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Abstract: This study examines the implementation of honesty character in students
of the Master of Islamic Religious Education (PAI) Program of UIN Sunan Kalijaga
Yogyakarta from the perspective of Koellhoffer, with analytical implications, using the
Lickona character framework (moral knowing, moral feeling, moral action). This
study uses a descriptive qualitative approach. Data were collected through in-depth
interviews, participatory observations, and documentation, and then analyzed
thematically. The results of the study show that students have a good cognitive
understanding of academic honesty (originality of the work, copyright awareness,
research integrity), have strong moral motivations, are often rooted in religious
awareness and self-esteem, and display real behavior, such as meeting deadlines,
rejecting plagiarism, and applying paraphrasing and citation techniques. However, the
study also found a gap between knowledge and practice, triggered by deadline pressure,
digital ease (copy-paste/Al), and the social dilemma of reprimanding friends. These
findings reinforce the relevance of Koellhoffer in explaining the value of honesty and
affirm Lickona's role in understanding the process of internalization to action.
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INTRODUCTION

Honesty is one of the main foundations in the formation of the moral and
ethical character of students as prospective intellectuals of the nation. In the
context of higher education, honesty not only reflects personal integrity but is also
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an indicator of the success of true character education.' Based on Koellhoffer's
theory, which emphasizes the formation of moral values through self-awareness
and ethical reflection, understanding the meaning of honesty helps students
cultivate moral responsibility in thinking, behaving, and acting.> Therefore, this
research has a high urgency to explore how the value of honesty can be deeply
internalized in students, so as to give birth to a generation that is not only
intellectually intelligent, but also has strong character and integrity.3

In the context of Islamic higher education, especially at the State Islamic
University (UIN) Sunan Kalijaga Yogyakarta, the formation of student character is
one of the important aspects of the educational vision based on the integration of
science, Islam, and humanity. Students as prospective Muslim intellectuals are
expected not only to excel in academic aspects but also to have moral and spiritual
depth. However, the phenomenon in the field shows that the value of honesty as
one of the main pillars of moral character is beginning to shift. Cases of academic
cheating, such as plagiarism, copying assignments, and a lack of openness in group
work, are still found in the campus environment. This phenomenon illustrates that
character education, especially in the aspect of honesty, has not been fully
internalized in the moral consciousness of students.

This condition shows that there is a gap between the idealism of the
educational vision of UIN Sunan Kalijaga and the moral reality of students in the
field. As an Islamic educational institution, UIN Sunan Kalijaga has a moral
responsibility to produce graduates with integrity and morals. However, the
challenges of the digital era, academic pressure, and competitive culture often
make students ignore moral values in order to achieve instant results. This is where
it is important to explore the meaning of honesty more deeply, not just at the level
of behavior, but as an awareness of the values that shape the personality of
students. This approach is in line with Koellhoffer's theory, which emphasizes the
importance of ethical reflection and self-awareness as the core of moral values
education. In addition to using Koellhoffer's perspective as the basis for the
meaning of the value of honesty, this study also utilizes the character framework
according to Lickona (1991) to analyze how these values are implemented in
student behavior. Lickona emphasized that moral character consists of three main

! Tracey Bretag et al., “Contract Cheating: A Survey of Australian University Students,” Studies
in Higher Education 44, no. 11 (2019): 1837-56, https://doi.org/10.1080/03075079.2018.1462788.

2 Philip M. Newton, “Academic Integrity: A Quantitative Study of Confidence and
Understanding in Students at the Start of Their Higher Education,” Assessment & Evaluation in
Higher Education 41, no. 3 (2016): 482-97, https://doi.org/10.1080/02602938.2015.1024199.

3 Ziba Mir-Hosseini, “Muslim Women’s Quest for Equality: Between Islamic Law and
Feminism,” Critical Inquiry 32, no. 4 (2006): 629-45, https://doi.org/10.1086/508085.
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components, namely moral knowing, moral feeling, and moral actio. 4 This
framework allows researchers not only to understand honesty as a concept and
moral awareness, but also to see how that honesty is manifested in students' real
actions, both in academic activities and social interactions. Thus, the integration
of Koellhoffer and Lickona's theories provides a comprehensive foundation for
examining honesty as a moral value as well as a character practice in campus life.>

Previous research has shown that honesty has a central role in shaping
student character, especially in the context of moral education and academic
ethics. Several studies confirm that honesty is a basic value that influences
attitudes of discipline, responsibility, and integrity in the learning process in
higher education.® In addition, other research shows that Koellhoffer's theory of
value education emphasizes the importance of moral reflection and the formation
of self-awareness as the basis for internalizing honesty in learners.” The results of
the study show that character education that focuses on the value of honesty can
encourage students to behave ethically, avoid plagiarism, and foster social trust in
the academic environment.

The literature on honesty in character education shows several dominant
orientations. Studies on ethical behavior generally position honesty as a normative
value that regulates students’ discipline, responsibility, and social conduct.?
Meanwhile, studies on academic honesty tend to discuss honesty in relation to
plagiarism, cheating, assessment integrity, and compliance with academic rules.
Another body of literature examines character education in higher education from
the perspective of institutional policy, curriculum implementation, and value
habituation. While these studies are important, they tend to treat honesty as an
observable behavior or institutional value rather than as a reflective moral process.
Consequently, the internal dimension of honesty, particularly students’ moral
awareness, self-reflection, and personal responsibility, remains insufficiently
explored. This gap is significant because the formation of honest character cannot
be understood only through external behavior or policy implementation. It also

4 Thomas Lickona, Educating For Character: How Our Schools Can Teach Respect And
Responsibility (New York: Bantam Books, 1991).

5 Tricia Bertram Gallant, “Academic Integrity as a Teaching and Learning Issue: From Theory
to Practice,” Theory Into Practice 56, no. 2 (2017): 88-94,
https://doi.org/10.1080/00405841.2017.1308173.

