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Abstract: This study examines the concepts, processes, and strategies of internalizing
Islamic values through Aqidah Akhlak learning to shape students' character amid
globalization and increasing social challenges. This research is based on the
assumption that Aqidah Akhlak learning does not merely emphasize cognitive aspects
but also facilitates the transformation of aqidah, ibadah, and akhlak values into actual
behavior. Using a qualitative field research approach at MAN 1 Lampung Timur, this
study analyzes data collected through semi-structured interviews with teachers and
students, classroom observations, and documentation. Using interactive qualitative
analysis, this study identifies that the internalization of Islamic values occurs through
three interconnected phases: cognitive understanding, affective internalization, and
behavioral practice. These three phases are influenced by three main factors, namely
instructional strategies, teacher exemplarity, and the religious culture of the school
environment. Teachers play a central role as mu'allim (instructors), murabbi (moral
guides), and qudwah hasanah (role models) in facilitating the entire internalization
process. The main contribution of this study is the presentation of a conceptual
framework that systematically integrates the stages of value internalization with their
supporting factors. This framework provides a more comprehensive understanding of
how Aqidah Akhlak learning can shape students' character, particularly in fostering
akhlak al-karimah and strengthening resilience against the negative impacts of
globalization.
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Internalization of Islamic Values through Agidah Akhlak Learning ....

INTRODUCTION

Education is a consciously designed, systematic, and continuous process
that develops human potential holistically, encompassing intellectual, moral, and
spiritual dimensions. In Islamic education, the orientation is broader: to shape
human beings as khalifah on earth who are capable of integrating agidah, ibadah,
and akhlak in daily life. Thus, Islamic education functions not merely as
knowledge transfer but as value transformation aimed at forming a balanced
personality across cognitive, affective, and psychomotor aspects.’ In the context of
globalization, Islamic education faces complex challenges. Moral degradation,
identity crises, and deviant behavior among youth indicate that education has not
fully succeeded in internalizing moral values into students' actual behavior.> This
indicates a gap between the mastery of religious knowledge and the
implementation of values. Therefore, Aqidah Akhlak learning occupies a central
position in internalizing Islamic values that are understood conceptually and
manifested in real actions.?

Preliminary observations at MAN 1 Lampung Timur revealed varying levels
of understanding and implementation of Islamic values. Some students actively
practiced religious habits, such as greeting teachers politely, performing
congregational prayers, and showing respectful behavior, while others reported
inconsistency due to peer influence and social media exposure. These conditions
indicate that internalization is influenced not only by cognitive understanding but
also by environmental and social factors.

Various previous studies have examined the process of internalizing
Islamic values within the educational context. Rokhman et al. demonstrate that
internalization occurs through the integration of learning, habituation, and
religious activities, contributing to akhlak al-karimah.* Mashuri et al. elaborate
three  sequential stages: value transformation, transaction, and
transinternalizatio. > Apriyani et al. highlight the roles of teachers

' Imam Mashuri et al., “Internalisasi Nilai-Nilai Akhlak Islam Dalam Membentuk Karakter
Siswa SMA Al-Kautsar Sumbersari Srono Banyuwangi,” Ar-Risalah Media Keislaman Pendidikan Dan
Hukum Islam 19, no. 1 (2021): 157, https://doi.org/10.29062/ar-risalah.v19i1.962.

2 Fibriyan Irodati, “Capaian Internalisasi Nilai-Nilai Religius Pada Pembelajaran Pendidikan
Agama Islam: Capaian Internalisasi Nilai-Nilai Religius Pada Pembelajaran Pendidikan Agama
Islam,” Jurnal PAI: Jurnal Kajian Pendidikan Agama Islam 1, no. 1 (2022): 45,
https://doi.org/10.33507/pai.v1i1.308.

3 Muhammad Heriyudanta, “Internalisasi Nilai-Nilai Islam Moderat Dalam Proses Pendidikan
Islam Di Indonesia,” Ma'alim: Jurnal Pendidikan Islam 4, no. 2 (2023): 203,
https://doi.org/10.21154/maalim.v4i2.7250.

