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ABSTRACT
Purpose – This study analyzes the implementation of the
KADISA “Kakidi Sambea” Program at SDN 05 (Public Elementary
School 05) in Rabangodu Utara Urban Village, Bima City, in
developing students’ competence in salat recitations and pillars,
as well as the observed changes in their knowledge, attitudes,
and practices.
Design/methods/approach – This study employed a qualitative
single-case study design from January to June 2026. The 20
participants comprised one school principal, four Islamic Religious
Education teachers, three classroom teachers, and 12 purposively
selected students in Grades IV to VI. Data were collected through
24 participant observation sessions, in-depth interviews, and
document analysis. The data were analyzed iteratively through
data reduction, data display, conclusion drawing and verification,
inductive and deductive coding, and source and method
triangulation.
Findings – The program was implemented through planning, the
allocation of teacher roles, daily habituation, recitation and
movement practice, collective and individual guidance, and
continuous evaluation. The observed changes included greater
fluency in recitation, improved understanding of the sequence of
the pillars, more orderly movements, and increased student
readiness, discipline, and responsibility. Support from the school
principal, teacher collaboration, school culture, and periodic
evaluation strengthened the program’s implementation, whereas
time constraints, variations in ability, and differences in home-
based guidance, as perceived by teachers and students,
constituted barriers. Student development was not uniform and
could not yet be causally attributed to the program.
Originality/Value – This study explains salat instruction as a
pedagogical and institutional process that connects the indicators
of moral knowing, moral feeling, and moral action with immediate
correction, formative assessment, and differentiated guidance.
Practical Implications – Elementary schools with comparable
characteristics may consider allocating dedicated time, distributing
responsibilities, using observable indicators, documenting student
progress, and providing remedial instruction, enrichment, and
communication based on family needs.
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1. Introduction
Islamic Religious Education (Pendidikan Agama Islam, PAI) in elementary schools plays a role

in developing students’ religious knowledge, attitudes, and practices. Therefore, PAI learning should
not be oriented solely toward the acquisition of knowledge but should connect religious understanding
with habituation and practice in everyday life (Romlah & Rusdi, 2023 ; Suryadi & Sumiyati, 2021 ).
Character development at the elementary school level occurs through the integration of values into
subjects, instructional planning, role modeling, and learning experiences that students encounter
consistently (Mahanani et al., 2022 ). Continuous habituation can support the development of
students’ discipline, responsibility, and character, although its outcomes are influenced by instructional
strategies, the quality of guidance, and the educational environment (Ihlas et al., 2022 ; Muhtar &
Dallyono, 2020 ; Mulyani et al., 2025 ).

One practical competency in PAI learning is students’ ability to perform salat correctly. This
competency encompasses not only the memorization of recitations but also the understanding and
performance of the pillars of salat in the correct sequence, in an orderly manner, and in accordance
with the prescribed procedures they have learned. In this study, mastery of salat recitations and pillars
refers to students’ ability to perform the salat recitations specified in the program, explain the
sequence of the pillars of salat, and perform the movements in an orderly manner based on the
school’s guidance and evaluation processes. Thus, learning salat involves the dimensions of
knowledge, attitudes, skills, and habituation rather than merely the mechanical performance of a
ritual.

The Islamic education literature has discussed the strengthening of PAI, the conceptual renewal
of Islamic education, its scientific foundations, and its relevance to contemporary social challenges
(Ihlas, 2018 ; Ihsan, 2016 ; Suyadi & Sutrisno, 2018 ; Tazkirah et al., 2024 ; Yusuf et al., 2021 ). Other
studies have highlighted the development of community-based curricula, PAI learning for children with
special needs, the use of technology, the integration of local wisdom, and institutional reform in
Islamic education (Sucipto et al., 2023 ; Haq & Muyasaroh, 2023 ; Suharjo et al., 2020 ; Wati et al.,
2024 ; Yusnita, 2023 ). These studies demonstrate that PAI learning has developed across diverse
contexts, approaches, and student needs. However, most have not specifically examined the
development of competence in salat recitations and pillars as an integrated practical learning
outcome.

In the context of elementary education, Mahanani et al. ( 2022 ) demonstrated that character
development is carried out through the integration of values into the curriculum, religious education
subjects, role modeling, and instructional practices. Supriyadi et al. ( 2023 ) also found that the
internalization of religious values among elementary school children occurs through repeated
contextual practices facilitated by teachers and connected to the students’ sociocultural environments.
Meanwhile, the systematic review conducted by Arif et al. ( 2024 ) emphasized the importance of
instruction, guidance, individualized approaches, a positive school culture, and collaboration between
schools and families in strengthening the religious character of elementary school students. These
findings indicate a consensus that religious character education requires a planned, continuous, and
contextual process that is not limited to the delivery of classroom content.