6 Wirdi Hisroh Komeni Et Al., “Fenomena Minimnya Tingkat Kejujuran Mahasiswa Dalam
Penyelesaian Tugas Akhir Di Lingkungan Pendidikan,” Al-Mikraj Jurnal Studi Islam Dan Humaniora
(E-Issn 2745-4584) 4, No. 02 (2024): 182-92.

7 Siti Zubaidah And Musaddad Harahap, The Relevance Of The Cheerful Concept To The
Academic Honesty Of Students Of The Islamic Education Study Program, N.D.

8 Anuradha Mathrani et al., “Interpreting Academic Integrity Transgressions among Learning
Communities,”  International  Journal for  Educational Integrity 17  (2021): 1-16,
https://doi.org/10.1007/540979-021-00073-X.
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requires a theoretical explanation of how individuals become morally aware of
honesty as an inner commitment. Koellhoffer’s theory is relevant in this context
because it provides a framework for understanding honesty as a reflective moral
awareness rather than merely rule-based ethical conduct. Therefore, this study
addresses this gap by examining honesty in student character formation through
Koellhoffer’s theoretical perspective.® Another limitation can be seen in the lack
of studies that explore the meaning of honesty as a process of internalizing values
through students' personal experiences, not just observable behaviors.*

The focus of this research is directed at an effort to understand in depth
the meaning of honesty in the process of forming student character based on
Koellhoffer's theory, which emphasizes the importance of moral reflection and
value awareness in education. This research aims to uncover how students
interpret and internalize the value of honesty in their academic and social lives, as
well as the extent to which Koellhoffer's theory can be used as a conceptual
framework to strengthen character education in higher education. Through this
approach, the research is expected to make a theoretical contribution to the
development of character education studies based on moral reflection, as well as
offer practical implications for educators in shaping student personalities with
integrity, responsibility, and high ethical awareness.

This research has a significant potential contribution to the development
of the field of education, especially in the realm of character education and moral
ethics. This study has the potential to enrich theoretical understanding of how the
value of honesty can be internalized through a reflective approach, as initiated by
Koellhoffer, who emphasizes the importance of self-awareness and moral growth
in the learning process. Practically, this research can provide a conceptual basis
for educators and higher education institutions to design more effective learning
strategies in instilling the values of honesty among students. Thus, this research
not only expands the treasures of character education theory but also offers a
model of the application of moral values that are relevant to ethical challenges in
the modern era. This research is also expected not only to describe the meaning of
honesty descriptively, but also to provide a reflective understanding of how these
values are lived, internalized, and realized by UIN Sunan Kalijaga students in their
academic daily lives.

9 1. Made Sonny Gunawan, “Meningkatkan Kejujuran Akademik Mahasiswa Melalui Konseling
Kelompok Values Clarification,” Jurnal Kependidikan: Jurnal Hasil Penelitian Dan Kajian Kepustakaan
Di Bidang Pendidikan, Pengajaran Dan Pembelajaran 6, No. 1 (2020): 48.

' Adi Heryadi Et Al., “Kejujuran Akademik Mahasiswa Dan Persepsi Anti Korupsi,” Psikologi
Konseling 21, No. 2 (2022): 1418.

Sunan Kalijaga International Journal on Islamic Educational Research (SKIJIER), vol. 10, No. 1, 2026 138



Durotul Qoyimah & Maemonah

METHODS

This study uses a qualitative approach with a descriptive method, which
aims to describe in depth the meaning of honesty in the formation of student
character based on Koellhoffer's theory. In this study, Koellhoffer's theory is not
only used as a conceptual reference but also as an analytical framework to examine
how honesty is understood, experienced, and internalized by students in academic
life.” The theory is operationalized into several analytical focuses, including
students’ understanding of honesty as a moral value, their awareness of dishonest
academic behavior, their reflective judgment when facing moral dilemmas, and
their responsibility to act honestly in academic and social contexts. These focuses
were used to guide the formulation of interview questions, the observation of
student activities, and the interpretation of research findings. Therefore,
Koellhoffer’s theory functions as a lens for analyzing honesty not merely as rule
compliance, but as a process of moral awareness, self-reflection, and character
formation.”

The research was conducted at the UIN Sunan Kalijaga Yogyakarta, an
institution that promotes the integration of science, Islam, and humanity. The
research subjects were active students of the Islamic Religious Education Study
Program at the Faculty of Tarbiyah and Teacher Training. From a total population
of 52 PAI master's students, 11 key informants were selected using purposive
sampling. The selection of informants was based on the principle of information
sufficiency or data saturation, in which data collection was stopped when the
information obtained began to repeat, and no substantially new findings emerged.

The criteria for selecting informants were as follows: first, they were active
PAI master’s students in at least the second semester, so they had sufficient
academic experience; second, they were involved in character development
activities or student organizations related to the strengthening of Islamic values
or academic integrity; third, they showed concern for moral issues and honesty in
academic and social contexts; fourth, they had direct experience with situations
that tested academic honesty, such as research activities, final project writing, or
other academic assignments; and fifth, they were willing to provide open personal
reflections on their experiences related to honesty. Based on these criteria, the 1
informants were considered qualitatively representative because they were able to
provide rich, in-depth, and diverse data on the internalization of honesty among
PAI students.

" John W. Creswell And Timothy C. Guetterman, Educational Research: Planning, Conducting,
And Evaluating Quantitative And Qualitative Research, Sixth Edition (Pearson, 2019).

