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Abstract
1AI-IPMU Gumawang
OKU Timur, Palembang This article discusses the implementation of authentic assessment in the context of
radnasaridevi@gmail.com Madrasah Ibtidaiyah, focusing on the obstacles faced by teachers and practical

recommendations to overcome them. In the background of the study, it was stated
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Gumawang OKU Timur, students' abilities through real-life relevant tasks. However, its implementation in
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participant observation in the classroom. The main results indicate structural,
pedagogical, and technical obstacles in the implementation of authentic assessment,
such as lack of institutional support, limited teacher knowledge and skills, and
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28/02/2024 technological obstacles. Practical recommendations are formulated to overcome
these obstacles, including increasing institutional support through facilities and
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effectiveness of authentic assessment in Madrasah Ibtidaiyah, while emphasizing the
need for further investigation in a broader context and research on the use of
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Introduction

Education in Madrasah Ibtidaiyah plays an important role in shaping the character and
abilities of students from an early age. One approach that is starting to be widely discussed
is authentic assessment. This assessment aims to assess students' abilities comprehensively
through tasks that are relevant to real life, not just through written tests that tend to measure
memorization abilities. The implementation of authentic assessment is expected to provide a
more complete picture of student competence in various aspects, both cognitive, affective,
and psychomotor. (Nisrokha, 2018) However, the implementation of authentic assessment in
Madrasah Ibtidaiyah still faces various obstacles and challenges. Based on initial
observations, many teachers in Madrasah Ibtidaiyah do not fully understand the concept and
techniques of authentic assessment. This is exacerbated by the limited time teachers have to
design and implement authentic assessments, as well as the lack of resources and support
from the school. The main problem identified in this study is the low effectiveness of the
implementation of authentic assessment in Madrasah Ibtidaiyah due to various obstacles
faced by teachers. One of the biggest obstacles is the limited understanding and skills of
teachers in implementing authentic assessments. Many teachers find it difficult to design
assessment tasks that are appropriate and relevant to students' real lives. (Made Tiastra, 2022)

The focus of this study is on one main problem, namely the limited understanding and
skills of teachers in implementing authentic assessments. This study aims to identify the
obstacles faced by teachers in implementing authentic assessments and to find appropriate
solutions to overcome these obstacles. The constructivist theory pioneered by Piaget and
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Vygotsky emphasizes the importance of authentic learning experiences that are relevant to
students' real lives. According to Wiggins (1998), authentic assessments require students to
carry out tasks that reflect real-world applications of knowledge and skills. In addition,
Bloom's theory of learning taxonomy also emphasizes the importance of assessments that can
measure cognitive, affective, and psychomotor aspects comprehensively. However, as stated
by Shepard (2000), one of the biggest challenges in implementing authentic assessments is
teacher readiness. Teachers must have a deep understanding of this method and be able to
design and implement appropriate assessments. Therefore, this study is important to identify
the obstacles faced by teachers and find the right solutions to improve the effectiveness of the
implementation of authentic assessments in Madrasah Ibtidaiyah. (Ahmad Zainuri, 2021)
Thus, this study is expected to provide a significant contribution to improving the quality of
learning and assessment in Madrasah Ibtidaiyah, as well as assist teachers in facing existing
challenges. This study aims to identify the obstacles and challenges faced by teachers in
implementing authentic assessments in Madrasah Ibtidaiyah and provide practical
recommendations to overcome these obstacles and increase the effectiveness of authentic
assessments in Madrasah Ibtidaiyah. (Wahyuni Teresia, 2021).

Methods

This study uses a qualitative approach with a case study method. The qualitative approach
was chosen because it allows researchers to gain an in-depth understanding of teachers'
experiences and perspectives in implementing authentic assessments in elementary
madrasahs. The study was conducted at MIN 2 OKU TIMUR as the research location. The
selection of this school was based on considerations of the availability of access, diversity of
student population, and support from the school. The teachers selected as research
respondents were those who actively teach in classes involved in the implementation of
authentic assessments. (Sugiyono, 2019) They were selected based on their experience and
knowledge of the concept of authentic assessment.

Data were collected through in-depth interviews with selected teachers. Interviews
were conducted to gain a deeper understanding of the views, experiences, and challenges
faced in implementing authentic assessments. Researchers also conducted participatory
observations in the classroom to understand teaching practices and the implementation of
authentic assessments directly. In addition, documents such as assignments and assessments
given to students were also documented and analyzed to further understand the
implementation of authentic assessments. Interview data will be recorded, transcribed, and
analyzed in detail. The coding process will be carried out to identify patterns, themes, and
main categories that emerge from the data. The data will be analyzed using a thematic
analysis approach to identify patterns and main themes that emerge from interview and
observation data. Thematic analysis will help in understanding the challenges and obstacles
faced in implementing authentic assessment in elementary madrasahs. (Armini & Nurman
Ginting, 2024)