At the program implementation level, Muzayaroh ( 2021 ) demonstrated that strengthening
religious and character education involves the stages of preparation, teacher competence,
instructional methods, habituation, supervision, and the evaluation of learning outcomes. Hastasari et
al. ( 2022 ) further noted that teacher role modeling and two-way communication play important roles
in the character internalization process within Islamic educational institutions. Previous studies have
also examined the application of
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higher-order thinking skills, technology-based assessment, follow-up actions based on assessment
results, discipline development, tahfiz programs, and innovations in instructional design (Basri et al.,
2022 ; Fitria et al., 2025 ; Imran et al., 2025 ; Mulyani et al., 2025 ; Ramadhan et al., 2024 ; Suprobo,
2012 ). Other studies have emphasized the roles of families, school culture, character education, and
evaluation models in shaping students’ learning and religious behavior (Ihlas et al., 2022 ; Kurniati et
al., 2025 ; Muhtar & Dallyono, 2020 ; Salmin et al., 2026 ).

Although they provide an important foundation, previous studies have predominantly examined
character education in general, religious learning in madrasas or boarding schools, the internalization
of values through local traditions, and the development of curricula and school culture (Arif et al.,
2024 ; Hastasari et al., 2022 ; Mahanani et al., 2022 ; Muzayaroh, 2021 ; Supriyadi et al., 2023 ).
Evidence explaining how a public elementary school program specifically integrates recitation
exercises, movement practice, individualized guidance, habituation, and evaluation of the pillars of
salat remains limited. Previous research has also not adequately explained how variations in students’
initial abilities, teacher involvement, school support, and family backgrounds interact in determining
the sustainability of salat instruction.

Accordingly, empirical and contextual gaps remain regarding the implementation of salat
instruction programs in public elementary schools. The empirical gap lies in the limited number of
studies connecting program implementation processes with observed changes in students’
competence in salat recitations and pillars. The contextual gap arises because most studies focus on
character education in general, madrasas, Islamic schools, local religious traditions, or boarding
schools, whereas salat instruction programs in public elementary school contexts have not received
adequate attention. A methodological gap also exists because collective and individual guidance
processes, the evaluation of student progress, and factors supporting and hindering programs are
often discussed separately.

Furthermore, a theoretical gap exists because salat instruction often centers on technical
competence, whereas the relationship among knowledge, observable indicators of attitudes, and
actions has rarely been analyzed in an integrated manner. The character education framework
encompassing moral knowing, moral feeling, and moral action is relevant for interpreting the
relationship among mastery of salat recitations and pillars, readiness and discipline during activities,
and observable practice within the school context (Izzati et al., 2019 ; Lickona, 1993 ; Lickona et al.,
2007 ). Within this framework, moral knowing relates to students’ understanding of salat recitations,
procedures, and pillars; moral feeling is interpreted through their readiness, discipline, and
responsibility during activities; and moral action is reflected in their ability to perform salat in an orderly
and increasingly independent manner within the school environment.

SDN 05 (Public Elementary School 05) in Rabangodu Utara Urban Village, Bima City,
implements the KADISA “Kakidi Sambea” Program as an initiative to develop students’ competence in
salat recitations and pillars. This program combines routine habituation, teacher guidance, recitation
exercises, movement practice, and the evaluation of student development. This case is relevant for
examination because it illustrates the efforts of a public elementary school to bridge conceptual PAI
learning and structured, continuous religious practice. However, there has been no adequate
academic explanation of how the program is planned and implemented, how teachers adapt their
guidance to variations in students’ abilities, and which factors support or hinder its implementation.

The central unresolved issue is how a school-based salat instruction program is implemented to
develop competence in salat recitations and pillars and how changes in students’ knowledge,
attitudes, and practices are observed within the school context. Therefore, this study aims to analyze
the implementation of the KADISA “Kakidi Sambea” Program at SDN 05 in Rabangodu Utara Urban
Village, Bima City. Specifically, this study
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addresses three questions. First, how is the KADISA Program planned and implemented in
developing students’ competence in salat recitations and pillars? Second, what factors support and
hinder the program’s implementation? Third, how can the observed changes in students’ knowledge,
attitudes, and salat practices be understood through the dimensions of moral knowing, moral feeling,
and moral action?

This study makes three contributions. First, theoretically, it connects the development of
competence in religious practice with the dimensions of knowledge, attitudes, and action in character
education. Second, empirically and methodologically, it explains the implementation of a program that
integrates habituation, teacher guidance, direct practice, and the evaluation of student development.
Third, practically, it identifies conditions that require consideration in developing salat instruction
programs in elementary schools. Through a qualitative case study approach, this study is expected to
broaden understanding of the implementation of school-based religious practice instruction programs
and provide considerations for other schools with comparable characteristics and needs.