2 John W. Creswell And Timothy C. Guetterman, Educational Research: Planning, Conducting,
And Evaluating Quantitative And Qualitative Research, 7th Ed. (Hoboken: Pearson, 2024).
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Data were collected through in-depth interviews and participatory
observation of student activities and character-building programs on campus. The
interview guide was developed by referring to Koellhoffer’s conceptual emphasis
on honesty, fairness, moral responsibility, and character formation. During data
analysis, the interview and observation data were coded thematically according to
patterns related to students’ moral understanding, reflective awareness, academic
integrity, and responsible action. Thematic analysis was carried out through data
reduction, data presentation, and conclusion drawing. In the interpretation stage,
Koellhoffer’s theory was used to connect empirical findings with the process of
honesty internalization, particularly how students recognize moral problems,
reflect on dishonest practices, and construct honesty as part of their personal and
academic character.

The validity of the data was maintained through source triangulation,
method triangulation, and member checking. Source triangulation was conducted
by comparing information from different informants, while method triangulation
was carried out by comparing interview data with observation results. Member
checking was used to confirm whether the researcher’s interpretation was
consistent with the informants’ intended meanings. Through this method, the
study is expected to produce an authentic and contextual understanding of how
the value of honesty is internalized in the formation of student character within
the academic environment of UIN Sunan Kalijaga Yogyakarta.

FINDINGS AND DISCUSSION
Findings

The results of interviews with 1 PAI Master's students showed that the
implementation of honesty character was reflected in understanding, motivation,
and actions that were in harmony with Koellhoffer's moral value dimensions. At
the same time, the application process was analyzed using Lickona's character
framework. The findings show that students understand honesty as an intellectual
and ethical value that includes the authenticity of work, personal integrity, and
moral honor, as emphasized by Koellhoffer, and these values are then realized
through three character components according to Lickona, namely moral knowing,
moral feeling, and moral action. Thus, the results of the interview illustrate how
the value of honesty is not only understood at the conceptual level, but also lived
emotionally and manifested in the real actions of students in the academic context.
The research data came from in-depth interviews with 1 informants of PAI
Master's students. The findings are presented according to the three domains of
Lickona (moral knowing, moral feeling, moral action) and Koellhoffer's indicators.

1. Moral Knowing
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The findings show that the majority of informants have a clear and
consistent understanding of academic honesty, not just not cheating but working
originally, citing sources, and maintaining the authenticity of data and ideas.
Based on the answers of 11 instruments from each informant, here are 11 integrated
findings (per instrument) along with brief evidence from the informants:

Definition of academic honesty is"doing tasks with one's own efforts" (informant
1)

The findings show that students understand honesty as a reflection of
personal integrity and moral responsibility. Honesty is not only associated with
avoiding academic fraud but also with maintaining the ethical and spiritual value
of knowledge. Students perceive that knowledge obtained through dishonest
practices may lose its moral meaning and damage personal dignity. This indicates
that honesty is internalized not merely as rule compliance, but as part of students'
moral awareness in academic life. In line with Koellhoffer's theory, honesty
functions as a character value that encourages students to reflect on their actions,
recognize moral consequences, and build integrity through responsible academic
behavior.

Attitudes towards cheating friends are generally disappointing; there is a
tendency to want to reprimand, but also, reluctantly, mixed reactions that indicate
strong social norms but complex interaction practices (informants 3 and 8). The
source of motivation, to be honest, is religious and normative: the awareness that
"Allah is always watching" and the encouragement of family trust (informants
2,6,11).

Trustworthy behavior (indicators of action), concrete actions that
demonstrate integrity: completing tasks on time, keeping promises in group work,
and communicating when there are obstacles (informants 1 and 7). Competition
and sportsmanship, students strive for healthy competition, study harder, and
help friends rather than taking the fraudulent path (informant 10). Plagiarism
avoidance strategy, recommended practice: read and understand the source and
then paraphrase, cite, and use plagiarism checking. ("Read and understood and
then paraphrased” informant g).

Real experiences of choosing to be honest, many informants tell of cases
where they refused to copy or cheat, even though their grades dropped. These
experiences strengthened moral commitment and continuous learning. The
analytical summary of the informant's statements shows that the conceptual
consistency between understanding and attitude is understood not as just an
administrative rule, but as part of moral identity as a prospective PAI educator.
However, the data also reveal practical tensions that, even though religious
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understanding and motivation are strong, task pressures and deadlines, and social
dynamics sometimes encourage non-ideal behavior.

2. Moral Feeling

In the realm of moral feeling, data show that students' emotions, moral
sensitivity, and inner motivation play an important role in determining academic
honesty behavior. Three main indicators, sincerity, honor, and integrity, appeared
very strongly in the informant's answers.

a. Sincerity when Honesty

The majority of informants described that being honest often causes
emotional struggles, especially when honesty has the potential to lower grades,
disappoint lecturers, or harm oneself. Various feelings arise are anxiety, fear of
falling grades, feeling heavy, but also relieved, calm, and unburdened with sin after
choosing to be honest. Some informants insist that honesty is "painful” but
reassuring. Informant 9 stated: "Sometimes being honest hurts... But I am more
honest" (Informant 9). While another informant pointed to a balance between fear
and calm: "It feels heavy, scared... But the heart feels calmer because I do not lie"
(Informants 10 and 1).

b. Honor

All informants showed negative emotional reactions when they saw friends
cheating or committing plagiarism. The forms of feelings that arise include
disappointment, sadness, disagreement, feeling uncomfortable, but also reluctant
to reprimand directly. Informant 3 describes this moral dilemma honestly "Mix...
Sometimes I want to be a jerk, but it is not good" (Informants 3 and 4). Informant 8
added that social context often makes the act of reprimand complicated: "Honesty
is hard... must read people's situations and characters” (Informant 8). While
informant 5 confirmed the long-term moral effects of cheating "I feel
disappointed... it ruins the academic atmosphere” (Informants 5 and 7)

c. Integrity

The moral motivation that drives honesty comes from several main
sources, like religiosity, trust as a prospective PAI educator, self-esteem and
personal honor, and the desire to avoid knowledge that is "not blessed". This
appears to be consistent in almost all informants. For example "My motivation is
because I am aware that Allah is always watching” (Informants 6 and 9). Informant
10 gives a more personal moral dimension "A man's self-esteem lies in the courage
to be honest." (Informant 10). These findings show that religious values and
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personal commitment play a very strong role in shaping the moral feelings of PAI
students regarding academic honesty.

