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Design/methods/approach — This phenomenologically oriented
qualitative study involved eight teacher-parents with primary
school-aged children affected by floods in Aceh Tamiang, North .
Aceh, Pidie Jaya, and Pidie, as well as three contextual KEYWORDS:

informants. Data were collected from January to March 2026  spiritual parenting; floods; Islamic values;
through semi-structured interviews, supported by a short teacher-parents; primary school children
questionnaire, field notes, and documentation. Data were

analyzed through reflexive thematic analysis with a

phenomenological orientation. Interpretive traceability was }
supported through source comparison, reflective memos, member

checking with six participants, and an audit trail.

Findings — From the perspective of teacher-parents, floods
disrupted children’s sense of safety, family routines, and school
activities. Five interrelated spiritual parenting practices emerged:
sabr (patience) as a means of calming children and supporting
emotion regulation; fawakal linking effort, preparedness, and
prayer; qadha and qadar as a framework for making sense of Jurnal Pendidikan Islam
adversity; the habituation of worship and prayer to restore order;

and parental role modeling. Teaching experience helped

participants use simple language, concrete examples, repetition,

and age-appropriate adaptations.

Originality/Value — This study proposes a conceptual model of
post-flood spiritual parenting based on family pedagogy that
encompasses emotion regulation, meaning-making of uncertainty,
and restoration of routines.

Practical Implications — The findings may serve as an initial
reference for families and schools to integrate responsive
communication, simple preparedness, learning and worship
routines, and home-school coordination. Spiritual parenting is
positioned as a family support resource, not as a substitute for
psychosocial support or professional referral for children with
prolonged distress.

1. Introduction

Flood disasters can disrupt the sense of safety, routines, and psychological well-being of
primary school-aged children, who are still developing emotion regulation and meaning-making of
difficult experiences. Post-disaster recovery therefore needs to involve family, school, and community

support to help children rebuild a sense of safety and continuity of routines (Masten & Motti-Stefanidi,
2020 ; Pfefferbaum et al., 2013 ; Walsh, 2007 ).
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In this study, post-flood spiritual parenting is understood as a family-based parenting process
that helps children gain a sense of safety, emotion regulation, inner calm, and religious meaning-
making through responsive communication, prayer, worship routines, and role modeling. This concept
is used to examine parenting experiences and meaning-making after disasters, not to establish
clinical diagnoses or measure medical mental health.

Disaster literature shows that preparedness education, psychosocial support, and family and
school involvement play roles in helping children understand risks, rebuild routines, and access social
support after disasters (Johnson et al., 2014 ; Mutch, 2023 ; Pfefferbaum et al., 2013 ). However, this
literature more frequently highlights psychosocial mechanisms and disaster education than the use of
religious language and practices in post-disaster family parenting.

In Muslim families, the values of sabr (patience), tawakal, gadha and qadar, prayer, and
worship can become sources of religious meaning-making in dealing with crisis situations (Pargament
et al., 2013; Rohman & Fauzi, 2022). Studies on religion and disasters also show that religious
beliefs can shape the ways communities interpret loss, build solidarity, and direct recovery responses
(Holmgaard, 2019). Therefore, Islamic values in this study are treated as social and pedagogical
practices that can emerge through parent-child communication, family routines, and role modeling,
rather than merely as normative doctrines.

Aceh provides a relevant socio-religious context for examining these practices. Floods in
several regions of Aceh in late November 2025 disrupted the lives of residents and became the
empirical context for this study (Badan Nasional Penanggulangan Bencana [BNPB], 2025). This
study is not intended to generalize to all Muslim families, but rather to understand parenting practices
within a particular socio-religious context.

Teacher-parents constitute an important analytical group because they combine direct
parenting experiences with pedagogical capital to adjust language, examples, and routines to
children's development. With this dual position, their experiences enable an analysis of the
relationship between domestic spaces and school pedagogical spaces in post-disaster parenting.

Research on parental engagement shows the importance of parenting consistency, parent-child
interactions, and the coherence of home-school support in character education (Handayani et al.,
2025). However, some studies of Islamic education still focus on value practices within educational
communities, school culture, or institutional branding, rather than on the experiences of teacher-
parents in post-disaster parenting (Ahmad & Mustofa, 2025; Sari & Wibawanto, 2024 ; Susanti et al.,
2024).

The literature on child resilience and psychosocial support in crisis situations emphasizes that
family support needs to be understood contextually and not separated from available social and
cultural resources (Betancourt et al., 2013; Tol et al., 2013 ). Therefore, this study does not position
religious practices as substitutes for psychosocial support, but rather as one of the resources that can
operate within the recovery ecology of Muslim families.