2. Methods

2.1 Research Design
This study employed a qualitative approach with a descriptive single-case study design. This

design was selected to provide an in-depth analysis of the implementation of the KADISA “Kakidi
Sambea” Program within the school context in which the program was conducted. The research
focused on the program planning and implementation processes, forms of habituation and guidance,
observed changes in students’ competence in salat recitations and pillars, and factors supporting and
hindering the program. A qualitative approach was used because the study focused on processes,
participant experiences, and contextual conditions rather than on measuring effectiveness or testing
causal relationships among variables (Dwiyanto, 2002 ; Musianto, 2002 ).

The case was bounded by the implementation of the KADISA Program at SDN 05 in
Rabangodu Utara Urban Village, Bima City, during the second semester of the 2025/2026 academic
year, from January to June 2026. The unit of analysis was the implementation process of the program
for developing competence in salat recitations and pillars, involving school administrators, teachers,
and students.

2.2 Research Site and Participants
The study was conducted at SDN 05 in Rabangodu Utara Urban Village, Bima City. The site

was purposively selected because the school had implemented the KADISA “Kakidi Sambea”
Program regularly and continuously as part of its efforts to develop students’ religious practices. The
case was also selected based on the program’s characteristics, which integrated recitation exercises,
salat movement practice, teacher guidance, habituation, and the evaluation of student development.

The study involved 20 participants, comprising one school principal, four PAI teachers, three
classroom teachers, and 12 students from Grades IV, V, and VI. Four students were selected from
each grade level, taking into account variations in their competence in salat recitations and
performance of the pillars of salat. At each grade level, students were selected to represent high,
moderate, and low initial levels of competence, while also considering a balance in the participation of
male and female students where possible.

Participants were selected using purposive sampling. The selection criteria for the school
principal and teachers included direct involvement in the planning, implementation, guidance, or
evaluation of the KADISA Program for at least one semester. The student
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selection criteria included active participation in the program during the second semester of the
2025/2026 academic year, involvement in activities for developing competence in salat recitations and
pillars, willingness to participate in the study, and parental or guardian consent. Selecting participants
from several groups was intended to provide varied perspectives on the program’s implementation
and the observed changes.

2.3 Research Period and Stages
The study was conducted over six months, from January to June 2026. In January 2026, the

research activities included obtaining permission, coordinating with the school, selecting participants,
reviewing initial documents, and preparing the data collection schedule. The primary observations and
interviews were conducted from February to April 2026. The collection of additional documents,
follow-up interviews, and data consistency checks were conducted in May 2026. The final analysis,
triangulation, verification of interpretations, and preparation of the research report were completed in
June 2026.

2.4 Data Collection Techniques and Procedures
Data were collected through participant observation, in-depth interviews, and document

analysis from January to June 2026.
Participant observation was conducted in 24 sessions during the research period, primarily from

February to April 2026. Each session lasted approximately 30 to 45 minutes and was conducted while
the KADISA Program activities were taking place before regular classroom instruction. The
observations focused on the implementation of salat habituation, recitation exercises, the practice of
salat movements and pillars, teacher guidance strategies, student participation, and the program
evaluation process. Observation findings were recorded on observation sheets and in field notes.

Individual in-depth interviews were conducted with one school principal, four PAI teachers,
three classroom teachers, and 12 students. Interviews with the school principal and teachers lasted
approximately 30 to 60 minutes, whereas interviews with students lasted approximately 15 to 25
minutes. The student interviews were shorter and used language adapted to their age and level of
comprehension.

The interview questions addressed program planning, implementation mechanisms, guidance
strategies, the evaluation of student development, observed changes, and factors supporting and
hindering the program. With the participants’ consent, the interviews were audio-recorded and
transcribed verbatim. Field notes were also used to document the interview context, relevant
nonverbal responses, and the conditions under which data collection was conducted.

Document analysis was used to supplement and verify the observation and interview data. The
documents analyzed included program planning documents, activity schedules, attendance lists,
recitation checklists, observation sheets assessing the accurate performance of the pillars of salat,
student evaluation records, photographs of activities, and school archives related to the
implementation of the KADISA Program during the second semester of the 2025/2026 academic year.
Documents were selected based on their relevance to the program’s planning, implementation,
guidance, and evaluation.

The research instruments included observation guidelines, interview guidelines, field notes,
recitation competence checklists, observation sheets for the performance of the pillars of salat, and a
document analysis format. These instruments were used to maintain alignment among the data
collected, the research focus, and the research questions.

2.5 Data Analysis
Data were analyzed iteratively from the beginning of the data collection process through the

stages of data reduction, data display, and conclusion drawing and verification. At the initial stage,
interview transcripts, observation notes, and documents
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were read repeatedly to understand the data context and identify information related to the research
focus.

The data were subsequently coded and grouped into categories concerning program planning,
the implementation of habituation, guidance strategies, the evaluation of student development,
observed changes, supporting factors, and hindering factors. Recurring codes were compared across
sources, consolidated into categories, and then organized into themes after their similarities and
differences had been examined. This process was used to maintain the traceability of the
relationships among the data, categories, and themes.