3. Moral Action

In the realm of real action, the informants show that the value of academic
honesty does not stop at moral knowing and moral feeling, but is manifested in
concrete behavior. Informant answers 1-11 describe the form of action that reflects
the internalization of moral values, especially in three main indicators:
trustworthiness, sportsmanship, and antiplagiarism, as well as an additional
category, namely real moral choices in dilemma situations.

a. Trustworthiness

All informants reported a form of action that showed that they could be
trusted, both to themselves, friends, and lecturers. This trustworthy attitude is
seen in:

i. Complete tasks on time

The findings indicate that students understand honesty as part of academic
responsibility. This can be seen in their commitment to completing assignments
independently, avoiding plagiarism, and submitting tasks according to deadlines.
One informant stated, "Completed the task on time but did not copy and paste”
(Informant 1), while another emphasized, "I always try to do my assignment
according to the deadline” (Informant 3). Other informants similarly explained that
completing tasks before the deadline and avoiding procrastination were concrete
forms of responsibility in academic life. These findings show that honesty is not
only related to truthfulness but also to discipline, commitment, and integrity in
fulfilling academic obligations.

ii. Keep promises in group work.

The findings further indicate that honesty is expressed through
responsibility and trust in collaborative academic activities. In group work,
students understand honesty as the ability to fulfill agreements, complete assigned
roles, and respect shared commitments. This is reflected in the statement, "If the
group work promise, it is fulfilled as much as possible” (Informant 7), which shows
that honesty is connected to commitment and consistency in collective tasks.
Similarly, the statement "Carry out the role of the group to the maximum so that
friends believe" (Informant 5) demonstrates that honesty contributes to the
formation of trust among peers. Thus, honesty is not only an individual moral
value but also a social virtue that supports accountability, reliability, and ethical
cooperation in academic life.
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iii. Trustworthy and consistent behavior

The findings indicate that trustworthiness emerges as a central expression
of honesty in students' academic and social relationships. Students do not
understand honesty merely as telling the truth, but also as the ability to maintain
commitments, communicate limitations openly, and demonstrate reliability
through action. This is reflected in one informant's statement, "If the promise is to
participate in group work, [ will keep it" (Informant 2). Another informant added,
"If you cannot keep your promise, I will tell you the truth" (Informant 1), showing
that honesty also involves transparency when students are unable to fulfill their
responsibilities. Furthermore, the statement "Show trustworthiness by actions, not
words" (Informant 8) emphasizes that trust is built through consistency between
verbal commitment and actual behavior. Overall, the data from Informants 1-11
indicate that trustworthiness was present among all participants. However, it
appeared in different forms, including keeping promises, completing group
responsibilities, being transparent, and maintaining consistency in academic
conduct.

b. Sportsmanship

This indicator appears very strongly in the informant's answers. They show
that honesty is also manifested through sportsmanship in a competitive
atmosphere.

i Emerging behavior

The findings indicate that students understand competition as an ethical
learning process rather than a hostile relationship. In academic life, competition
is interpreted as an opportunity to improve personal quality while maintaining
respect for others. This is reflected in the statement, "I see competition as a place
to learn, not to knock each other down" (Informant 2). Students also emphasized
sportsmanship, appreciation for peers' efforts, and the importance of asking
questions or giving criticism with the intention of learning rather than showing
superiority. One informant stated, "Ask questions or criticism with the intention of
learning, not showing off” (Informant 10). These views show that honesty is not
only expressed through individual academic integrity but also through fair
competition, ethical communication, and refusal to gain recognition by weakening
others.

ii. Help a friend without breaking the rules.

The findings indicate that students construct honesty through a balance
between solidarity and academic integrity. Peer assistance is viewed as an
important moral practice, but it must remain within ethical boundaries and should
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not become a justification for cheating. This is reflected in the view that students
should not bring down their friends and should continue helping one another
when someone experiences difficulties. Even when academic situations are
perceived as complex or “mixed,” students still do not consider cheating to be
acceptable. This finding demonstrates that honesty is not opposed to solidarity;
rather, honesty guides students to practice solidarity responsibly.

iii.  Receiving results with open arms

The findings show that sportsmanship appears in students' ability to accept
academic outcomes honestly and responsibly. Rather than viewing grades solely
as indicators of success, students interpret honest achievement as a reflection of
personal integrity and moral maturity. This is reflected in the statement that a
student felt relieved with their own grades even though they are not high
(Informant 7). Another informant added, "I am more steady to be honest, even
though it hurts” (Informant 9), indicating that honesty requires moral courage,
especially when the outcome is not personally satisfying. These findings suggest
that sportsmanship is not limited to fair competition, but also includes self-
acceptance, respect for process, and the willingness to prioritize integrity over
achievement. Most informants demonstrated this dimension of sportsmanship,
although Informant 1 tended to emphasize technical academic integrity, such as
completing tasks independently and avoiding plagiarism.

c. Antiplagiarism (The Real Practice of Avoiding Academic Cheating)

All informants provide information about concrete actions to avoid
plagiarism, whether in the form of techniques, commitments, or experience.

i. Read and understand before paraphrasing.

