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Article Info  Abstract: This study explores how heutagogical principles are enacted within 
pesantren learning practices and how these practices contribute to more inclusive, 
integrative, and learner-centered Islamic education. Using a qualitative interpretive 
design, the study was conducted in two pesantren in Ngawi, East Java, Indonesia: 
Pondok Pesantren Syech Salaubina and Pondok Pesantren Utsman bin Affan. Data 
were collected over four months through semi-structured interviews, participant 
observation, and document analysis involving two leaders, six teachers, and six senior 
santri. The data were analyzed through reflexive thematic analysis, with attention to 
learner agency, reflective engagement, curriculum integration, and inclusive 
participation. The findings show that both pesantren are moving beyond teacher-
centered instruction toward pedagogical practices that support student 
participation, contextual interpretation of knowledge, and collaborative meaning-
making. Pesantren Syech Salaubina emphasizes dialogical and reflective learning, 
while Pesantren Utsman bin Affan emphasizes structured integration of the 
curriculum and the practical application of religious knowledge. Across both cases, 
inclusive classroom environments emerge as a key condition for learner agency and 
capability development. The study contributes to Islamic education by showing that 
heutagogical principles can be embedded within pesantren traditions without 
displacing their epistemic foundations. Its main limitation is the small number of 
cases and its focus on classroom-level practices. Future research should examine a 
wider range of pesantren settings and investigate the longer-term effects of 
heutagogical practices on student development. 

Abstrak: Penelitian ini bertujuan untuk mengeksplorasi bagaimana prinsip-
prinsip heutagogi diimplementasikan dalam praktik pembelajaran pesantren serta 
bagaimana praktik tersebut berkontribusi terhadap pengembangan pendidikan 
Islam yang lebih inklusif, integratif, dan berpusat pada peserta didik. Dengan 
menggunakan desain kualitatif interpretif, penelitian ini dilaksanakan di dua 
pesantren di Ngawi, Jawa Timur, Indonesia, yaitu Pondok Pesantren Syech 
Salaubina dan Pondok Pesantren Utsman bin Affan. Data dikumpulkan selama 
empat bulan melalui wawancara semi-terstruktur, observasi partisipatif, dan 
analisis dokumen yang melibatkan dua pimpinan pesantren, enam guru, dan enam 
santri senior. Data dianalisis menggunakan analisis tematik refleksif dengan fokus 
pada agensi peserta didik, keterlibatan reflektif, integrasi kurikulum, dan 
partisipasi inklusif. Hasil penelitian menunjukkan bahwa kedua pesantren 
bergerak melampaui pola pembelajaran yang berpusat pada guru menuju praktik 
pedagogis yang mendukung partisipasi santri, interpretasi kontekstual terhadap 
pengetahuan, serta konstruksi makna secara kolaboratif. Pesantren Syech 
Salaubina menekankan pembelajaran dialogis dan reflektif, sedangkan Pesantren 
Utsman bin Affan lebih menekankan integrasi kurikulum yang terstruktur serta 
penerapan praktis pengetahuan keagamaan. Pada kedua kasus, lingkungan 
pembelajaran yang inklusif muncul sebagai kondisi penting bagi berkembangnya 
agensi dan kapabilitas peserta didik. Penelitian ini memberikan kontribusi pada 
pengembangan pendidikan Islam dengan menunjukkan bahwa prinsip heutagogi 
dapat diintegrasikan dalam tradisi pesantren tanpa menggeser fondasi 
epistemiknya. Keterbatasan utama penelitian ini terletak pada jumlah kasus yang 
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terbatas serta fokus pada praktik di tingkat kelas. Penelitian selanjutnya 
disarankan untuk mencakup konteks pesantren yang lebih beragam serta mengkaji 
dampak jangka panjang praktik heutagogi terhadap perkembangan peserta didik. 