The analysis was conducted inductively and deductively. Inductive analysis was used to identify
categories and themes emerging from the field data, whereas deductive analysis was used to
interpret the findings according to the dimensions of moral knowing, moral feeling, and moral action.
Moral knowing was used to analyze students’ understanding of salat recitations and pillars. Moral
feeling was used to interpret students’ readiness, discipline, and responsibility during the activities.
Moral action was used to analyze students’ ability to perform salat in an orderly and increasingly
independent manner within the school context.

2.6 Trustworthiness of the Data
The trustworthiness of the data was strengthened through source and method triangulation.

Source triangulation was conducted by comparing information obtained from the school principal, PAI
teachers, classroom teachers, and students. Method triangulation was conducted by comparing
findings from interviews, observations, and document analysis. Discrepant information was further
examined through follow-up interviews, field notes, and relevant documents to ensure that the
interpretations were not based on a single data source.

Analytical consistency was maintained by documenting the processes of coding, category
grouping, theme development, and conclusion drawing. Summaries of the interview findings and key
interpretations were shared with the school principal and participating teachers to verify that the
interpretations accurately represented their intended meanings. The findings were presented with
supporting evidence in the form of interview excerpts, observation notes, and program documents,
thereby enabling the relationship between the data and the interpretations to be traced.

2.7 Ethical Considerations
The study was conducted after written permission had been obtained from SDN 05 in

Rabangodu Utara Urban Village, Bima City. Because the study involved elementary school students,
data were collected only after parental or guardian consent and the students’ assent to participate had
been obtained. Participants were informed about the purpose of the study, the nature of their
involvement, data confidentiality, the voluntary nature of participation, and their right to withdraw
without consequences.

Participants’ identities were anonymized using codes, such as KS for the school principal, GPAI
for PAI teachers, GK for classroom teachers, and S for students. Interview data, observation notes,
recordings, and research documents were stored with restricted access and used solely for research
purposes.

3. Results
Data analysis generated three main themes corresponding to the research questions: (1) the

planning and implementation of the KADISA “Kakidi Sambea” Program; (2) factors supporting and
hindering program implementation; and (3) observed changes in students’ knowledge, attitudes, and
salat practices. The findings were obtained by comparing data from interviews, observations, and
program documentation. Interview excerpts are presented
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selectively as illustrations, whereas theme development was based on comparisons across all data
sources.

3.1 Planning and Implementation of the KADISA “Kakidi Sambea” Program

a. Program planning

The KADISA “Kakidi Sambea” Program was designed as a routine activity for developing
students’ competence in salat recitations and pillars before regular classroom instruction. Program
planning included establishing the activity schedule, assigning roles to the school principal, PAI
teachers, and classroom teachers, and using recitation checklists and observation sheets for the
performance of the pillars of salat. Program documents indicated that the activities focused on
recitation exercises, understanding the sequence of the pillars, practicing movements, and evaluating
student development.

The school principal provided institutional support and ensured that the activities could be
implemented continuously. PAI teachers were responsible for guiding students in salat recitations and
procedures, whereas classroom teachers assisted students and maintained order during the activities.
This division of roles enabled the program to extend beyond formal PAI instructional hours.

b. Implementation of habituation and guidance

The observation findings indicated that the program was implemented every day before
instruction began. The activities commenced with the collective salat recitation practice, followed by
demonstrations and movement practice, and then individualized guidance for students who continued
to experience difficulties. Teachers corrected students’ pronunciation, the sequence of the pillars, and
the accuracy of their movements.

A PAI teacher explained that the routine activities helped teachers identify students’ abilities
and provide guidance according to their needs:

“Before the program was implemented more intensively, some students were not yet fluent in
the salat recitations and did not yet understand the correct sequence of the pillars. After routine
practice, guidance, and periodic evaluation, improvements became evident in their recitation fluency
and the accuracy of their movements” (GPAI1, interview, March 4, 2026).

Guidance was provided both collectively and individually. Collective guidance was used when
teachers demonstrated recitations and movements to all students, whereas individualized guidance
was provided to students who continued to make errors in pronunciation or the sequence of
movements. The documentation findings also indicated the use of recitation checklists and
observation sheets for the pillars of salat to record student development.

c. Evaluation of student development

Evaluation was conducted periodically through direct observation of students’ recitations and
salat practices. The assessed aspects included recitation fluency, pronunciation accuracy, the ability
to state the sequence of the pillars, and the orderly performance of movements. Teachers used the
evaluation records to identify students who continued to require further guidance.

The findings indicated that evaluation was conducted not only at the end of the activities but
also throughout the development process. Teachers provided immediate correction when they
identified errors in recitations or movements. Thus, practice, guidance, and evaluation were
implemented as an interconnected sequence.
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3.2 Factors Supporting and Hindering Program Implementation

a. Institutional and pedagogical support

The implementation of the KADISA Program was supported by the school principal’s
commitment, the involvement of PAI teachers and classroom teachers, a school culture that
supported religious activities, and routine evaluation. The school principal’s support was reflected in
the allocation of time before instruction and the involvement of teachers in guiding students.