Analytically, post-flood spiritual parenting in this study is understood as a family process that
connects emotion regulation through sabr, calming communication, and role modeling; meaning-
making of uncertainty through tawakal as well as qadha and qadar; and the restoration of routines
through worship and prayer. The position of parents as teachers is treated as pedagogical capital that
can influence how these values are translated into language, examples, and activities appropriate to
children's ages. This framework is used as a focus for exploring experiences, not as a deterministic
model that must be confirmed by the data.

On this basis, phenomenologically oriented qualitative studies remain limited in
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explaining how teacher-parents in Aceh translate the values of sabr, tawakal, gadha and qadar,
worship, and role modeling while parenting their children after floods. This study aims to analyze the
experiences and practices of primary school teacher-parents in the spiritual parenting of children
based on Islamic values after floods in Aceh.

The research questions guiding this study are:

a. How do teacher-parents make sense of flood experiences while parenting their children?

b. How do teacher-parents translate Islamic values into communication, routines, and role modeling
to support children after floods?

c. How does the position as a teacher shape spiritual parenting strategies at home?

This article provides empirical contributions regarding the experiences of primary school
teacher-parents in post-flood Aceh, conceptual contributions regarding Islamic values as sources of
meaning-making and family pedagogy, and practical contributions for supporting children after
disasters in families and Islamic schools.

2. Methods

2.1 Research Design

This study adopted a phenomenologically oriented qualitative design to understand the
experiences, meaning-making, and parenting practices of teacher-parents following floods in Aceh.
The phenomenological orientation was used to focus attention on the experiences and meaning-
making reported by participants, while reflexive thematic analysis was used as the analytical
procedure. This approach was selected because the study examined how participants made sense of
disasters, supported their children, and translated Islamic values into communication, family routines,
and everyday role modeling (Creswell & Poth, 2018). The focus of the study was on the parenting
experiences and practices reported by participants, rather than on clinical diagnoses or the
measurement of changes in children’s mental health.

A short questionnaire was used at the initial stage to map the participants’ contexts and refine
the interview questions. These data were not used for hypothesis testing, group comparisons, or
quantitative inference. In-depth interviews became the primary source of analysis, while the
questionnaire and documentation were used as contextual information and supporting descriptions in
thematic interpretation, but were not used to independently generate themes.

2.2 Participants and Recruitment Strategy

The main participants consisted of eight teacher-parents with primary school-aged children
affected by floods. Participants were recruited purposively through the selection of prospective
participants based on inclusion criteria in four research locations to obtain narratives from individuals
who directly experienced post-flood parenting and possessed relevant pedagogical experience. The
participant criteria included:

a. residing in Aceh Tamiang, North Aceh, Pidie Jaya, or Pidie;
b. actively working as a primary school teacher;

c. having at least one primary school-aged child who was directly affected or experienced
significant disruption to family routines, school access, or a sense of safety; and

d. being directly involved in children’s parenting, emotional support, and spiritual parenting
practices after floods.