4 Abdul Rokhman et al., “Internalisasi Nilai-Nilai Pendidikan Islam Dalam Membentuk Akhlak
Mulia Siswa,” Intizar 29, no. 2 (2023): 120, https://doi.org/10.19109/intizar.v29i2.17012.

5 Mashuri et al., “Internalisasi Nilai-Nilai Akhlak Islam Dalam Membentuk Karakter Siswa SMA
Al-Kautsar Sumbersari Srono Banyuwangi,” 157-70.
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as mu'allim, murabbi, and qudwah hasanah.® Zaini et al. show that success is
influenced by interactions among teacher-related factors, the school environment,
and habituation. 7 Irodati emphasizes that internalization can be identified
through knowledge, attitudes, and behavior. ® Setyaningsih and Rochma
demonstrate that religious habituation (greeting, praying, congregational
activities) strengthens moral awareness.® Apriyani et al. affirm that students more
readily internalize Islamic values when teachers model concrete examples of
discipline, politeness, and religious conduct.” Heriyudanta shows internalization
of moderate Islamic values through curriculum integration and pedagogical
approaches.™ Rizal emphasizes internalization of Islam Nusantara values for
inclusive character.”

A synthesis of the literature reveals three recurring gaps: existing research
is partial in scope without integrating instructional strategies, teacher roles, and
school culture into a comprehensive framework; most studies remain conceptual
with limited exploration of lived experiences; and there is a scarcity of studies
explicitly connecting internalization with contemporary social challenges (digital
media influence, peer dynamics). No study has yet offered a grounded, field-based
account that traces internalization stages, identifies what shapes each stage, and
explains the teacher's role based on direct experience.

This study aims to analyze the concepts, processes, and strategies of
internalizing Islamic values in Aqidah Akhlak learning from the perspectives of
teachers and students directly involved in the educational process. Employing
qualitative field research at MAN 1 Lampung Timur, the study builds a contextual
framework that brings together internalization stages, contributing factors, and
teacher roles into a coherent picture. The findings are expected to provide

6 Ani Apriyani et al., “Strategi Guru Dalam Menanamkan Nilai Akhlakul Karimah Melalui
Pembelajaran Akidah Akhlak Di Madrasah Ibtidaiyah: Strategi Efektif Guru Dalam Menanamkan
Nilai Akhlakul Karimah Siswa Melalui Pembelajaran Akidah Akhlak,” Ebtida’: Jurnal Pendidikan
Dasar Islam 5, no. 1 (2025): 543, https://doi.org/10.33379/ebtida.vsi1.7150.

7 Abdul Wahid Zaini et al., “Internalisasi Nilai-Nilai Pendidikan Agama Di Sekolah: Perspektif
Manajemen Pendidikan Islam,” Journal of Educational Management Research 1, no. 2 (2022): 82,
https://doi.org/10.61987/jemr.v1i2.39.

8 Irodati, “Capaian Internalisasi Nilai-Nilai Religius Pada Pembelajaran Pendidikan Agama
Islam,” 45-60.

9 Rini Setyaningsih dan Siti Nikmatul Rochma, “Internalisasi Nilai-Nilai Karakter Religius Siswa
Di Madrasah Ibtidaiyyah Nurussalam Mantingan,” el-Ibtidaiy:Journal of Primary Education 3, no. 2
(2020): 87, https://doi.org/10.24014/ejpe.v3i2.10590.

0 Apriyani et al., “Strategi Guru Dalam Menanamkan Nilai Akhlakul Karimah Melalui
Pembelajaran Akidah Akhlak Di Madrasah Ibtidaiyah,” 543.

1 Heriyudanta, “Internalisasi Nilai-Nilai Islam Moderat Dalam Proses Pendidikan Islam Di
Indonesia,” 203.

2 Syaiful Rizal, “Internalisasi Nilai-Nilai Islam Nusantara Melalui Mata Pelajaran Aqidah
Akhlak,” Al Qodiri: Jurnal Pendidikan, Sosial Dan Keagamaan 21, no. 1 (2023): 49-60,
https://doi.org/10.53515/qodiri.2023.21.1.49-60.
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theoretical and practical contributions to the development of more contextual and
effective Islamic educational practices in shaping students' character, particularly
in fostering akhlak al-karimah amid globalization challenges.