PAI teachers and classroom teachers performed complementary functions. PAI teachers
provided guidance regarding the accuracy of salat recitations and pillars, whereas classroom teachers
helped manage student participation and discipline. Teachers’ role modeling and presence during the
activities also helped maintain consistency in program implementation.

A PAI teacher stated that the involvement of various school stakeholders was an important
factor in program implementation:

“The school principal’s support, the involvement of PAI teachers, and the assistance of
classroom teachers enable the activities to be implemented regularly. Routine evaluation also helps
us identify students who still require guidance” (GPAI4, interview, March 4, 2026).

b. Variations in student ability and perceived family support

The findings indicated variations in students’ initial abilities in salat recitation and the
performance of the pillars of salat. Some students had mastered the basic recitations, whereas others
still required repeated practice, particularly in reciting Al-Fatihah, the tasyahud, and the recitations for
rukuk and sujud. These variations required teachers to adjust the intensity of their guidance.

The perception that differences in religious guidance within the family environment were
associated with variations in students’ abilities emerged from interviews with teachers and students.
Because parents were not participants in the study, findings concerning the family were limited to
participants’ perceptions and did not constitute a direct account of religious guidance practices at
home.

c. Time and implementation constraints

The limited formal instructional time allocated to PAI was one of the obstacles to providing in-
depth guidance. The KADISA Program provided additional time, but teachers still needed to adjust the
duration of the exercises to the school’s instructional schedule. In addition, variations in Qur’anic
reading ability meant that some students required longer periods of guidance than others.

These obstacles were addressed through routine practice, the division of guidance
responsibilities between PAI teachers and classroom teachers, and individualized correction.
Nevertheless, some students continued to require further guidance, particularly regarding
pronunciation accuracy and consistency in performing the pillars of salat in the correct sequence.

3.3 Observed Changes in Students’ Knowledge, Attitudes, and Salat Practices

a. Moral knowing: recitation competence and understanding of the pillars of salat

At the beginning of the program, some students continued to experience difficulties in reciting
Al-Fatihah, the tasyahud, and short recitations used in salat. The errors identified included a lack of
fluency, inaccurate pronunciation, and an inconsistent sequence of recitations. After participating in
routine practice and individualized guidance, teachers reported improvements in the fluency and
accuracy of students’ recitations.

A PAI teacher explained:
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“Initially, some students still recited Al-Fatihah haltingly and made errors in the tasyahud.
Through routine practice and individualized guidance, their recitations became more fluent and their
pronunciation improved” (GPAI2, interview, March 4, 2026).

Changes were also identified in students’ understanding of the pillars of salat. At the beginning
of the program, some students were unable to state the sequence of the pillars in the correct order
and still confused the pillars with the sunnah elements of salat. Through demonstrations, direct
practice, and teacher correction, students showed improvement in stating the sequence of the pillars
and understanding the importance of performing salat in the correct order.

“Before routine practice was conducted, some students still confused the pillars with the sunnah
elements of salat. After participating in demonstrations and practice, they began to state the pillars in
the correct sequence and perform the movements in a more orderly manner” (GPAI3, interview,
March 4, 2026).

These findings indicated observed changes in students’ knowledge of salat recitations,
procedures, and the sequence of its pillars. However, the level of development was not the same for
all students. Students with lower initial ability levels continued to require further practice and
correction.

b. Moral feeling: readiness, discipline, and responsibility

The observation and interview findings indicated changes in students’ readiness and discipline
in participating in the activities. Some students began to arrive and prepare themselves before the
activities commenced, followed teachers’ instructions in a more orderly manner, and demonstrated
responsibility for the recitations and movements they practiced.

A classroom teacher reported that the regular implementation of the program was associated
with changes in students’ behavior during the activities:

“Students became more punctual and more orderly when gathering for congregational salat.
Some students also began to participate in the activities without always having to be reminded by the
teacher” (GK1, interview, March 4, 2026).

These findings indicated improvements in students’ readiness, discipline, and responsibility
within the context of program implementation at school. However, the research data were insufficient
to conclude that these changes occurred consistently outside the school environment.

c. Moral action: salat practice and orderly performance

In the practical dimension, students demonstrated improvements in following the sequence of
movements, maintaining order, and aligning the recitations with the salat movements. Direct practice
enabled teachers to observe errors and provide immediate correction. Some students who initially
followed their peers’ movements or required teacher instructions subsequently demonstrated greater
independence in following the sequence of salat.

The observed changes included the ability to state the pillars in the correct sequence, perform
the movements in a more orderly manner, and align the recitations with the stages of salat.
Nevertheless, variations in ability remained evident. Students who were not yet fluent in reading the
Qur’an continued to require more intensive guidance in pronunciation and memorization of the
recitations.