The study also involved three contextual informants, namely a school principal, a participant’s
spouse, and a local religious leader, to enrich the understanding of the context and examine the
consistency of information. Teacher-parent narratives remained the primary basis for theme
development. Data adequacy was determined iteratively by
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considering sample specificity, dialogue depth, pattern recurrence, and the adequacy of information to
answer the research questions (Malterud et al., 2016). The characteristics of participants and
contextual informants are presented in Table 1.
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Code Core role Residence and impact Teaching experience Primary school-aged child Data source
P1 Main participant, mother, 38 years Aceh Tamiang; house inundated by 14 years 10 years old, Grade |V primary Supporting questionnaire; interview;
old; primary school teacher approximately 40 cm, family school documentation
temporarily evacuated
P2 Main participant, father, 42 years North Aceh; access to the house 18 years 8 years old, Grade Il primary Supporting questionnaire; interview;
old; primary school teacher and school disrupted due to flooding school documentation
P3 Main participant, mother, 35 years Pidie Jaya; house not inundated, but 11 years 11 years old, Grade V primary Supporting questionnaire; interview;
old; primary school teacher family and school routines disrupted school documentation
P4 Main participant, mother, 40 years Pidie; house inundated and family 16 years 9 years old, Grade Il primary Supporting questionnaire; interview;
old; primary school teacher worship activities temporarily moved school documentation
to a relative’s house
P5 Main participant, father, 37 years Aceh Tamiang; residential 12 years 7 years old, Grade | primary school  Supporting questionnaire; interview;
old; primary school teacher environment affected, child documentation
experienced fear during heavy rain
P6 Main participant, mother, 44 years North Aceh; house mildly inundated 20 years 12 years old, Grade VI primary Supporting questionnaire; interview;
old; primary school teacher and access to educational services school documentation
temporarily disrupted
P7 Main participant, father, 39 years Pidie Jaya; family evacuated for two 15 years 10 years old, Grade IV primary Supporting questionnaire; interview;
old; primary school teacher days due to floods and disrupted school documentation
road access
P8 Main participant, mother, 36 years Pidie; indirectly affected through 10 years 8 years old, Grade Il primary Supporting questionnaire; interview;
old; primary school teacher disruptions to family routines, school documentation
school, and the surrounding
environment
IP1 Contextual informant, school Aceh Tamiang; aware of teacher Primary school principal Not relevant Confirmatory interview
principal conditions and the continuity of
school services after floods
P2 Contextual informant, participant’s North Aceh; involved in parenting Not relevant Primary school-aged child in the Confirmatory interview
spouse and the restoration of family routines participant’s family
IP3 Contextual informant, local religious  Pidie Jaya; supported religious Non-formal religious Not relevant Confirmatory interview

leader

activities and social support for
affected families

education instructor
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Note. P = main participant; IP = contextual informant.

2.3 Researcher Position and Reflexivity

The principal researcher served as the primary instrument in planning, data collection, analysis,
and interpretation. Interviews were conducted by a researcher with a background in Islamic education
and experience in qualitative research. The researcher positioned themselves as an interpreter of
teacher-parent experiences, rather than as a party assessing whether participants’ religious meaning-
making was right or wrong.

The researcher’s understanding of Islamic education, the socio-religious context of Aceh, and
the role of teachers in family education assisted the interpretation of religious language, worship
routines, and role modeling emerging in the narratives. However, this proximity also had the potential
to generate initial assumptions regarding sabr, tawakal, qadha and qadar, worship, and role modeling.
Therefore, these values were used as sensitizing concepts, rather than fixed categories that had to
emerge in the data. Codes and themes could develop from units of meaning emerging in the
narratives, including experiences and practices not explicitly labeled using these religious terms.

Reflexivity was maintained through open interview guidelines, reflective memos after each
interview, and records of analytical decisions during coding and theme development. The researcher
compared narratives across participants, field notes, and supporting documents to identify
consistency and variation in experiences. Summaries of the initial interpretations were confirmed with
six main participants through member checking to clarify the context, correct less accurate
interpretations, and refine the boundaries of the themes.

2.4 Research Location and Time

The study was conducted in Aceh Tamiang, North Aceh, Pidie Jaya, and Pidie. The locations
were selected purposively based on flood impacts, the relevance of the socio-religious context, and
the presence of teacher-parents who met the criteria. Major floods in Aceh occurred from late
November to early December 2025 and affected settlements, educational access, and family life in
several regions (BNPB, 2026).

Initial mapping was conducted in December 2025. Data collection through supporting
questionnaires, semi-structured interviews, and documentation was conducted from January to March
2026. Transcription, initial coding, and analysis were conducted from February to April 2026, while
member checking was conducted in May 2026. The names of schools, villages, and other information
that could potentially disclose participant identities were not included.

2.5 Data Collection and Instrument Development

a. Supporting Questionnaire

A short questionnaire was administered to the eight main participants in January 2026 to
map the context of spiritual parenting practices, including religious communication, prayer,
worship routines, acceptance of gadha and qadar, and role modeling. The instrument combined
closed statements on a descriptive scale and brief open-ended questions.

Questionnaire data were summarized descriptively to assist contextual mapping and
refine interview questions. These data were not used for statistical testing, quantitative inference,
or theme development.

b. In-Depth Interviews

Semi-structured interviews were conducted with eight main participants and three
contextual informants. Interviews with the main participants were conducted once for
approximately 45-75 minutes, while interviews with contextual informants lasted approximately
30-60 minutes. Interviews were conducted at participants’ homes or in private spaces at schools
according to mutual agreement, using Bahasa
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Indonesia with explanations of local terms when necessary.