The findings show that academic honesty is internalized through students’
awareness of ethical writing practices. Students understand that honest academic
work requires them to read and understand sources, rewrite ideas in their own
words, acknowledge references properly, and ensure that their writing is free from
plagiarism. This is reflected in the statement, "To be read and understood is just
paraphrased” (Informant 1), which indicates that paraphrasing is viewed as an
intellectual process rather than a mechanical substitution of words. Another
informant emphasized the importance of writing "in your own language”
(Informant 8), while Informant 1 stated, "Always paraphrase correctly and list
sources” These responses indicate that honesty in academic writing involves
originality, source acknowledgment, and responsibility for the integrity of one's
work. Therefore, academic honesty is not merely a technical requirement but part
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of character formation that trains students to respect knowledge, avoid
intellectual misconduct, and act responsibly in scholarly activities.

ii. Giving citations and appreciating the work of others

The findings further indicate that students understand citation as an
ethical dimension of academic honesty. Properly listing sources is not viewed
merely as a formal requirement but as a way to acknowledge intellectual
ownership and appreciate scholarly contributions. This is reflected in the
statement, "List sources and appreciate scientific work" (Informant 5), and further
supported by another informant who stated, "If I quote, I write the source”
(Informant 4). These responses show that students' awareness of citation practices
reflects a broader moral orientation toward fairness, responsibility, and respect for
knowledge. Therefore, academic honesty in writing is not limited to avoiding
plagiarism, but also includes the ethical obligation to recognize the ideas and
works of others.

iii. Avoid plagiarism even under the pressure of deadlines.

The findings indicate that moral awareness of honesty often emerges
through students’ direct encounters with academic dilemmas and consequences.
For some students, experiences of academic misconduct became a reflective
turning point that shaped their understanding of integrity. Informant 3 admitted
that copying an assignment under deadline pressure and being caught by the
lecturer became an important lesson “not to plagiarize anymore” Similarly,
Informant 11 described the experience of being exposed for plagiarism as a moment
of moral embarrassment that encouraged a deeper awareness of academic honesty.
Meanwhile, Informant 7 demonstrated moral resistance by refusing to share
answers, even though such practices were common among peers. These findings
suggest that honesty is not only formed through instruction or rules, but also
through reflective experiences in which students recognize the ethical
consequences of dishonest behavior and reconstruct their commitment to
academic integrity.

iv. Not copying someone else's work.

The findings show that students internalize academic honesty through
both intellectual responsibility and moral awareness. In academic writing, honesty
is reflected in the effort to understand journal sources before rewriting them in
one's own words, as demonstrated by Informant 10. This indicates that students
perceive honest writing not as a mechanical act of changing words, but as an
ethical process of comprehension, interpretation, and responsible reconstruction
of ideas. At the same time, honesty is also experienced as an inner moral condition.
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Informant 9 stated, "If I am not honest, my heart is not steady”, suggesting that
dishonesty produces internal discomfort and weakens moral confidence. These
findings indicate that honesty is not only practiced through proper academic
procedures but also internalized as a form of moral consciousness that guides
students to act responsibly in scholarly activities.

d. Real Moral Choices

This indicator is particularly powerful because all informants have concrete
experiences that explain the act of honesty in difficult situations. Examples of real-
life experiences per informant:

Tip 1: Be honest with yourself, even if the value is low.
Informant 2: Have you ever been caught in a — reflection — choose to change.

Informant 3: Choosing to "think hard" instead of looking at your cellphone during
the exam.

Informant 4: Refusing to copy a friend's assignment even if it is of small value.
Informant 5: Improve their own tasks even if it takes longer, and the value drops.

Informant 6: Admitting to data writing errors, even though they are afraid of the
value being reduced.

Informant 7: Refusing to share answers during online exams.

Informant 8: Giving honest feedback is difficult for the student's guardian, even
though it makes him sad.

Informant 9: Choosing to be honest even though it "hurts".
Informant 10: Be honest with your parents for permission to heal before college.

Informant 11: Refuses to answer questions from friends even though "grades are
bad".

All of this shows that honesty is not just a concept, but a concrete moral
choice that is tested through real situations. The results of the research obtained
through in-depth interviews with 1 PAI Master's students show that the character
of honesty is manifested in three main aspects of understanding values, moral
motivation, and real actions that are in line with the framework of moral knowing,
moral feeling, and moral action according to Lickona. The findings also reflect the
dimensions of honesty values stated by Koellhoffer, such as academic honesty,
integrity, honor, sincerity, trustworthiness, and sportsmanship. However, the
results of the interviews show that there are complex dynamics between students'
conceptual understanding of honesty and its practice in real situations, as well as
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the emergence of driving and inhibiting factors that affect the consistency of
honest behavior.

Discussion

1. Understanding the Value of Honesty Moral Knowing in Koellhoffer's
Perspective

The findings show that students have a fairly good cognitive understanding
of academic honesty. They can explain the importance of originality of works, the
prohibition of plagiarism, and the obligation to present data honestly. This is in
line with Koellhoffer's view that honesty is part of intellectual responsibility and is
an indicator of one's moral integrity. However, the results of the interviews show
that there is a gap between knowledge and practice. Some informants admitted
that they were once tempted to cheat or copy when faced with deadline pressure.™
This condition strengthens Liconna's theory that moral knowing does not
automatically produce moral action; Emotional support and a conducive
environment are needed so that values are truly realized in Actions."

2. The Role of Inner Motivation and Religious Values

The findings show that the majority of students have strong religious
motivations for maintaining honesty. They cite "Allah is always watching” as the
highest motivation. In addition, personal honor and sincerity are the inner drivers
to remain honest even though it is detrimental to oneself.’ These findings support
Koellhoffer's theory that moral values are not only understood intellectually but
also through ethical reflection and self-awareness. In contrast, Lickona's
framework places this motivation in the realm of moral feeling that becomes a
bridge to real action.”” However, an ethical dilemma was found: students often feel
uncomfortable reprimanding friends who cheat to maintain social relationships.”

B Esra Eret and Ahmet Ok, “Internet Plagiarism in Higher Education: Tendencies, Triggering
Factors and Reasons among Teacher Candidates,” Assessment & Evaluation in Higher Education 39,
no. 8 (2014): 1002-16, https://doi.org/10.1080/02602938.2014.880776.