1. Introduction  
The pesantren, as one of the oldest and most influential Islamic educational institutions 
in Indonesia, has historically played a central role in transmitting religious knowledge 
and shaping moral character.1 However, in the context of contemporary educational 
transformation, faith-based institutions are increasingly required to move beyond 
traditional teacher-centered models toward pedagogical approaches that foster learner 
agency, critical thinking, and adaptability. This shift reflects broader global demands for 
education systems to cultivate reflective, self-directed learners capable of navigating 
complex, uncertain environments.2 

Despite this imperative, a substantial body of research indicates that learning 
practices in many pesantren remain dominated by rote memorization, one-way 
knowledge transmission, and limited opportunities for student participation and critical 
inquiry.3 The integration of digital technology into instructional practices also remains 
uneven, particularly in rural contexts where infrastructural limitations and insufficient 
teacher training constrain pedagogical innovation.4 At the same time, Islamic education 
is increasingly expected to produce graduates who are not only religiously 
knowledgeable but also capable of critical reasoning, collaboration, and meaningful social 
engagement in rapidly changing societies.5 These tensions highlight a growing mismatch 
between prevailing instructional practices and the competencies required in 
contemporary education, underscoring the need for pedagogical models that support 
learner autonomy, reflective thinking, and socially responsible action, including the 
development of digital self-determined learners.6 

In response to these challenges, the discourse on excellent, friendly, and integrated 
Islamic education has gained increasing prominence. Excellent education emphasizes the 
holistic development of learners' cognitive, affective, and behavioral competencies, 
reflected in academic achievement, ethical conduct, and social engagement.7 Friendly 
education promotes inclusive, dialogical, and student-centered learning environments 
grounded in respect, empathy, and active participation.8 Meanwhile, advocates of 

 
1 M. Alifudin Ikhsan, Marzuki Marzuki, and Suharno Suharno, “Indonesian Civic Education Teacher’s 

Perspectives on Religious Moderation in Pesantren-Integrated Schools,” Multidisciplinary Science Journal 8, 
no. 9 (2026): 2026597, https://doi.org/10.31893/multiscience.2026597. 

2 Muhammad Nuril Huda, Haris Supratno, and Nunuk Hariyati, “Strategic Institutional Reform in 
Islamic Higher Education: The Case of Two Pesantren-Based Universities,” Munaddhomah: Jurnal 
Manajemen Pendidikan Islam 6, no. 3 (August 27, 2025): 465–82, 
https://doi.org/10.31538/munaddhomah.v6i3.1863. 

3 Pam Nilan, “The ‘Spirit of Education’ in Indonesian Pesantren ,” British Journal of Sociology of 
Education 30, no. 2 (March 2009): 219–32, https://doi.org/10.1080/01425690802700321. 

4 Syamsul Bahri, “Konsep Pembelajaran PAI Di Era Society 5.0,” Edupedia 6, no. 2 (2022): 134. 
5 Charlene Tan, “Educative Tradition and Islamic Schools in Indonesia,” Oxford Review of Education 40, 

no. 5 (2014): 673–89, https://doi.org/10.1080/03054985.2014.892555. 
6 Emma Gillaspy and C Vasilica, “Developing the Digital Self-Determined Learner through Heutagogical 

Design,” Higher Education Pedagogies 6 (2021): 135–55, 
https://doi.org/10.1080/23752696.2021.1916981. 

7 Raihani, “Report on Multicultural Education in Pesantren,” Compare: A Journal of Comparative and 
International Education 42, no. 4 (2012): 585–605, https://doi.org/10.1080/03057925.2012.672255. 

8 Ahmad Bukhori Muslim et al., “Indonesian Pesantren-Affiliated Higher Education: Universal Islamic 
Values to Develop Locally Engaged but Globally Oriented Multilingual Graduates,” Research in Post-
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integrated Islamic education seek to integrate religious and general knowledge within 
meaningful, contextually relevant learning processes, enabling learners to connect 
theological understanding with contemporary realities9. Collectively, these paradigms 
reposition learning as an empowering and participatory process, aligning with the 
broader vision of pesantren berdaya, in which education serves to cultivate reflective, 
autonomous, and socially responsive individuals. 

However, existing studies on pesantren education have largely concentrated on 
institutional reform, curriculum structures, and character formation, with limited 
attention to classroom-level pedagogical practices.10 In particular, there remains a lack of 
empirical research examining how learner autonomy is operationalized in everyday 
instructional contexts, especially at the primary education level in Madrasah Ibtidaiyah. 
Furthermore, much of the existing literature does not clearly distinguish between 
pedagogy, andragogy, and heutagogy, resulting in limited conceptual clarity regarding the 
nature and development of learner agency in Islamic educational settings.11 This 
indicates a significant research gap concerning both the theoretical operationalization 
and practical enactment of self-determined learning within pesantren-based education. 