Interviews were recorded after written consent was obtained. Field notes were prepared
during and immediately after interviews, while recordings were transcribed verbatim and
rechecked against the original recordings. Questions began with concrete experiences of
supporting children after floods, observed child responses, and parental considerations in
selecting communication or family routines. Follow-up questions regarding sabr, tawakal, qadha
and qadar, prayer, worship, or role modeling were used only when they emerged as relevant in
participant narratives.

c. Documentation and Instrument Development

Documentation included parents’ reflective notes, records or schedules of family religious
activities, and relevant documents regarding changes in family routines and children’s education
after floods. Documentation was used to enrich the context, rather than as a single source for
theme development. Visual documentation was used only with the explicit consent of parents and
without displaying the identities of children or families.

The interview guidelines and questionnaire were developed based on the objectives,
research questions, and the concept of spiritual parenting in the Introduction. Both instruments
were reviewed by an Islamic education expert and a qualitative methodology expert. The review
covered the suitability of the focus, clarity of language, sensitivity to disaster experiences, and
alignment with the phenomenological orientation and reflexive thematic analysis. Revisions were
made by simplifying the language, sequencing questions from concrete experiences toward
religious meaning-making, and avoiding questions that overly directed responses.

2.6 Data Analysis

a. Phenomenologically Oriented Thematic Analysis

Data were analyzed through reflexive thematic analysis with a phenomenological
orientation. The phenomenological orientation was used to focus interpretation on the
experiences and meaning-making reported by participants, while reflexive thematic analysis was
used as a procedure to identify patterns across narratives without disregarding the
distinctiveness of each experience (Braun & Clarke, 2021a, 2021b). Analysis was conducted
through repeated reading of each transcript, preparation of analytical memos, coding of units of
meaning, development of candidate themes, review of themes, and definition of final themes.

Coding was conducted primarily inductively. The values of sabr, tawakal, gadha and
qadar, worship, and role modeling were used as sensitizing concepts to assist exploration, rather
than as fixed categories. Initial codes were developed from units of meaning in the narratives,
then reviewed iteratively so that the final themes represented patterns of meaning across
participants, including variations and conditions differentiating family parenting experiences.
Interviews became the primary basis for interpretation, while questionnaires and documentation
were used to enrich the context.

b. Trustworthiness and Interpretive Traceability

Trustworthiness and interpretive traceability were supported through comparison of
information sources, reflective memos, member checking, and an audit trail. Information from
main participants, contextual informants, documents, and field notes was compared to identify
both consistency and variation in experiences. The audit trail included transcripts, coding
records,



60 Herawati, Cut Intan Hayati, Pardi

analytical memos, theme development decisions, member checking results, and researcher
reflections.

The reporting of interview procedures, reflexivity, analysis, and data traceability was
prepared by considering the elements of the Consolidated Criteria for Reporting Qualitative
Research and Standards for Reporting Qualitative Research (O’'Brien et al., 2014 ; Tong et al.,
2007).

2.7 Research Ethics

This study obtained ethical approval from the Ethics Committee of Universitas Ubudiyah
Indonesia with reference number B.02/9/EC/I/2025. Before data collection, participants received an
explanation regarding the research objectives, interview procedures, use of documentation, the right
to decline answering certain questions, the right to withdraw from participation, and the use of data for
scientific publication.

Consent to participate was obtained through written informed consent before interviews and
documentation were conducted. Children were not recruited as direct participants. Information about
children was obtained through teacher-parent narratives and interpreted as parental perspectives,
rather than as direct reports from children.

The identities of participants and children were anonymized using the codes P1-P8 and IP1-
IP3. Digital data were stored on password-protected devices, while field documents were stored with
restricted access. If interviews elicited distress, the interview was stopped or paused and resumed
only with the participant’s consent. Participants requiring additional support were provided with
information regarding the nearest health services or psychosocial support.

3. Results

3.1 Post-Flood Parenting Experiences

The eight main participants were teacher-parents with primary school-aged children affected by
floods. The initial questionnaire was used to map the parenting context and refine the interview
questions. The main findings were developed from recurring patterns of meaning in in-depth
interviews, field notes, and supporting documentation. The values of sabr (patience), tawakal, gqadha
and qadar, worship, and role modeling were used as sensitizing concepts during the exploration
stage, but the naming and boundaries of each theme were determined through repeated review of the
data.

In participant narratives, floods were understood as events that disrupted children’s sense of
safety, family routines, and school activities. Several teacher-parents reported that children became
more vigilant when it rained, asked about the possibility of recurring floods, had difficulty resting, or
needed their parents’ presence more intensively. Participants understood these responses as part of
children’s adjustment after changes in home conditions, the surrounding environment, and family life.