4 Jasper Roe and Mike Perkins, “What Are Automated Paraphrasing Tools and How Do We
Address Them? A Review of a Growing Threat to Academic Integrity,” International Journal for
Educational Integrity 18 (2022): 15, https://d0i.org/10.1007/$40979-022-00109-w.

5 Irwan Prasetya Et Al., Pengembangan Karakter Mahasiswa Berbasis Pendidikan Agama Islam
Di Perguruan Tinggi, 21, No. 2 (2024).

16 David A. Rettinger and Yair Kramer, “Situational and Personal Causes of Student Cheating,”
Research in Higher Education 50, no. 3 (2009): 293-313, https://doi.org/10.1007/s11162-008-9116-5.

7 Tamera B. Murdock and Eric M. Anderman, “Motivational Perspectives on Student Cheating:
Toward an Integrated Model of Academic Dishonesty,” Educational Psychologist 41, no. 3 (2006): 129—
45, https://doi.org/10.1207/515326985ep4103_1.

8 Jason M. Stephens, “How to Cheat and Not Feel Guilty: Cognitive Dissonance and Its
Amelioration in the Domain of Academic Dishonesty,” Theory Into Practice 56, no. 2 (2017): 11-20,
https://doi.org/10.1080/00405841.2017.1283571.
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This is where the weak point of strong moral feeling is, but not followed by moral
courage.”

3. Moral Action and Obstacles

Students show various forms of honest actions: meeting deadlines, not
copying assignments, not dropping friends during competitions, and regularly
using a plagiarism checker tool (Turnitin). This shows that some of Koellhoffer's
values have been internalized at the level of action. However, implementation
obstacles also arise, including: academic pressure: close deadlines trigger the
temptation of plagiarism, digital convenience: copy-paste culture and Al-assisted
lowering moral vigilance, social dilemmas: the discomfort of reprimanding a
cheating friend, traumatic experiences: for example, being humiliated by a lecturer
after being caught plagiarizing.>® Lickona stated that moral action requires three
conditions: moral competence, moral desire, and moral habits.* The above
obstacles indicate that some students do not yet have stable moral habits.>?

4. Integration of Koellhoffer and Lickoni

This discussion shows that Koellhoffer effectively explains what the value
of honesty is honesty, integrity, and honor, while Lickona provides a framework
for how the value is applied (knowing-feeling-action). The synergy between the
two is seen in the findings: students understand the value of moral knowing,
students feel religiously & socially responsible as a moral feelings, students behave
honestly in their assignments and research as a moral action. However, there is a
gap between knowing and action, especially in situations of time pressure and
social norms. This means that the internalization of value is not yet completely
stable and is still context-dependent >3

5. The Dynamics of Honesty in the Digital Era: A New Challenge for Moral
Action

9 Siti Dini Fakhriya, “Peran Academic Entitlement Terhadap Academic Dishonesty Pada
Mahasiswa,” Psikobuletin:Buletin Ilmiah Psikologi 5, No. 3 (2024).

20 Lin Zhao et al., “Academic Dishonesty and Its Relations to Peer Cheating and Culture: A
Meta-Analysis of the Perceived Peer Cheating Effect,” Educational Research Review 36 (2022): 100455,
https://doi.org/10.1016/j.edurev.2022.100455.

2 Guy J. Curtis and Joe Clare, "How Prevalent Is Contract Cheating and to What Extent Are
Students Repeat Offenders?" Journal of Academic Ethics 15, no. 2 (2017): 15-24,
https://doi.org/10.1007/s10805-017-9278-X.

22 Bima Anggoro Ariska Putra, “Membentuk Karakter Mahasiswa Anti Plagiarisme,” The
Indonesian Journal of Social Studies 6, no. 2 (2023).

3 C. A. Decoursey And Ewa B. Krawczyk, “The Major In Cultural Context: Choosing Liberal Arts
In The Marshall Islands,” English Language Teaching 10, No. 11 (2017): 214.
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The findings of the study show that external factors, such as digital
technology, greatly affect the consistency of students' honest behavior. The ease
of access to information, the availability of Al platforms, and the entrenched
"copy-paste" culture make plagiarism an increasingly difficult act to restrict. This
phenomenon is in line with the findings of Sutherland-Smith (2008), who stated
that the internet created an "instant culture" that blurred the boundaries between
creativity and copying. In the context of PAI students, this digital temptation is
increasingly complex because students are faced with religious moral standards
that demand a high level of integrity. However, academic pressure and the
limitations of ethical digital literacy cause some students to remain prone to being
trapped in plagiarism even though they understand the value of honesty
cognitively. This shows that moral action is not only influenced by intentions, but
also by technical capabilities and the digital environment they face. >4

The implication is that character education in higher education can no
longer only emphasize the importance of normative honesty but must be
accompanied by the development of digital academic literacy, such as
paraphrasing techniques, citations, and ethics in the use of Al. This approach is in
line with Lickona, who emphasizes that moral action requires competence or the
ability to do the right thing. Without these technical competencies, students will
continue to be in a gray area between knowing the right thing and being able to
do the right thing.

6. The Role of the Academic Environment and Campus Culture in the
Formation of Honesty

The results of the interviews also showed that the social environment
played a significant role in influencing students' courage to act honestly or
reprimand unethical actions. Many informants stated that they felt uncomfortable
or awkward reprimanding friends who committed academic cheating. This shows
the existence of moral silence influenced by campus social norms, not a lack of
moral values. This phenomenon is in line with Quinn's research, which shows that
students often choose to remain silent despite seeing violations of integrity for fear
of damaging social relationships.