In this regard, heutagogy offers a relevant and theoretically robust framework for 
addressing these limitations. As an approach centered on self-determined learning, 
heutagogy positions learners as active agents who shape their own learning goals, 
processes, and evaluation.12 It emphasizes capability development, reflective practice, 
and adaptive learning, enabling learners to respond effectively to dynamic and uncertain 
contexts. Importantly, the development of learner autonomy within this framework is 
understood as a gradual process along the pedagogy–andragogy–heutagogy (PAH) 
continuum, rather than a sudden shift from traditional instructional models.13 
Conceptually, heutagogy aligns with key principles of Islamic educational philosophy, 
particularly tarbiyah and ta'dib. Tarbiyah emphasizes the holistic and gradual nurturing 
of intellectual, spiritual, and moral dimensions of the learner,14 while ta'dib, as articulated 
by Syed Muhammad Naquib Al-Attas, highlights the cultivation of ethical awareness and 
the proper recognition of knowledge and its purpose.15 These principles underscore that 
education is not merely the transmission of knowledge but a process of developing 

 
Compulsory Education 29, no. 1 (January 2, 2024): 138–57, 
https://doi.org/10.1080/13596748.2023.2285633. 

9 Robert W Hefner, Schooling Islam: The Culture and Politics of Modern Muslim Education (Princeton 
University Press, 2011). 

10 Mutammam Mutammam et al., “Adaptation and Transformation of Pesantren Education in Facing 
The Era of Muslim Society 5.0,” Nazhruna: Jurnal Pendidikan Islam 7, no. 3 (January 28, 2025): 705–26, 
https://doi.org/10.31538/nzh.v7i3.114. 

11 Mutammam et al.; Muliatul Maghfiroh et al., “Promoting Green Pesantren: Change, Challenge and 
Contribution of Nahdlatul Ulama in Indonesia,” Nazhruna: Jurnal Pendidikan Islam 7, no. 2 (June 23, 2024): 
409–35, https://doi.org/10.31538/nzh.v7i2.4668; Edi Suresman et al., “From Sorogan to Digital Learning: 
A Systematic Literature Network Analysis of Pesantren Learning Models,” Cogent Education 12, no. 1 
(December 31, 2025): 2580776, https://doi.org/10.1080/2331186X.2025.2580776. 

12 Nicole Hainsworth et al., “Heutagogy: A Self-Determined Learning Approach for Midwifery 
Continuity of Care Experiences,” Nurse Education in Practice 60 (2022): 103329, 
https://doi.org/https://doi.org/10.1016/j.nepr.2022.103329. 

13 Anjana Krishna S, Mythiri B, and V K Karthika, “Reimagining English Language Teaching: Towards 
Developing a Heutagogical Framework,” Higher Education for the Future 11 (2024): 76–89, 
https://doi.org/10.1177/23476311231222964. 

14 Muhammad Atiyah Al-Abrashi, Education in Islam (Dar al-Fikr, 1975); J Mark Halstead, “An Islamic 
Concept of Education,” Comparative Education 40, no. 4 (2004): 517–29, 
https://doi.org/10.1080/0305006042000284519. 

15 Syed Muhammad Naquib Al-Attas, The Concept of Education in Islam (ISTAC, 1980). 



  

61 

Sadiran et al., Heutagogical Reconfiguration in Islamic Boarding Schools: Enacting Self-Determined.... 

reflective consciousness and moral responsibility. From this perspective, heutagogy can 
be understood as supporting responsible autonomy, where learners actively construct 
meaning while remaining grounded in ethical and spiritual values.16  

Despite its theoretical relevance, empirical research on the implementation of 
heutagogy within Islamic educational contexts, particularly pesantren, remains limited 
and fragmented. Existing studies address student-centered learning in general terms 
without clearly operationalizing learner autonomy or examining how it is enacted in 
classroom practices. Moreover, while recent research has explored heutagogical 
approaches in Islamic secondary education, there remains a significant gap in 
understanding how these principles are applied at the primary level within traditional 
pesantren settings. 

Accordingly, this study aims to explore how heutagogical principles are enacted 
within pesantren learning practices and to examine how these practices contribute to the 
development of more inclusive, integrative, and learner-centered forms of Islamic 
education. It focuses specifically on how key heutagogical dimensions—such as learner 
autonomy, reflective learning, and guided agency—are operationalized in classroom 
practices within a pesantren-based primary education context. By providing empirical 
insights at the level of everyday pedagogical interaction, this study contributes to a more 
contextually grounded understanding of learner agency within Islamic educational 
settings. Furthermore, it offers practical implications for developing pedagogical 
approaches that integrate instructional innovation with the ethical and spiritual 
foundations of pesantren education. 