3.4 Summary of Findings
Overall, the findings indicated that the KADISA Program was implemented through activity

planning, the allocation of teacher roles, routine habituation, collective and individual guidance, and
the evaluation of student development. Program implementation was supported by the school
principal’s commitment, teacher involvement, school culture, and periodic evaluation. The obstacles
included variations in students’ abilities, limited



78 Fitrah Abubakar, Luthfiyah, Ihlas, Salmin

formal PAI instructional time, and differences in religious guidance at home as perceived by teachers
and students.

The observed changes included improvements in recitation fluency, understanding of the
sequence of the pillars, orderly movements, discipline, and readiness to participate in the activities.
Within the analytical framework of the study, changes in knowledge of the recitations and pillars were
categorized as moral knowing, changes in readiness, discipline, and responsibility as moral feeling,
and changes in salat practice and orderly performance as moral action. The findings also
demonstrated that development did not occur uniformly and that some students continued to require
further guidance.

4. Discussion
The findings of this study explain how the KADISA “Kakidi Sambea” Program connects

conceptual PAI learning with worship practice through routine habituation, the division of teacher
roles, guidance tailored to students’ needs, and evaluation integrated into the practice process.
Overall, the three research questions were addressed through three main findings. First, program
implementation operated as a series of interrelated activities rather than as a standalone
supplementary exercise. Second, its continuity depended on institutional support and teacher
collaboration, but was constrained by variations in students’ abilities, instructional time, and
differences in religious guidance outside school. Third, the observed changes encompassed moral
knowing, moral feeling, and moral action, although the levels of development were not uniform and
evidence regarding the consistency of behavior outside school remained limited. The central
contribution of this study lies in explaining that school-based salat instruction needs to be understood
as a pedagogical and institutional process that integrates knowledge, observable indicators of
attitudes, practice, correction, and differentiated guidance.

The first finding indicates that the strength of KADISA implementation lies not only in the routine
nature of the activities, but also in the interconnection among planning, practice, guidance, and
evaluation. The establishment of dedicated time before instruction, the division of responsibilities
among the school principal, PAI teachers, and classroom teachers, and the use of progress records
formed an implementation structure that enabled the program to operate consistently. This finding is
consistent with Muzayaroh ( 2021 ), who identified preparation, teacher competence, habituation,
supervision, and evaluation as complementary elements in strengthening religious and character
education. This finding also supports the view of Mahanani et al. ( 2022 ) and Arif et al. ( 2024 ) that
religious character education requires integration among the curriculum, role modeling, school culture,
and continuous guidance. However, this study refines that literature by demonstrating its
implementation process in the development of specific worship competence. Habituation became
more meaningful when accompanied by demonstrations, immediate correction, progress recording,
and follow-up for students who had not yet attained the expected competence. Thus, routine did not
function as an independent element, but instead served as a setting for the interaction among
repeated practice, feedback, and pedagogical support.

The division of roles between PAI teachers and classroom teachers also shows that program
continuity cannot be assigned to a single teacher or confined to PAI instructional hours. PAI teachers
provide substantive expertise in salat recitations and pillars, whereas classroom teachers help
maintain order, student engagement, and discipline. This pattern is consistent with Hastasari et al.
( 2022 ), who emphasized the importance of teacher role modeling and communication in character
internalization, as well as with Arif et al. ( 2024 ), who underscored the importance of school culture
and collaboration in the development of religious character. This study extends that understanding by
showing that
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teacher collaboration functions as a distributed model of guidance. When students’ initial abilities vary
and formal PAI time is limited, the division of responsibilities makes correction and supervision more
sustainable. Nevertheless, this pattern depends on the support of the school principal, the availability
of time, and teachers’ willingness to assume additional roles. Therefore, teacher collaboration needs
to be understood as an institutional condition of the program rather than merely as an individual
characteristic of educators.

The second finding relates to differentiated guidance. The combination of collective practice
and individual guidance enabled teachers to maintain a shared routine while also responding to
specific difficulties in pronunciation, memorization, the sequence of the pillars, and the accuracy of
movements. This finding is consistent with Arif et al. ( 2024 ), who emphasized the importance of
guidance and individual approaches in religious character education. It is also in line with Supriyadi et
al. ( 2023 ), who showed that the internalization of religious values among elementary school students
requires repeated contextual practice facilitated by teachers. However, the findings of this study
indicate that uniform repetition is not always sufficient. Students with lower initial abilities required
greater intensity of correction and longer practice time. Thus, the term “mastery” should not be
understood as a uniform achievement attained by all students within the same period. In the context
of KADISA, mastery is more defensibly understood as a gradual progression that requires monitoring
and differentiated support according to students’ needs. This interpretation limits claims regarding the
program’s success while at the same time affirming that variation in ability is a central part of the
instructional design rather than merely an implementation obstacle.