P1 explained changes in her child’s behavior after the family returned from temporary
evacuation:

“After returning from the evacuation site, my child always looked out of the window whenever it rained.
My child asked, ‘Mother, will the water come in again?’ So, | did not immediately tell my child not to be
afraid, but I invited my child to look at the condition of the house, pray, and then gradually restore my
child’s study and prayer routines.” (P1, mother, primary school teacher, Aceh Tamiang)

P7, whose family evacuated for two days, also described that his child still remembered the
experience:

“At that time, my child still often woke up at night and asked about our house. | explained that we had
tried to protect ourselves and the family, and now we would go through it gradually while praying. The
important thing
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was that my child felt that we were close.” (P7, father, primary school teacher, Pidie Jaya)

For participants, post-flood support was carried out through repeated communication, the
reorganisation of family activities, and efforts to create a more orderly home atmosphere. Information
from contextual informants was used to clarify school conditions, family environments, and the
continuity of routines after floods, but teacher-parent narratives remained the primary basis for theme
development.

3.2 Translation of Islamic Values in Post-Flood Parenting

a. Sabr (Patience) as a Language for Calming Children

Sabr emerged as a value used by teacher-parents when children showed fear, anxiety, or
difficulty controlling emotions after floods. Participants did not merely advise children to be
patient, but also maintained calmness while speaking, avoided panicked reactions, and provided
examples of behavior that children could observe.

P5 explained how he responded to his child’s worries during heavy rain:

“When it rains heavily, my child immediately becomes anxious. | usually say, ‘Let us be patient first, do
not panic. Let us look together, the door is secure, and the belongings are in their proper places.’ |
deliberately speak slowly so that my child does not see me panic as well.” (P5, father, primary school
teacher, Aceh Tamiang)

P3 used religious stories and simple examples to explain patience to her child:

“I do not explain it using difficult language. | say that in difficult situations, we still learn to remain calm,
like the prophets who remained patient when tested. My child understands more easily when | give
examples from everyday events.” (P3, mother, primary school teacher, Pidie Jaya)

In participant narratives, sabr was translated through advice, emotion control,
behavioural examples, and repeated communication adjusted to children’s ages. This value was
primarily used when children recalled flood experiences, showed worries, or asked about the
possibility of floods occurring again.

b. Tawakal as a Link Between Effort and Prayer

Participants used tfawakal to explain the relationship between family efforts,
preparedness, prayer, and acceptance of conditions that could not be fully controlled.
Participants described fawakal not as a passive attitude, but as a way of connecting family
protective actions with prayer and inner calm.

P2 explained how he conveyed the meaning of tawakal to his child:

“I told my child that we still have to be careful, protect our belongings, pay attention to information, and
evacuate if necessary. After that, we pray and practice tawakal. So, tawakal does not mean simply
remaining silent, but making efforts and then entrusting the outcome to Allah.” (P2, father, primary
school teacher, North Aceh)

P6 used a similar explanation when her child asked about the possibility of recurring
floods:

“My child asked, ‘What if there is another flood?’ | answered that we prepare ourselves, listen to
instructions, and pray. | want my child to know that fear is normal, but we should not stop making
efforts.” (P6, mother, primary school teacher, North Aceh)

Tawakal emerged in parenting practices through explanations that families still needed to
monitor environmental conditions, follow safety instructions,



62

Herawati, Cut Intan Hayati, Pardi

prepare essential needs, and pray. This value was used to help children face worries through
collective family efforts.

. Qadha and Qadar as a Framework for Meaning-Making of Adversity

Acceptance of gadha and qadar emerged when teacher-parents explained adversity to
their children. Participants did not use this value to negate sadness, loss, or the need to recover.
Instead, they used it to help children understand that floods were unexpected events, but that
families could still determine their attitudes and actions afterward.

P4 explained how she responded to her child’'s question when the family temporarily
stayed at a relative’s house:

“My child once asked why our house had to be affected by flooding. | said that we may feel sad
because of this situation, but we also believe that every event is part of Allah’s decree. What is
important now is that we help one another and maintain our spirit.” (P4, mother, primary school
teacher, Pidie)

P8 emphasized the importance of adjusting explanations to the child’s age:

“I did not immediately use the terms qadha and qadar in a lengthy way. | more often said that there are
things we cannot control, but we can control our attitudes. My child understood more when | related it
to what we could do together at home.” (P8, mother, primary school teacher, Pidie)

In participant narratives, gadha and qadar were translated through conversations about
acceptance, effort, concern for family, and the continuation of daily activities. Explanations were
delivered gradually so that children could understand the meaning of adversity without
disregarding their emotional experiences.