2. Methods 
This study adopts a qualitative interpretive design to explore how heutagogical principles 
are enacted within pesantren and how such practices contribute to the development of 
excellent, inclusive, and integrated Islamic education.17 The research was conducted 
across two pesantren in Ngawi, East Java, Indonesia—Pondok Pesantren Syech Salaubina 
and Pondok Pesantren Utsman bin Affan—selected purposively for their explicit 
orientation toward educational reform, participatory pedagogy, and curriculum 
integration. 

Data were collected over a four-month period (January–April 2025) through semi-
structured interviews, participant observation, and document analysis. The sample 
comprised 14 participants, including two pesantren leaders, six teachers, and six senior 
santri, all selected based on their direct involvement in pedagogical and institutional 
practices. Interviews explored learner autonomy, reflective learning, and curriculum 
implementation; observations captured classroom interaction, collaborative learning, 
and everyday educational practices; and documents included curriculum frameworks, 
lesson plans, institutional policies, and student reflective texts. 

Data analysis followed a reflexive thematic analysis approach as developed by 
Virginia Braun and Victoria Clarke. The analytic process involved six stages: data 
familiarization, initial Coding, theme construction, theme review, theme definition, and 

 
16 R Rusli, Abdul Rahman, and Helmi Abdullah, “Student Perception Data on Online Learning Using 

Heutagogy Approach in the Faculty of Mathematics and Natural Sciences of Universitas Negeri Makassar, 
Indonesia,” Data in Brief 29 (2020): 105152, https://doi.org/10.1016/j.dib.2020.105152. 

17 John W Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods Approaches, 2020, 
https://doi.org/10.4324/9780429029606. 
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reporting.18 Coding was conducted iteratively and comparatively across cases, focusing 
on key categories such as learner autonomy, reflective practice, curriculum integration, 
empowerment, and inclusivity. The interpretation of themes was guided by heutagogical 
theory as articulated by Stewart Hase and Chris Kenyon, particularly in relation to 
capability development and learner agency.19 

To ensure trustworthiness, the study adhered to the criteria of credibility, 
transferability, dependability, and confirmability proposed by Yvonna Lincoln and Egon 
Guba.20 Credibility was enhanced through member checking and prolonged engagement 
in the field. Transferability was supported through rich, contextualized descriptions of 
the research settings. Dependability was ensured by maintaining a detailed audit trail 
documenting the research process, while confirmability was addressed through reflexive 
documentation and transparency in data interpretation. Ethical considerations were 
upheld by obtaining informed consent from all participants and ensuring confidentiality 
and anonymity throughout the study. 

3. Results 
The findings of this study are presented through a case-based interpretive analysis of two 
pesantren: Pondok Pesantren Syech Salaubina and Pondok Pesantren Utsman bin Affan. 
Drawing on data from interviews, observations, and institutional documents, the analysis 
identifies recurring patterns of pedagogical transformation across both settings while 
also attending to contextual variations in their enactment. Following a reflexive thematic 
approach, the findings are organized around key dimensions of heutagogical practice, 
including learner agency, reflective engagement, curriculum integration, and inclusive 
participation. While the data are interpreted comparatively, each pesantren is treated as 
a distinct analytical context to preserve the situated nature of participants’ experiences 
and institutional practices. This structure enables a nuanced understanding of how self-
determined learning is operationalized within different pesantren environments, before 
synthesizing convergences across the two cases. The overall patterns identified across 
the two pesantren are summarized in Table 1. 

Table 1. Summary of Thematic Findings across Two Pesantren 

Theme 
Pondok Pesantren Syech 

Salaubina 
Pondok Pesantren 
Utsman bin Affan 

Cross-case 
Interpretation 

Heutagogical 
Orientation 

Strong emphasis on 
dialogical and reflective 
learning; students actively 
question, present ideas, 
and engage in peer 
discussion. 

Emphasis on structured, 
guided learning with 
increasing student 
participation and 
contextual application. 

Both pesantren show a 
shift from teacher-
centered to learner-
oriented practices, 
indicating emerging self-
determined learning. 

Learner 
Agency & 
Reflection 

Students encouraged to set 
learning goals and reflect 
on meaning and application 
of knowledge. Reflective 
questioning is frequent. 

Students demonstrate 
agency through application 
tasks and problem-based 
assignments, particularly in 
real-world contexts. 