Evaluation conducted during practice, rather than only at the end of the program, became an
important component of this differentiation process. Immediate correction of recitations and
movements helped teachers identify errors while practice was taking place, whereas checklists and
observation sheets provided a basis for determining follow-up actions. This finding is consistent with
Imran et al. ( 2025 ), who emphasized the need for assessment follow-up in the form of remedial
instruction and enrichment, as well as with Salmin et al. ( 2026 ), who positioned evaluation as part of
a balanced PAI learning process. This study clarifies that assessment in worship instruction functions
not only to determine the level of mastery, but also to guide pedagogical decisions regarding who
requires correction, which aspects need to be practiced again, and what form of guidance is
appropriate. This contribution constitutes a refinement because it directly links formative assessment
with religious habituation and worship practice. However, because this study did not use standardized
measurements before and after the program, these findings explain the function of evaluation in the
implementation process rather than the magnitude of the program’s effectiveness.

The third finding shows observed developments in students’ knowledge, attitudes, and salat
practices. Increased fluency in recitation and understanding of the sequence of the pillars represent
moral knowing, whereas readiness, discipline, and responsibility during the activities can be
understood as indicators of moral feeling. The ability to follow the sequence of movements, align
recitations with the stages of salat, and practice more independently indicates the development of
moral action. This pattern supports the framework of Lickona ( 1993 ) and Lickona et al. ( 2007 ), as
well as its application in the elementary school context by Izzati et al. ( 2019 ), that character
education involves interrelated knowledge, feeling, and action. However, the findings of this study do
not indicate that these three dimensions developed linearly or at the same level. Moral knowing and
moral action were more readily observable through recitations and practice, whereas moral feeling
was inferred from readiness, discipline, and responsibility during school activities. These indicators
are not yet sufficient to confirm that worship awareness has
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been internalized or sustained when teacher supervision is unavailable. This study therefore refines
the application of Lickona’s framework by distinguishing between religious behavior observed in a
structured environment and consistent internalization across contexts.

This distinction is important because more orderly salat performance does not in itself
demonstrate the formation of religious character in a comprehensive sense. Within the school
environment, a fixed schedule, teacher presence, congregational practice, and immediate correction
provide an external structure that supports student behavior. This structure can create space for the
development of knowledge, discipline, and independence, but it does not yet show how students act
at home or when they are not under school supervision. The finding regarding differences in family
religious guidance also derives only from the perceptions of teachers and students because parents
were not participants in the study. Therefore, the family context may be considered a contextual
condition that may be associated with variations in ability and consistency of practice, but it cannot be
treated as a directly verified factor. This limitation strengthens the arguments of Arif et al. ( 2024 ) and
Kurniati et al. ( 2025 ) regarding the relevance of school-family relationships, while also indicating the
need to distinguish direct evidence from participant interpretation.

Theoretically, this study offers three refinements to the understanding of religious character
development. First, it operationalizes the relationship among moral knowing, moral feeling, and moral
action in concrete worship competence, namely mastery of recitations, understanding of the pillars,
discipline, and salat practice. Second, it proposes that routine habituation, demonstrations, direct
practice, immediate correction, formative assessment, and individual guidance constitute
implementation processes that can help explain the observed changes. Third, students’ initial abilities,
the intensity of guidance, institutional support, the availability of time, and the continuity of guidance
outside school are contextual conditions that need to be considered and examined further. The
contribution of this study does not lie merely in applying theory in a new setting, but in explaining that
the integration of knowledge, attitudes, and action requires an organized implementation structure,
and that action in a supervised environment cannot be directly equated with stable internalization.

The practical implication is that schools intending to develop similar programs need to build an
implementation system rather than merely adding religious activities to the school schedule. School
principals need to establish protected time, divide responsibilities clearly, and ensure that the program
does not compromise regular classroom instruction. PAI teachers need to develop observable
indicators for recitations and the pillars of salat, whereas classroom teachers can support discipline,
engagement, and routine monitoring. In schools with wide variation in student ability, collective
practice needs to be complemented by tiered guidance for students who continue to experience
difficulties. Progress records should be used to guide corrective feedback and follow-up support rather
than serving merely as administrative records. Schools also need to build communication with families
regarding the aspects currently being practiced and the forms of support that can be provided at
home. However, the implementation of the last recommendation needs to begin with a direct
assessment of families’ capacities and existing guidance practices so that schools do not base
interventions solely on teacher assumptions.