Discussion
In this study, several major obstacles in the implementation of authentic assessment were
identified through in-depth interviews and participant observations. These obstacles cover
various aspects, from structural to pedagogical. The challenges faced by teachers in
implementing authentic assessment are also the main focus of the discussion. Teachers'
perspectives provide valuable insights into the obstacles they experience in implementing
authentic assessment in daily practice in elementary madrasahs. (Yuni Pantiwati, 2020)
Structural Constraints are One of the main obstacles faced is the lack of support from
the institution, which includes aspects of facilities, training, and policies. Lack of support
from the institution can hinder teachers' ability to implement authentic assessment
effectively. Lack of adequate facilities, less intensive training, and unsupportive policies can
be serious barriers to the implementation of authentic assessment. In addition, the
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administrative burden and dense curriculum are also significant structural obstacles.
Teachers often feel burdened by heavy administrative tasks and a dense curriculum, so they
have little time and energy to design and implement effective authentic assessments. (Yuli
Asri, personal communication, 2024) This can reduce teachers' motivation and ability to
implement authentic assessments optimally. Through the discussion of these structural
constraints, we can understand that factors beyond the control of individual teachers also
play an important role in the success of implementing authentic assessments in elementary
madrasas. Strong support from the institution, either in the form of facilities, training, or
supportive policies, is the key to overcoming these obstacles. (Dewa bagus sanjaya, 2022) One
of the main obstacles in implementing authentic assessments is the limited knowledge and
skills of teachers. Many teachers may not fully understand the concept and practice of
authentic assessment. They may be poorly trained in designing and implementing authentic
assessments effectively. Lack of understanding of the objectives, principles, and techniques
involved in authentic assessments can be a serious obstacle to efforts to implement them in
everyday learning. In addition, teachers also face difficulties in designing authentic and
relevant tasks. Designing tasks that reflect real-world situations and test students' deep
understanding is a challenge in itself. Many teachers may find it difficult to find or create
tasks that meet authentic criteria while remaining relevant to the curriculum and students'
learning needs. (Anggiet Noviana Puteri et al., 2023)

Technical constraints are also obstacles in the implementation of authentic
assessments. Limited resources and access to technology are obstacles often faced by
elementary madrasahs. The lack of technological equipment or facilities, such as computers
or the internet, can hinder teachers' ability to design and implement authentic assessments
that utilize technology effectively. In addition, challenges in effective assessment and
feedback are also significant technical constraints. Teachers may have difficulty assessing
authentic assessment results consistently and objectively. In addition, providing meaningful
and constructive feedback to students can also be a challenge, especially in the context of
large classes or limited time. (Dewa bagus sanjaya, 2022)

Practical Recommendations for Overcoming Constraints and Challenges Institutions
must invest in providing adequate facilities, including the technology needed to support
authentic assessments. Teachers Conduct ongoing and intensive training on the concepts,
principles, and techniques of authentic assessment, so that teachers can improve their
understanding and skills. Institutions need to develop policies that support the
implementation of authentic assessment, including reducing administrative burdens and
adjusting the curriculum to provide space for authentic assessment. Conduct workshops and
training that focus on designing authentic and relevant tasks, as well as objective and
consistent assessment techniques. Form working groups or communities of practice where
teachers can share experiences, ideas, and strategies in designing and implementing authentic
assessments. Overcome technical constraints by ensuring adequate access to technology such
as computers, assessment software, and the internet. Develop an assessment system that can
help teachers provide effective and timely feedback, including digital assessment tools that
can save time. By implementing these recommendations, it is hoped that teachers in
elementary madrasahs can be more effective in overcoming obstacles and challenges in
implementing authentic assessments, so as to improve the quality.

Conclusion

This study identified various obstacles and challenges in the implementation of authentic
assessment in Madrasah Ibtidaiyah, especially in MIN 2 OKU TIMUR. Structural obstacles
include lack of institutional support, heavy administrative burden, and limited facilities and
resources. From a pedagogical perspective, limited teacher knowledge and skills in designing
and implementing authentic assessment are also significant challenges. Technical obstacles
such as limited access to technology and difficulties in providing effective assessment and
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feedback also hamper the implementation of authentic assessment. The author provides
suggestions regarding improving institutional facilities and resources to invest in providing
adequate facilities, including access to technology needed for authentic assessment.
Conducting ongoing and intensive training on the concepts, principles, and techniques of
authentic assessment to improve teacher understanding and skills. Developing policies that
support the implementation of authentic assessment, such as reducing administrative
burdens and adjusting the curriculum to provide space for authentic assessment. Organizing
workshops and training that focus on designing authentic and relevant tasks, as well as
objective and consistent assessment techniques. Forming working groups or communities of
practice where teachers can share experiences, ideas, and strategies in implementing
authentic assessment. Addressing technical barriers by ensuring adequate access to
technology such as computers, assessment software, and the internet. Developing an
assessment system that helps teachers provide effective and timely feedback, including
digital assessment tools that can save time.

This study used a qualitative approach with a case study method that was limited to
one research location, namely MIN 2 OKU TIMUR. This limitation may limit the
generalization of the findings to a wider context. In addition, data were collected through
interviews and observations, which may be influenced by the subjectivity of respondents and
researchers. Further research is expected to expand the scope of the research location to
understand the constraints and challenges in a more diverse context. In addition, further
research can explore the development and implementation of practical solutions that have
been recommended, as well as evaluate the effectiveness of these solutions in improving the
quality of authentic assessment in elementary madrasahs. Further investigation into the use
of technology in authentic assessment and the development of digital assessment tools can
also be the focus of further research.
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