Learner agency develops 
through both reflective 
engagement (Case 1) and 
applied learning (Case 2). 

Integration of 
Knowledge 

Integration occurs through 
contextual discussion of 
kitab content linked to 
everyday life issues. 

Strong, structured 
curriculum integration 
connecting Islamic sciences 

Integration functions as a 
key mechanism for 
capability development 
across both sites. 

 
18 Virginia Braun and Victoria Clarke, “Using Thematic Analysis in Psychology,” Qualitative Research in 

Psychology 3, no. 2 (2006): 77–101, https://doi.org/10.1191/1478088706qp063oa. 
19 Stewart Hase and Chris Kenyon, Self-Determined Learning: Heutagogy in Action (London: 

Bloomsbury Publishing, 2013). 
20 Yvonna S Lincoln and Egon G Guba, Naturalistic Inquiry (Sage Publications, 1985). 
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with economics, digital 
literacy, and social issues. 

Dialogical 
Learning 
Culture 

Highly dialogical; open 
discussion, peer exchange, 
and student voice are 
prominent. 

Dialogical interaction 
present, though often 
guided within structured 
learning activities. 

Dialogue supports 
collaborative meaning-
making and active 
participation in both 
contexts. 

Inclusivity in 
Learning 

Inclusive participation 
evident; students from 
diverse backgrounds 
actively contribute, with 
minimal hierarchy. 

Inclusive interaction 
observed; participation and 
group roles distributed 
across students. 

Inclusivity creates 
conditions for 
psychological safety, 
enabling learner agency 
and engagement. 

Capability 
Development 
(Heutagogical 

Outcome) 

Emerging through 
reflection, contextual 
interpretation, and 
meaning-making. 

Emerging through 
application, integration, 
and problem-solving in 
contemporary contexts. 

Both pesantren 
demonstrate early forms 
of capability, particularly 
in applying knowledge 
beyond classroom 
settings. 

3.1. Case 1: Heutagogical Practices in Pondok Pesantren Syech Salaubina 
Findings from Pondok Pesantren Syech Salaubina indicate a shift toward dialogical, 
reflective, and participatory learning practices within a framework that remains 
grounded in classical kitab study. Classroom observations show that lessons frequently 
begin with textual analysis and develop into interactive discussions, where students 
actively question, interpret, and respond to peers’ perspectives. 

Teachers emphasized the importance of connecting textual knowledge with 
students’ lived experiences. One teacher explained, “We still use the kitab as the main 
reference, but students are encouraged to ask questions and relate the material to their 
daily experiences”.21 Students similarly reported being asked to present and discuss their 
understanding rather than passively receive instruction.22 These practices were 
consistently observed in group discussions characterized by active idea exchange and 
peer engagement. 

A central feature of this case is the prominence of reflective learning. Teachers 
regularly prompted students to evaluate their understanding and consider how 
knowledge could be applied beyond the classroom. Reflective questioning and student-
written reflections indicate that learners engaged not only with content but also with 
their own learning processes and purposes.23 

Importantly, these dialogical practices are accompanied by an inclusive classroom 
environment. Observations indicate that students from diverse regional and socio-
economic backgrounds participate actively in discussions without visible hierarchy or 
exclusion. Opportunities to speak, respond, and contribute are distributed across 
students, while teachers adopt a facilitative role that supports open expression rather 
than evaluative judgment. Students reported feeling comfortable sharing their views, 
suggesting the presence of psychological safety as a condition for participation. 

From a heutagogical perspective, these patterns reflect the development of learner 
agency through reflective and inclusive engagement. Students not only participate but 
also shape their learning processes, articulate personal understanding, and relate 
knowledge to contemporary issues such as financial ethics and environmental 

 
21 Informant A (teacher 2, Pondok Pesantren Syech Salaubina), interview, March 2, 2025. 
22 Informant D (santri 4, Pondok Pesantren Syech Salaubina), interview, March 23, 2025. 
23 Document 3, student reflective writing, Pondok Pesantren Syech Salaubina, 2025. 
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responsibility. This indicates emerging capability, particularly in the ability to apply 
knowledge across contexts 

3.2. Case 2: Heutagogical Practices in Pondok Pesantren Utsman bin Affan 
In Pondok Pesantren Utsman bin Affan, heutagogical orientation is primarily expressed 
through structured curriculum integration and context-based application of knowledge. 
Institutional documents and classroom practices demonstrate a deliberate effort to 
connect classical Islamic sciences with contemporary domains, including economics, 
environmental studies, and digital literacy. 