The findings of this study need to be interpreted in light of several limitations. The single-case
study design generated an in-depth contextual explanation, but it does not support statistical
generalization to all elementary schools. The transferability of the findings is more appropriately
considered for schools with similar characteristics, particularly public elementary schools that have
leadership support, teacher involvement, and time for habituation. Purposive participant selection
means that the findings represent



81Implementation of the KADISA Program for Developing Elementary School Students’ Competenc...

the experiences of directly involved groups rather than the full range of student and family
experiences. The study also did not employ standardized pre- and post-program measurements or a
comparison group, so the observed changes cannot be causally attributed to KADISA. The one-
semester observation period and the predominance of school-based data limit assessment of the
long-term sustainability of practices and of practices outside teacher supervision. The absence of
parents as participants limits the validity of explanations regarding religious guidance at home.
Participant observation, although strengthened through triangulation and verification of interpretations,
may still have been influenced by participant reactivity and by the researcher’s judgment in data
coding. Student interviews may also have been influenced by the tendency to provide responses
considered appropriate, by power relations with adults, and by limitations in articulating religious
experiences. In addition, verification of interpretations involved mainly the school principal and
teachers, so the representation of student perspectives in the verification process remained limited.

Future research needs to prioritize three agendas. First, longitudinal designs are needed to
assess the sustainability of development in recitation, understanding of the pillars, discipline, and
student practice after the intensity of the program decreases. Second, multi-case studies can
compare public elementary schools, madrasas, and faith-based schools with different levels of
institutional support in order to test the transferability of KADISA implementation processes. Third,
mixed-methods research can combine structured assessment of the accuracy of recitations and
practice with interviews concerning students’ motivation, awareness, and experiences. The
involvement of parents through interviews, limited observation, or records of practice at home is
needed to obtain more comprehensive evidence regarding the relationship between school-based
instruction and worship practice outside school.

Overall, this study shows that the principal value of KADISA lies in the integration of routine,
teacher expertise, differentiated guidance, and continuous evaluation. This integration offers a
process that can help connect knowledge of salat with observable indicators of attitudes and
practices, without disregarding variations in student development and the limits of school influence. By
positioning salat instruction as a structured yet contextual pedagogical process, this study clarifies
how religious character education can be translated into elementary school practice in a more
analytical and traceable manner.

The relationships among implementation conditions, program processes, observed changes,
and the limits of their interpretation are summarized in Figure 1 .
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Figure 1. Analytical Model of the Implementation of the KADISA “Kakidi Sambea” Program
and Observed Changes in Students’ Competence in Salat Recitations and Pillars

Note. Developed from the study findings.

5. Conclusion
This study shows that the implementation of the KADISA “Kakidi Sambea” Program at SDN 05

in Rabangodu Utara Urban Village, Bima City, was carried out through a sequence of planning,
routine habituation, the division of teacher roles, recitation and movement practice, collective and
individual guidance, and the evaluation of student development. The interconnection among these
components enabled salat instruction to be implemented consistently and not to be limited to formal
Islamic Religious Education instructional hours. The observed changes included improvements in
recitation fluency, understanding of the sequence of the pillars, orderly movements, readiness to
participate in activities, discipline, and student responsibility. Within the character education
framework, these changes reflect the interrelationship among moral knowing, moral feeling, and moral
action. Nevertheless, student development did not occur uniformly; therefore, mastery of salat
recitations and pillars is more appropriately understood as a gradual progression that requires
monitoring and guidance according to each student’s initial ability.

Overall, the three research questions were addressed. The program was implemented
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through a structured and continuous system of guidance. Its implementation was supported by the
school principal’s commitment, collaboration between PAI teachers and classroom teachers, a
supportive school culture, and periodic assessment. The principal obstacles were time constraints,
variations in students’ abilities, and differences in religious guidance within the family environment, as
perceived by teachers and students. The findings also show that habituation becomes more
meaningful when accompanied by demonstrations, immediate correction, formative assessment, and
individualized follow-up. Thus, the principal contribution of this study lies in explaining that school-
based salat instruction is a pedagogical and institutional process that integrates knowledge,
observable indicators of attitudes, practice, and differentiated guidance.

In practical terms, the KADISA implementation model may be considered and adapted by
elementary schools with comparable characteristics through the allocation of dedicated time, a clear
division of responsibilities, the use of observable indicators for recitations and pillars, and the
documentation of student development as a basis for remedial instruction and enrichment. Collective
practice needs to be complemented by tiered guidance for students who require more intensive
assistance. Communication with families also needs to be developed to support continuity of guidance
at home, but its implementation should be based on a direct assessment of family needs and
capacities rather than solely on assumptions made by the school.

The findings of this study are limited by the use of a single-case study design, purposive
participant selection, a one-semester observation period, and the predominance of data obtained
within the school environment. The absence of standardized pre- and post-program measurements, a
comparison group, and direct parental involvement means that the observed changes cannot be
causally attributed to the program or used to confirm the consistency of salat practice beyond teacher
supervision. Student interviews may also have been influenced by the tendency to provide responses
perceived as appropriate and by power relations with adults. Future research needs to employ
longitudinal, multi-case, or mixed-methods designs to assess the sustainability of changes, compare
program implementation across different school contexts, and combine structured assessment of
salat recitations and practice with an examination of students’ motivation and experiences. Parental
involvement is also needed to obtain more comprehensive evidence regarding the relationship
between school-based guidance and worship practice in everyday life.
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