. Habituation of Worship and Prayer to Restore Routines

The habituation of worship and prayer was used by participants to rebuild family order
after floods. Congregational prayer, collective prayer, simple dhikr, and bedtime prayer were
mentioned as activities strengthened when families returned from evacuation or began
reorganising life at home.

P1 explained her family’s efforts to reactivate worship routines after returning from evacuation:

“After returning home, we tried to perform congregational prayers again, even though the house was
not yet completely tidy. | think children need to see that family activities continue. After praying, we
pray together to be granted safety.” (P1, mother, primary school teacher, Aceh Tamiang)

P4 described collective prayer as part of the family routine while temporarily staying at a
relative’s house:

“When we temporarily stayed at a relative’s house, | still invited my child to pray and recite prayers
before sleeping. My child said that praying together made them feel calmer. From there, prayer also
became a time for conversation.” (P4, mother, primary school teacher, Pidie)

Participants understood worship and prayer activities as spaces for restoring order,
strengthening family togetherness, and opening conversations with children. Supporting
documentation was used to complement the context of these routine changes, but did not
become the sole source of theme development.

. Parental Role Modeling in Spiritual Parenting

Parental role modeling emerged as an important practice because children observed
how parents spoke about difficulties, faced uncertainty, prayed, and controlled their emotions.
Participants emphasized that religious advice needed
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to be accompanied by consistent behavior in family life.
P6 explained her efforts to maintain emotional responses in front of her child:

“I realise that my child observes how | respond to situations. Therefore, even though | am also
worried, | try not to become angry in front of my child. | invite my child to pray, and then we rearrange
the belongings that can still be used. | want my child to see that problems can be faced calmly.” (P6,
mother, primary school teacher, North Aceh)

P7 described the importance of not blaming circumstances in front of children:

“Children do not always remember long advice, but they remember how their parents act. Therefore, |
try not to blame circumstances in front of my child. | say that we are grateful to still be safe and now
we help wherever we can.” (P7, father, primary school teacher, Pidie Jaya)

Role modeling was evident through the alignment between advice, ways of speaking,
emotion control, prayer practices, and parental actions in responding to changes in family life
after floods.

3.3 The Pedagogical Role of Teachers as a Cross-Thematic Dimension

The role as primary school teachers was not positioned as a separate theme, but as a cross-
thematic dimension that shaped how participants translated Islamic values into family communication.
Teaching experience helped participants select simple language, use concrete examples, repeat
explanations gradually, and adjust communication to children’s ages and responses.

P3 explained the use of teaching experience in supporting children at home:

“Because | teach primary school children, | know that explanations that are too long will not be
understood. At home, | use examples close to the child, such as how we prepare an emergency bag
or store important belongings. From there, | then introduce the meaning of patience and prayer.” (P3,
mother, primary school teacher, Pidie Jaya)

P5 emphasized the importance of repetition and variation in explanation:

“In class, | am accustomed to repeating explanations in different ways. At home, it is the same. If my
child has not yet calmed down, | do not force my child. | repeat it through stories, pictures, or simple
examples so that my child does not feel lectured.” (P5, father, primary school teacher, Aceh Tamiang)

P2 described efforts to maintain consistency between values taught at home and at school:

“As a teacher, | am used to seeing that children learn through repetition. Therefore, at home, | try to
maintain the same words and habits as those | teach at school, especially regarding prayer, care for
others, and not panicking easily.” (P2, father, primary school teacher, North Aceh)

This pedagogical dimension emerged across all spiritual parenting practices. Experience as
teachers helped participants transform abstract religious concepts into explanations closer to
children’s experiences, including through everyday examples, family activities, and repeated
communication.

3.4 Synthesis of Main Findings

The findings show that participants understood post-flood experiences as parenting situations
requiring the restoration of a sense of safety, adjustments in communication, and the reinforcement of
family routines. Within this context, five interrelated spiritual parenting practices emerged, namely the
cultivation of sabr, the strengthening of tawakal,
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the acceptance of gadha and gadar, the habituation of worship and prayer, and parental role
modeling.

Sabr was used in communication to help children respond to fear and manage emotions.
Tawakal connected family efforts with prayer and inner calm. Qadha and qadar were used to help
children make sense of adversity gradually and in age-appropriate ways. The habituation of worship
and prayer strengthened routines and family togetherness, while parental role modeling was evident
in the alignment between religious advice and everyday actions.