Teachers and leaders highlighted the importance of linking religious teachings to 
real-world contexts. One teacher noted, “In some lessons, we connect fiqh discussions with 
current economic practices so that students can understand real-world applications”.24 
Students were assigned tasks requiring the integration of scriptural references with 
modern knowledge frameworks, such as analyzing Islamic banking using both fiqh 
concepts and contemporary financial principles.25 

Classroom observations indicate that discussions extend from textual 
interpretation to contextual application. Students engaged in debates on topics such as 
digital financial systems and online transactions,26 demonstrating the ability to relate 
religious principles to contemporary realities. Teachers facilitated these processes by 
encouraging comparison, reasoning, and contextual interpretation. 

In addition to curriculum integration, an inclusive and dialogical learning 
environment is also evident in this pesantren. Classroom interaction allows for multiple 
student responses, peer feedback, and open questioning. Students reported that their 
perspectives were acknowledged and not immediately judged, while teachers facilitated 
discussion rather than imposing singular interpretations. Participation in group activities 
was observed to be distributed across students, including those from different social and 
regional backgrounds, indicating that inclusivity is embedded within both interactional 
and organizational aspects of learning. 

From a heutagogical standpoint, this case reflects the development of learner 
capability through knowledge integration and contextual application. Students 
demonstrate the ability to synthesize religious and general knowledge, apply it to 
contemporary issues, and engage in collaborative meaning-making. Inclusivity in 
classroom interaction further supports learner agency by creating conditions in which 
students can participate, negotiate meaning, and construct knowledge collectively. 

3.3. Cross-case Synthesis: Converging Patterns and Contextual Variations 
Across Pondok Pesantren Syech Salaubina and Pondok Pesantren Utsman bin Affan, the 
findings reveal a shared trajectory toward more learner-centered, reflective, and context-
oriented pedagogical practices. In both pesantren, classical kitab-based learning remains 
foundational, yet it is increasingly complemented by dialogical interaction, student 
participation, and the application of knowledge to real-life contexts. 

A key point of convergence lies in the emergence of inclusive learning 
environments. In both cases, students are provided with opportunities to participate in 
discussion, express their views, and engage with peers regardless of background. 
Teachers adopt facilitative roles that support open dialogue, reduce hierarchical barriers, 
and foster psychological safety. This inclusivity functions as a pedagogical condition that 

 
24 Informant B (teacher 4, Pondok Pesantren Utsman bin Affan), interview, April 6, 2025. 
25 Document 5, student reflective writing, Pondok Pesantren Syech Salaubina, 2025. 
26 Informant C (santri 3, Pondok Pesantren Syech Salaubina), interview, April 14, 2025. 
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enables learner agency, reflective engagement, and collaborative knowledge 
construction. 

At the same time, the two pesantren exhibit distinct emphases in the enactment of 
heutagogical principles. Syech Salaubina demonstrates a stronger orientation toward 
dialogical and reflective processes, where meaning-making and student voice are 
foregrounded. In contrast, Utsman bin Affan shows a more structured emphasis on 
curriculum integration, where the application of religious knowledge to contemporary 
domains becomes the primary pathway for learning. 

Despite these differences, both cases converge in promoting learner agency, 
capability development, and the integration of knowledge with lived experience. The 
consistency of patterns across interviews, observations, and documents strengthens the 
credibility of these findings through methodological triangulation. 

Interpreted within a heutagogical framework, these findings suggest that pesantren 
are not abandoning traditional pedagogical foundations but are reconfiguring them to 
support inclusive, reflective, and self-determined learning. This indicates an emerging 
model of Islamic education in which textual authority, contextual relevance, and learner 
agency are integrated within a coherent pedagogical practice. 

4. Discussion 
This section interprets the findings through an interpretive qualitative lens, situating the 
pedagogical practices observed in Pondok Pesantren Syech Salaubina and Pondok 
Pesantren Utsman bin Affan within broader theoretical and empirical discussions on 
heutagogy and Islamic education. Drawing on patterns identified through reflexive 
thematic analysis, the discussion moves beyond description to examine how learner 
agency, knowledge integration, and inclusive participation are enacted within these 
contexts. By engaging with relevant literature, this section seeks to explain the 
significance of these practices, highlight their contribution to the reconfiguration of 
pesantren pedagogy, and position the findings within ongoing debates on learner-
centered and context-responsive education in faith-based settings. 

