently diminish focus on measurable academic
outcomes. Additionally, integrating spiritual values with the rigorous demands of the
national Curriculum remains difficult, particularly when educators face time constraints,
administrative burdens, and evaluation standards focused on cognitive outcomes.2>

The lack of pedagogical readiness and professional training further complicates
efforts to implement an approach that comprehensively touches upon cognitive,
emotional, social, and spiritual aspects.2¢ Therefore, the efficacy of this model depends
heavily on human resource readiness, systematic curriculum design, and comprehensive
evaluative instruments.

In this implementation context, the teacher occupies a central position as the
primary actor translating love-based values into daily practice. The most palpable
transformation is the shift in Islamic Religious Education (PAI) teachers from traditional
instructors to facilitators of values. The teacher's role has expanded from a content
provider to a spiritual guide, directing students to experience and internalize Islamic
teachings in their daily lives. This shift reflects transformative pedagogy, where true
education is a dialogical process fostering critical consciousness and love as the basis for
the educator-student relationship.

Interviews with PAI teachers indicate that these changes are intrinsic rather than
merely administrative, touching upon work ethos and motivation. Teachers perform
their duties with the spirit of rahmah (compassion), transforming instructional
interactions into spaces for spiritual reflection. This finding is consistent with Adzibah's
research, which asserts that madrasah teachers in the digital era must prioritize
humanistic, reflective, and contextual approaches to ensure that Islamic education
remains relevant to contemporary student life.

Despite infrastructure limitations, the educators at MI Ma'arif Petet exhibit high
levels of creativity by developing contextual teaching media—such as inspiration boards
and social projects—that instill empathy and social responsibility. This proves that
educational innovation does not arise solely from technological sophistication but also
from value commitment and social sensitivity.

5. Conclusion

This study has analyzed the integration of the Kurikulum Merdeka as the primary
framework with the Love-Based Curriculum (KBC) at MI Ma'arif Petet Ngargosari
Samigaluh, Kulon Progo, exploring its implementation strategies and its impact on the
learning process and student character development. The findings demonstrate that this
integration establishes a madrasah curriculum model that is adaptive, transformative,
and contextual. The Love-Based Curriculum functions as a philosophical foundation that
animates the implementation of the Kurikulum Merdeka through the internalization of
hubbullah (love for God), hubbul watan wal bilad (love for the nation), hubbunnaas (love
for humanity), and hubbul’ ilm (love for knowledge) across intracurricular, cocurricular,
and extracurricular activities. This synergy has proven effective in strengthening
religious, nationalistic, and empathetic character traits, while simultaneously fostering a

25 Salman Alfarisi, “Analisis Pengembangan Komponen Kurikulum Pendidikan Islam di Madrasah
Diniyah,” Rayah Al-Islam:  Jurnal IImu Islam 4, no. 2 (2020): 347-67,
https://doi.org/10.37274 /rais.v4i02.346.

26 Salsabila I'tilaful Adzibah, Desni Mardiah, and Nur Muhammad Gasmi, “Integrating Wordwall in
Islamic Religious Education: A Phenomenological Study of Pedagogical Transformation in Indonesian
Primary Schools,” HEUTAGOGIA: Journal of Islamic Education 5, mno. 1 (2025): 19-29,
https://doi.org/10.14421 /hjie.2025.51-02.
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profound scholarly passion among students. Furthermore, the research indicates that
this curricular implementation facilitates a transformation in the teacher's role—
particularly for Islamic Religious Education (PAI) teachers—shifting from conventional
instructors to facilitators of values, character mentors, and exemplars of compassion. The
instructional process has become more dialogical, reflective, and humanistic, aligning
with the objectives of the Pancasila Student Profile and Rahmatan lil 'Alamin (P5RA).
Moreover, infrastructural limitations did not serve as a primary deterrent, as educators
successfully developed simplified pedagogical innovations rooted in the values of love,
empathy, and collaboration. Institutionally, the integration of these two curricula has
cultivated a madrasah educational ecosystem that is humanistic, inclusive, and character-
driven. This model shows that madrasahs can adapt to national educational policies
without compromising their Islamic identity or local wisdom. Consequently, this study
offers a theoretical contribution to the development of integrative, value-based madrasah
curriculum models relevant to contemporary Islamic educational challenges.
Nevertheless, this study is subject to limitations: it was conducted solely at the
elementary level (Madrasah Ibtidaiyah) and primarily focused on the perspectives of PAI
teachers and the school principal; thus, the findings cannot be generalized across all
madrasah contexts. Future research is encouraged to incorporate the perspectives of
students, parents, and other stakeholders and to evaluate the long-term impact of the
Love-Based Curriculum on character development, well-being, and academic
achievement through longitudinal studies or comparative analyses across various levels
and contexts of Islamic education.
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