In the context of PAI this is interesting because students should have a
stronger moral example. However, in reality, permissive culture and group
solidarity are actually obstacles to moral action. This reinforces that moral values
do not stand alone, but are influenced by collective culture. Koellhoffer
emphasized that moral courage requires courage, but that courage does not appear

24 Siti Dini Fakhriya, “Peran Academic Entitlement Terhadap Academic Dishonesty Pada
Mahasiswa,” Psikobuletin: Buletin Ilmiah Psikologi 5, No. 3 (2024): 382-388.
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in unsupportive social spaces. Therefore, the strengthening of honest character
must be institutional, not just personal.*

7. Research Integrity and Scientific Ethics: PAI Students' Weak Points

A number of informants admitted that they had been tempted to
manipulate research data or hide data shortcomings. This recognition does not
arise from misunderstanding, but from academic pressure and fear of bad grades.
This phenomenon is explained by McCabe & Trevino, who state that yield
pressures often trump process integrity. In PAI research, this aspect is crucial
because students not only research but also internalize religious values.
Koellhoffer calls honor a component that requires the courage to admit mistakes
and guard the truth, even if it is self-defeating. 2 However, the results of the study
show that honor is often only understood as a concept, not yet a habitus of action.
When students admit mistakes, they express a feeling of relief, which is an aspect
of moral feeling, but not all can do it consistently. This shows the need for a
curriculum that emphasizes research ethics with a habituation and supervision
approach. Without continuous coaching, honor values remain a theory that is not
fully internalized in moral action.

8. Comparison with Previous Studies: Consistency and Uniqueness of
Findings

The findings of this study are in line with the results of research by Komeni
et al. (2024), which highlighted the low level of honesty of students in the
preparation of final projects, especially due to academic pressure and lack of
research ethical literacy. However, this study has a unique contribution because it
not only describes dishonest behavior but also analyzes the moral biases of
students based on two main theories: Koellhoffer and Lickona. Compared to the
research of Zubaidah & Harahap, which focuses on CERIA (sincerity-trust) as a
factor of honesty, this study expands the perspective by showing how honesty is
understood, felt, and manifested in real actions. While Fatimah emphasizes
character education in the context of a pandemic, this study adds insight by
looking at the moral dynamics of knowing, feeling, and action more structurally
in normal conditions on campus. *” Thus, this study enriches the literature by
showing that PAI students have strong moral potential but require structural

%5 Larry P. Nucci, Darcia Narvaez, And Tobias Krettenauer, Eds., Handbook Of Moral And
Character Education, 2nd Ed. (New York: Routledge, 2014).

26 Tara Koellhoffer, Character Education: Being Fair And Honest, 1st Ed, With Madonna M.
Murphy And Sharon L. Banas (Chelsea House, 2009).

27 Fatimah Zuhra And Usfur Ridha, “Diskursus Pendidikan Karakter Di Perguruan Tinggi Dalam
Pandemi Covid-19,” Jurnal Riset Dan Pengabdian Masyarakat 1, No. 1 (2021).
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support, academic literacy coaching, and moral courage strengthening to prevent
"rational dishonesty" that arises due to external pressures.?®

9. Theoretical Implications: The Relevance of the Koellhoffer-Lickona
Synergy

The integration of Koellhoffer and Lickona's theories shows strong
relevance in understanding the dynamics of character formation of honesty in
students. Koellhoffer provides the substance of moral values, what elements make
up honesty itself, such as honesty, integrity, honor, sincerity, trustworthiness, and
sportsmanship. Meanwhile, Lickona provides the framework of the internalization
process, namely how these values are understood, felt, and manifested in action
through three components: moral knowing, moral feeling, and moral action. These
two theories complement each other; Koellhoffer explains what should be
internalized, while Lickona explains how internalization occurs in students.

Field findings show that the dimensions of honesty and integrity,
according to Koellhoffer, are very visible in the realm of moral knowing. Students
understand that academic honesty includes not cheating, not falsifying data,
including citations, and maintaining the authenticity of scientific papers. This
understanding shows that cognitively, students have mastered the substance of
values in line with Koellhoffer's principle that honesty is a form of intellectual
responsibility. That is, moral values have been embedded at the conceptual level.
However, understanding alone does not guarantee Action. *® The role of honor and
sincerity appears in the realm of moral feeling. Students show that religious
motivation ("God is always watching"), shame when cheating, and pride when
being honest are strong emotional drivers. Sincerity is seen when students admit
that even though honesty can be detrimental to grades, they still feel calm because
honesty is according to their conscience. Meanwhile, honorarium is seen when
students emphasize the importance of maintaining academic dignity and not
manipulating research data. This moral emotion directly explains how
Koellhoffer's values are connected to the process of internalization that Lickona
described.

At the level of moral action, the values of trustworthiness and
sportsmanship are clearly depicted. Students meet deadlines, maintain data
confidentiality, cooperate fairly, do not drop friends in competitions, and dare to
reject cheating. This shows the practical internalization of the value of honesty as

28 Herdian Herdian And Itsna Nurrahma Mildaeni, “Academic Dishonesty Based On Religiosity
Among Muslim Students In Indonesia,” Cultura Educacién Y Sociedad 13, No. 1 (2022).

20 Tara Koellhoffer, Character Education: Being Fair And Honest, 1st Ed, With Madonna M.
Murphy And Sharon L. Banas (Chelsea House, 2009).
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described by Koellhoffer. They not only understand and feel these values, but also
put them into practice in real academic situations. However, Lickona helps explain
why there is sometimes inconsistency between understanding and action. 3° His
theory suggests that moral action requires not only knowledge and motivation,
but also moral habits and a supportive environment. The gap between knowing
and action in field findings is caused because internal motivation as a moral feeling
is not strong enough to translate into consistent action.

Permissive campus social norms make students reluctant to reprimand, so
that moral action does not run optimally. Therefore, the synergy between
Koellhoffer and Lickona provides an important theoretical foothold for character
development in Islamic Religious Education (PAI). Koellhoffer provides an
understanding of what values should be formed, while Lickona provides direction
on how those values are brought to life through the educational process. The
integration of these two theories allows for a more holistic character-building
design: not only emphasizing moral cognition, but also fostering emotional
motivation, moral courage, and building a campus ecosystem that supports the
practice of honesty. Thus, the development of an honest character in PAI students
can be directed not only to mastery of concepts, but to the transformation of values
into real and consistent behavior.