Participants’ roles as primary school teachers became a cross-thematic dimension influencing
the use of simple language, concrete examples, repetition of messages, and adjustments in
explanation based on children’s ages. Thus, the findings answer the first research question through
the description of flood meaning-making in parenting, the second research question through practices
of translating Islamic values into communication and family routines, and the third research question
through the use of teachers’ pedagogical experiences in supporting children at home.

4. Discussion

This study answers the three research questions by showing that teacher-parents understood
floods as disruptions to children’s sense of safety and the regularity of their lives, that Islamic values
were translated through communication, routines, and role modeling, and that teachers’ pedagogical
experiences shaped the ways they supported children at home. These findings underscore that
children’s post-disaster recovery depends not only on material conditions, but also on family
relationships that provide a sense of safety, continuity of routines, and responsive emotional support
(Masten & Motti-Stefanidi, 2020 ; Pfefferbaum et al., 2013 ; Walsh, 2007 ).

The main findings show that sabr (patience), tawakal, qadha and qadar, worship, prayer, and
role modeling function as interrelated parenting resources. Sabr and role modeling primarily operate
through emotional co-regulation, when parents calm children while demonstrating non-panicked
responses. Tawakal and gadha and qadar function as frameworks for making sense of uncertainty,
emphasizing that families still need to make efforts, follow safety measures, and accept matters that
cannot be fully controlled. At the same time, the habituation of worship and prayer helps restore the
structure of daily life and family closeness. This pattern is consistent with the view that children’s
resilience develops through family, social, and cultural resources available in crisis contexts (Tol et al.,
2013).

However, these findings also extend the literature on children’s post-disaster recovery, which
generally highlights psychosocial support, preparedness education, and the restoration of routines
(Johnson et al., 2014 ; Mutch, 2023 ; Pfefferbaum et al., 2013). In the context of Muslim families in
Aceh, religious values are not merely sources of individual comfort, but function as family pedagogy
enacted through language, shared activities, and parental behavior. Pargament et al. (2013) explain
that religion can serve as a coping resource in dealing with difficult conditions, while Holmgaard
(2019) demonstrates its role in shaping the meaning-making of loss and post-disaster solidarity. In
line with these views, this study shows that tawakal is not understood fatalistically. Rather, tawakal is
accompanied by effort, preparedness, and active family involvement. This interpretation is also
consistent with studies on Islamic values that position sabr, tawakal, and acceptance of Allah’s decree
as sources of meaning-making in facing crisis situations (Rohman & Fauzi, 2022).

The conceptual contribution of this study is a model of post-flood spiritual parenting based on
family pedagogy. The model encompasses three interrelated processes, namely emotion regulation
through sabr and role modeling, meaning-making of uncertainty through tawakal as well as gadha and
gadar, and the restoration of routines through worship
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and prayer. Participants’ roles as primary school teachers strengthened these three processes
because they were able to simplify religious concepts, use concrete examples, repeat explanations,
and adjust communication to children’s ages. These three processes are not positioned as linear
stages, but as resources that can operate simultaneously and mutually reinforce one another in post-
flood family parenting. These findings complement parental engagement studies emphasizing the
importance of parenting consistency and parent-child interactions (Handayani et al., 2025), while also
extending studies of Islamic education that more often situate Islamic values in school culture,
educational communities, or institutional identity (Ahmad & Mustofa, 2025; Sari & Wibawanto, 2024 ;
Susanti et al., 2024 ).

To clarify the relationship among the components, Figure 1 presents a visual synthesis of the
conceptual model of post-flood spiritual parenting based on family pedagogy, with teacher-parents’
pedagogical capital as a cross-thematic dimension that strengthens the translation of Islamic values
according to children’s ages.

POST-FLOOD CONTEXT

Disruptions to children’s sense of safety, family routines, and school activities

v

( POST-FLOOD SPIRITUAL PARENTING
BASED ON FAMILY PEDAGOGY

Teacher-parents translate Islamic values into age-appropriate communication,
\ routines, and role modelling >

: CROSS-THEMATIC DIMENSION: TEACHER-PARENTS’ PEDAGOGICAL CAPITAL
: Simple language. concrete examples, repetition, and age-appropriate adjustment

( ' ™ e ~\ e 5
MEANING-MAKING OF
EMOTION REGULATION UNCERTAINTY RESTORATION OF ROUTINES
sabr (patience) and role modelling |€—» tawakal, gadha and gadar > Worship and prayer
Calming communication, Effort, preparedness, prayer, Salat, collective prayer,
behavioural examples, and acceptance, and gradual regular study routines, and
emotion regulation explanations family togetherness
. J/ \. J . J
\ il /
FOCUS OF FAMILY SUPPORT FOR CHILDREN’S RECOVERY
Sense of safety, emotion regulation, meaning-making of adversity, and restoration of routines

The three processes are interrelated and can occur simulianeously.