4.1. Repositioning Pesantren within a Heutagogical Framework 
Drawing on a qualitative interpretive approach (Creswell, 2020), the findings from 
Pondok Pesantren Syech Salaubina and Pondok Pesantren Utsman bin Affan indicate a 
gradual repositioning of pesantren pedagogy toward more learner-oriented and partially 
self-determined forms of learning. While classical kitab-based instruction remains 
central in both settings, classroom practices increasingly incorporate dialogical 
interaction, reflective questioning, and opportunities for students to shape aspects of 
their learning processes. 

Across the two cases, however, this transformation is enacted through different 
pedagogical emphases. 27 Syech Salaubina demonstrates a stronger orientation toward 
dialogical and reflective engagement, where students actively participate in meaning-
making and articulate their understanding. In contrast, Utsman bin Affan exhibits a more 
structured approach, where learner participation is embedded within guided tasks that 
emphasize application and contextual reasoning. Despite these differences, both cases 
reflect a shift in the role of the teacher—from primary transmitter of knowledge to 
facilitator of learning—while maintaining institutional and epistemic authority. 

 
27 Lisa Marie Blaschke, “Heutagogy and Lifelong Learning: A Review of Heutagogical Practice and Self 

Determined Learning,” The International Review of Research in Open and Distributed Learning 13, no. 1 
(2012): 56–71, https://doi.org/10.19173/irrodl.v13i1.1076. 
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These findings extend the literature on heutagogy, particularly the emphasis on 
learner agency and reflective learning as articulated by Stewart Hase and Chris Kenyon. 
While prior studies are largely situated in secular or higher education contexts, this study 
demonstrates that self-determined learning can be meaningfully enacted within faith-
based educational environments. 28 Importantly, the findings suggest that heutagogical 
principles do not require the abandonment of traditional structures; rather, they can be 
embedded within existing pedagogical frameworks through shifts in classroom 
interaction and learner positioning.29 

This reconfiguration of pedagogy also challenges earlier characterizations of 
pesantren as predominantly teacher-centered. Instead of structural transformation, 
change appears to occur at the level of practice—through dialogical engagement, 
reflective prompts, and student participation. In this sense, pedagogical authority is not 
diminished but rearticulated, as teachers continue to guide learning while enabling 
greater learner autonomy. Such a transition aligns with the development of 
metacognitive awareness and double-loop learning, where learners engage not only with 
content but also with the process of learning itself. 30 

4.2. Integrative Knowledge as Contextualized Capability Development 
The findings from both pesantren highlight curriculum integration as a central 
mechanism for connecting religious knowledge with contemporary domains such as 
economics, environmental studies, and digital literacy. In both cases, students are 
required to engage simultaneously with scriptural sources and real-world issues, as 
reflected in classroom discussions, assignments, and institutional documents. 

However, the two cases exhibit different modes of integration. In Syech Salaubina, 
integration emerges primarily through dialogical exploration, where textual analysis is 
extended into contextual discussion. In Utsman bin Affan, integration is more explicitly 
structured within the curriculum, with assignments designed to combine fiqh concepts 
with contemporary knowledge frameworks. These variations suggest that integration 
can be enacted both as an interactional process and as a curricular design strategy. 

These findings align with broader scholarship on curriculum integration, which 
emphasizes the importance of connecting knowledge domains to support meaningful 
learning.31 At the same time, this study contributes empirical insight into how such 
integration is operationalized in everyday classroom practice, particularly within Islamic 
educational settings. Rather than treating integration as a conceptual ideal, the findings 
demonstrate how students actively engage in synthesizing religious and general 
knowledge through discussion, reasoning, and application.32 

From a heutagogical perspective, this integration reflects the development of 
learner capability, not merely knowledge acquisition. Students are not only exposed to 
multiple domains but are required to apply, interpret, and adapt knowledge in relation to 
contemporary contexts. This capacity to transfer learning across domains is a defining 
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feature of capability development, indicating a shift from content mastery toward 
adaptive and context-responsive learning. 

4.3. Inclusive and Dialogical Pedagogy as Conditions for Learner Agency 
The findings also reveal the emergence of inclusive and dialogical learning cultures across 
both pesantren, characterized by open discussion, peer interaction, and opportunities for 
students to express diverse perspectives. In both Syech Salaubina and Utsman bin Affan, 
classroom interaction extends beyond one-way transmission to include questioning, 
negotiation of meaning, and collaborative engagement. 