METHODS

This study employed a qualitative field research approach to explore the
internalization of Islamic values through Aqidah Akhlak learning at MAN 1
Lampung Timur. A qualitative approach enables researchers to understand social
phenomena, educational interactions, and participants’ experiences
comprehensively within their natural settings, thereby making it appropriate for
examining how Islamic values are understood, practiced, and internalized by
students.

The informants consisted of two Agidah Akhlak teachers and three
students, selected purposively based on their direct involvement in the learning
process and their ability to provide information-rich accounts that were relevant
to the internalization of Islamic values. Purposive sampling in qualitative inquiry
is governed by the richness of the information provided by each participant, not
statistical representativeness.’* Teachers were selected as primary actors in the
internalization process, while students were chosen for their consistent
engagement in classroom learning and religious activities.

In qualitative research, participant adequacy is evaluated by theoretical
sufficiency, not quantity. The adequacy of the five informants was ensured through
three complementary data sources: semi-structured interviews, classroom
observations across multiple sessions, and institutional documentation. This
triangulation strategy allowed the researcher to verify analytical patterns from
multiple vantage points. Data collection continued until recurring themes across
all sources became consistent. The conceptual framework therefore emerged from
the convergence of interview data, observational field notes, and documentary
evidence cross-verified through source triangulation and member checking.

Data were collected using three techniques: semi-structured interviews,
classroom observations, and documentation, and were conducted over several
months during the 2024/2025 academic year. Semi-structured interviews with two
teachers and three students lasted 45-60 minutes each, were recorded, transcribed
verbatim, and analyzed through systematic coding. Initial coding identified
meaningful units, which were grouped into analytical categories and then

13 John W. Creswell et al., “Qualitative Research Designs: Selection and Implementation,” The
Counseling Psychologist 35, no. 2 (2007): 236, https://doi.org/10.1177/0011000006287390.

4 Sarah Lewis, “Qualitative Inquiry and Research Design: Choosing Among Five Approaches,”
Health Promotion Practice 16, no. 4 (2015): 14, https://doi.org/10.1177/1524839915580941.
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integrated into core themes: the concept of internalization, strategies, teacher
roles, and implications for character formation. Member checking and source
triangulation were applied throughout.

Classroom observations were conducted during learning sessions and
religious activities, examining teacher-student interactions, behavioral responses,
and daily religious habituation practices (greeting teachers, praying before lessons,
congregational prayers). Field notes were written immediately after each session.
Documentation included lesson plans (RPP), religious activity programs,
photographs, and institutional records related to character education, which
served to cross-check consistency between planned and actual implementation.

Data were analyzed using Miles and Huberman's interactive model: data
reduction, data display, and conclusion drawing.'> Raw data were systematically
selected, focused, and coded according to emerging conceptual categories.
Categories were organized into thematic matrices. Themes were generated
inductively from recurring patterns, including internalization stages, teacher roles,
and school environment influence.” Member checking and source triangulation
verified credibility before conclusions were drawn.'®

Observations indicated that internalization occurred not only through
verbal instruction but also through teacher exemplarity and routine religious
activities. Documentation supported the research findings, including lesson plans,
religious activity programs, photographs, and other supporting documents.” The
data analysis process comprised data reduction, data display, and conclusion
drawing. Data reduction involved selecting and categorizing relevant findings
from interviews, observations, and documentation. Data were systematically
presented to facilitate thematic analysis. Conclusions were drawn continuously
based on recurring patterns.*

To ensure credibility and validity, triangulation compared data from
interviews, observations, and documentation. Source triangulation compared
information from teachers and students to strengthen consistency and reliability.*

FINDINGS AND DISCUSSION
1. The Concept of Internalizing Islamic Values in Aqidah Akhlak Learning

15 Creswell dkk., “Qualitative Research Designs,” 236.

16 Lewis, “Qualitative Inquiry and Research Design,” 157.

17 Lewis, “Qualitative Inquiry and Research Design,” 158.

18 Creswell dkk., “Qualitative Research Designs,” 220.

19 Matthew J. Page dkk., “The Prisma 2020 Statement: An Updated Guideline for Reporting
Systematic Reviews,” Research Methods &amp; Reporting, BMJ 372 (Maret 2021): 221,
https://doi.org/10.1136/bmj.n71.