Figure 1. Conceptual Model of Post-Flood Spiritual Parenting Based on Family Pedagogy

Note. This model is an interpretive and contextual conceptual synthesis based on the
experiences of teacher-parents in Aceh. The vertical arrangement indicates analytical layers, not a
temporal sequence or causal relationship. The three processes are interrelated and can occur
simultaneously in post-flood family parenting.

The model has contextual boundaries that need to be considered. This interpretation was
developed from the experiences of Muslim families in Aceh, primary school-aged children, post-flood
situations, and parents who possess pedagogical capital as teachers. Therefore, spiritual parenting
cannot be positioned as a clinical intervention or a substitute for psychosocial services. Instead, these
practices can be understood as family
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resources that complement child protection, disaster preparedness, school support, and professional
referral when children show persistent distress.

Practically, families need to combine calming communication, age-appropriate safety
explanations, children’s involvement in simple preparedness, and the restoration of worship and
learning routines. Schools can develop post-flood support protocols that include home-school
communication, preparedness activities, safe spaces for reflection, and the strengthening of learning
routines. At the policy level, education offices, Islamic educational institutions, and local governments
can develop training for teachers and parents on supporting children after disasters by integrating
disaster literacy, basic psychosocial support, and non-fatalistic religious values. This approach is
relevant to the literature that positions families and schools as important environments in children’s
recovery after disasters (Johnson et al., 2014 ; Mutch, 2023).

This study has several limitations. The number and characteristics of participants limit the
transferability of the findings to other families, particularly parents without pedagogical experience as
teachers. Children’s experiences were also obtained from the perspectives of teacher-parents, and
therefore do not fully represent children’s voices. In addition, participant narratives may have been
influenced by recall bias, social desirability, and the tendency to present religious practices positively.
The researcher’s proximity to the context of Islamic education and the socio-religious context of Aceh
may also have influenced the interpretative process, although reflexivity and member checking were
undertaken.

Future research needs to involve children’s perspectives ethically and in accordance with their
developmental stages, examine changes in parenting practices from the emergency phase to long-
term recovery, and compare the experiences of teacher-parents with non-teacher parents. Cross-
regional studies and mixed-methods designs are also needed to examine conditions that strengthen
or constrain the application of the post-flood spiritual parenting model. Thus, further research can
deepen the understanding of how religious, pedagogical, family, and school resources work together
to support children’s recovery after disasters.

5. Conclusion

Based on the experiences of eight teacher-parents in Aceh, this study shows that post-flood
parenting involved the restoration of children’s sense of safety, emotion regulation, meaning-making in
the face of adversity, and the reorganisation of family routines. The values of sabr (patience), tawakal,
qadha and qadar, worship, prayer, and role modeling were translated through calming
communication, behavioural examples, family routines, and explanations adjusted to children’s ages.
These findings answer the research questions concerning the meaning-making of floods in parenting,
the translation of Islamic values into communication and family routines, and the role of teachers’
pedagogical experiences in shaping spiritual support strategies at home.

Conceptually, this study proposes a conceptual model of post-flood spiritual parenting based on
family pedagogy that encompasses three interrelated processes: emotion regulation through sabr and
role modeling, meaning-making of uncertainty through tawakal as well as qadha and qadar, and the
restoration of routines through worship and prayer. In practice, this model can be implemented
through responsive communication, simple preparedness, the strengthening of learning and worship
routines, and coordination between families and schools. However, spiritual parenting needs to be
positioned as a family support resource, rather than as a substitute for psychosocial services or
professional referral for children experiencing prolonged distress.

The transferability of the findings is limited to the context of Muslim families in Aceh, parents
with pedagogical experience as teachers, and parental perspectives as the primary source for
understanding children’s experiences. Future research needs to involve
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children’s voices ethically, compare the experiences of teacher-parents and non-teacher parents, and
examine changes in parenting practices from the emergency phase to long-term recovery. Cross-
regional studies and mixed-methods designs are also needed to examine conditions that support or
constrain the application of this model in more diverse disaster contexts.
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