10. Practical Implications for Islamic Higher Education

The implications are important for the development of character education
in Islamic universities, especially in an effort to internalize the value of honesty
according to the dimensions of Koellhoffer and the process of its formation
according to Lickona. The implementation of honesty values is not enough just
with conceptual delivery, but requires a systematic pedagogical strategy, structural
support, and a conducive academic ecosystem. Some of the practical implications
that can be made are as follows. First, the development of the Scientific Writing
Ethics module is mandatory for all PAI students. This module is not just a
socialization of the rules, but must include training in technical skills such as
paraphrasing, correct citation writing, use of primary references, and plagiarism
checking simulations. 3 This is important because the findings show that some of
the cheating occurs not due to dishonest intentions, but due to weaknesses in
technical competence. The applicable ethics module is in line with Koellhoffer's
values of honesty and integrity, which emphasize the authenticity of scientific
works as an expression of moral responsibility.

3° Thomas Lickona, Educating For Character: How Our Schools Can Teach Respect And
Responsibility (New York: Bantam Books, 1991).

3 Thomas Lickona, Educating For Character: How Our Schools Can Teach Respect And
Responsibility (New York: Bantam Books, 1991).
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Second, moral courage training, especially the ability to reprimand friends
ethically and assertively, needs to be developed in the campus environment. The
findings show that many college students understand honesty, but do not dare to
reprimand friends who cheat because of social discomfort. This kind of training
can be done through case simulations, roleplays, group discussions, and
mentoring. This step is important to overcome the gap between moral feeling and
moral action in Lickona's theory, which is when moral motivation is not strong
enough to become an action without trained moral courage.

Third, universities need to provide ongoing academic writing support
services, such as paraphrasing workshops, citation clinics, introduction to the
Turnitin application, and technical guidance on scientific reference search. This
support not only reduces the potential for plagiarism but also strengthens moral
competence, which is a prerequisite for honest action, according to Lickona. This
kind of service helps students avoid copy-paste practices because of limited ability,
not because of low moral values.?*

Fourth, Islamic universities need to implement an academic supervision
system that is educational and rehabilitative, not solely punitive. The findings
suggest that negative experiences, such as being humiliated in the classroom, can
lead to dangerous moral trauma. The ideal supervision system offers opportunities
for reflection, value counseling, and academic improvement. This approach is in
keeping with Koellhoffer's idea of moral education as a process of growth, not just
rule-enforcement. Fifth, a value-based learning community is needed so that
honesty does not become an individual moral burden, but becomes a collective
norm that strengthens each other. A healthy academic culture will form positive
social pressures, so that cheating behavior becomes abnormal and honesty
becomes the common standard. It also closes the gap in the social dilemma of
students who often do not dare to reprimand because they do not want to be seen
as different from their group.s

Sixth, universities can implement the integration of character evaluation
in non-cognitive academic activities, such as group projects, community service,
mentoring, and student organization activities. Character evaluation does not
need to use numbers, but can be in the form of reflection on values, self-
assessment, integrity journals, and peer assessments. This integration strengthens

32 Tara Tomczyk Koellhoffer, Being Fair And Honest, Character Education, 1st Ed. (New York:
Chelsea House, 2009).

3 Zi Yan Et Al., “A Systematic Review On Students’ Perceptions Of Self-Assessment: Usefulness
And Factors Influencing Implementation,” Educational Psychology Review 35, No. 3 (2023): 81.
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students' moral feelings and moral actions sustainably, not only in the classroom
but also in campus social life.34

By adopting these strategies, Islamic universities can build a moral
ecosystem that is in harmony with the values of honesty, according to Koellhoffer,
and the process of character formation, according to Lickona. This kind of
ecosystem not only produces academically intelligent graduates, but also has high
integrity, responsibility, and is able to become moral role models in society. The
implementation of the value of honesty with such a comprehensive approach is an
important foundation for the quality of Islamic education that is sustainable and
relevant to ethical challenges in the modern era.

CONCLUSION

This study shows that the implementation of honesty character in Master
of Islamic Religious Education students is consistently reflected in the three
domains described by Lickona, namely moral knowing, moral feeling, and moral
action, which at the same time confirms the dimension of honesty according to
Koellhoffer. In the realm of moral knowing, students have a good understanding
of academic honesty, including the originality of the work, the prohibition of
plagiarism, personal integrity, and maintaining moral honor in research, as
emphasized by Koellhoffer as part of intellectual responsibility. In the realm of
moral feeling, students' motivation to be honest is mainly influenced by religious
values, self-awareness, and self-esteem. However, social pressure and the
unpleasant feeling of reprimanding friends indicate that moral courage has not
been fully formed. In the realm of moral action, students have shown honest
behavior through concrete practices such as meeting deadlines, rejecting
academic cheating, applying correct paraphrasing techniques, and maintaining
sportsmanship in academic competitions.

The study also found a gap between knowledge and action, especially when
students face deadline pressure, the ease of digital technology, or social dilemmas
in interactions with friends. This shows that the internalization of honesty is not
yet fully stable and is still influenced by situational factors. Overall, this study
confirms that the Koellhoffer framework is effective in explaining the content of
honesty values. In contrast, the Lickona framework is relevant in understanding
the dynamics of the application of these values in students. The integration of the
two theories provides a comprehensive overview of the process of building honest
character in PAI students, while emphasizing the need for academic environment

34 Rodney Arnold et al,, "Is There a Relationship Between Honor Codes and Academic
Dishonesty?" Journal of College and Character 8, no. 2 (2007): 2, https://doi.org/10.2202/1940-
1639.1164.
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support, strengthening moral courage, and habituating academic ethics to ensure
that the value of honesty can be realized consistently in practice.
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