While both cases demonstrate inclusive participation, the forms of inclusivity differ 
slightly. In Syech Salaubina, inclusivity is closely tied to dialogical openness and reflective 
exchange, where students are encouraged to articulate their views and respond to peers 
in a relatively fluid interactional environment. In Utsman bin Affan, inclusivity is 
embedded within structured learning activities, where participation and group roles are 
distributed across students, including those from diverse backgrounds. In both cases, 
however, inclusivity is not merely procedural but relational, supported by teacher 
practices that foster respect, openness, and psychological safety. 

These findings are consistent with research on dialogical and inclusive pedagogy, 
which highlights the role of interaction in supporting engagement and learning. More 
importantly, this study shows that such practices can be sustained within religious 
educational contexts that maintain strong norms of authority and respect.33 Rather than 
contradicting these norms, inclusive and dialogical practices appear to operate within 
them, suggesting a form of pedagogical adaptation rather than institutional disruption. 

From a heutagogical standpoint, inclusivity functions as a necessary condition for 
learner agency. The ability of students to participate, question, and express perspectives 
depends on the presence of an environment that supports openness and mutual respect. 
In this sense, inclusivity is not an additional feature of pedagogy but a foundational 
element that enables reflective engagement, collaborative learning, and the development 
of capability. 

4.4. Synthesis: Reconfiguring Pesantren Pedagogy 
Taken together, the findings from the two pesantren indicate that heutagogical 

principles are being enacted through contextually grounded pedagogical adaptations 
rather than radical transformation. Across both cases, traditional kitab-based learning is 
maintained while being reconfigured through dialogical interaction, curriculum 
integration, and inclusive participation. The consistency of patterns across interviews, 
observations, and documents strengthens the credibility of these interpretations through 
methodological triangulation.34 

These findings suggest that pesantren education is undergoing a process of 
pedagogical reorientation in which learner agency, contextual relevance, and epistemic 
tradition are not positioned as competing elements but as mutually reinforcing 
dimensions of practice. 

These findings carry several implications for Islamic education. First, they suggest 
that the integration of heutagogical principles within pesantren does not require 
structural transformation but can be achieved through pedagogical adaptation, 
particularly in classroom interaction and learning design. This highlights the importance 
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of teacher capacity in facilitating reflective, dialogical, and student-centered learning 
while maintaining the integrity of religious knowledge traditions. Second, the findings 
indicate that curriculum integration should be approached not only at the level of content 
but also through interactive learning processes that enable students to connect religious 
knowledge with contemporary realities. Third, the role of inclusivity emerges as a critical 
condition for learner agency, suggesting that creating dialogical and psychologically safe 
learning environments is essential for fostering self-determined learning. At a broader 
level, these findings contribute to ongoing discussions on the future of Islamic education 
by demonstrating that tradition and innovation can be productively integrated within 
pesantren pedagogy. 

5. Conclusion 
This study aimed to explore how heutagogical principles are enacted within pesantren 
learning practices and how these practices contribute to the development of inclusive, 
integrative, and learner-centered Islamic education. Based on a qualitative interpretive 
analysis of Pondok Pesantren Syech Salaubina and Pondok Pesantren Utsman bin Affan, 
the findings indicate that heutagogical principles are implemented through pedagogical 
adaptation rather than structural change. The results show a shift toward more 
participatory, learner-oriented practices in both pesantrens. Syech Salaubina emphasizes 
dialogical and reflective learning, where students actively engage in discussion and 
meaning-making. In contrast, Utsman bin Affan highlights the integration of a structured 
curriculum and its contextual application, enabling students to connect religious 
knowledge with contemporary issues. Across both cases, common patterns include the 
development of learner agency, integration of knowledge, dialogical interaction, and 
inclusive participation, all of which support emerging learner capability. These findings 
contribute to Islamic education by demonstrating that heutagogical principles can be 
integrated within traditional pesantren pedagogy without undermining its epistemic 
foundations. The study highlights the importance of teacher facilitation, interactive 
learning, and inclusive environments in fostering meaningful and context-responsive 
education. It also extends heutagogical theory into faith-based educational contexts. 
However, this study is limited to two pesantren and focuses primarily on classroom 
practices, which may restrict broader generalization. Future research should examine 
diverse pesantren contexts and explore the long-term impact of these practices on 
student development. Expanding methodological approaches would further strengthen 
the understanding of learner-centered Islamic education. 
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