20 Creswell et al., “Qualitative Research Designs,” 119.

2 Creswell et al., “Qualitative Research Designs,” 220.
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Table 1. Theme Categorization: The Concept of Islamic Value Internalization

No Theme Field Indicators Data Source

1 Cognitive Students grasp aqidah and akhlak Teacher Interview
Understanding  content through classroom instruction 1, Classroom

Observation

2 Affective Students demonstrate growing moral Student Interviews
Appreciation awareness in daily school interactions 1 & 2, Observation

3 Behavioral Students consistently practice Islamic Classroom
Practice values through greeting, congregational ~Observation, RPP

prayer, and respectful conduct Documentation

The three themes emerged inductively through the coding of interview
transcripts, observation field notes, and documentation. The findings are
grounded in converging empirical evidence rather than theoretical assumptions.
The field findings indicate that internalization unfolds through gradual,
interconnected stages. One Aqidah Akhlak teacher explained:

"Students need to see real examples, be habituated, and be continuously
guided until those values become part of their daily behavior." (Teacher 1, 2024)

The second teacher reinforced this:

"Students who only receive material in class understand it theoretically but
struggle to apply it. The daily routines gradually shape their actual behavior."
(Teacher 2, 2024)

Classroom observations recorded that students who actively participated
in religious activities demonstrated more consistent behavioral patterns, including
spontaneous greetings to teachers (salam), suggesting internalization beyond
formal compliance. Students' perspectives corroborated this pattern. Student 1
shared:

"When the teacher gives direct examples and there are school habits, it
becomes much easier to practice." (Student 1, 2024)

Student 3 affirmed teacher exemplarity as a trigger for affective
engagement:

"When my teacher practices what he teaches, I feel more motivated to
actually live by those values, not just memorize them." (Student 3, 2024)

Together, these accounts reveal a coherent pattern: cognitive instruction
alone is insufficient; the integration of habituation, teacher exemplarity, and peer
social reinforcement moves students from understanding toward genuine value
adoption.

The internalization of Islamic values cannot be reduced to knowledge
transmission; it constitutes a meaning-making process involving cognitive,
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affective, and behavioral dimensions.** Learning practices that emphasize only
cognitive aspects, without affective reinforcement and practical application, tend
to result in a formalistic understanding with limited behavioral impact.® Learning
that is connected to habituation and social interaction contributes more
substantially to internalization.>

Emerging patterns reflect a progression from understanding to internal
appreciation to action.® The relationship between aqidah, ibadah, and akhlak is
not always linear; some findings suggest a sequential relationship, while others
indicate reciprocal and interdependent dynamics.?® Thus, internalization is better
understood as an open and dynamic process rather than a fixed sequence.

The school environment shapes learning through habituation, norm-
setting, and social interaction.”” Without meaningful reflection, habituation may
remain limited to formal compliance without deeper value awareness.*® The
Integration of values, curriculum, and institutional practices strengthens
internalization. > Continuous reinforcement is essential for values to extend
beyond conceptual understanding into lived experiences.3® Rapid social change
requires character education to adapt to evolving contexts,3 particularly as
technology and communication create new spaces for value formation while
challenging value consistency.>

22 Deviana Sari, “Implementasi Pembelajaran Akidah Akhlak Dalam Meningkatkan Perilaku
Siswa,” Fathir: Jurnal Studi Islam 2, no. 1 (2025): 114, https://doi.org/10.7153/fathir.v2i1.221.

23 Muhamad Parhan et al., “Internalisasi nilai-nilai Islam dalam Pendidikan Formal dan
Informal: kajian literatur tentang akidah, syariah, dan akhlak,” bag. 203-214, Indonesian Journal of
Islamic Religious Education (INJIRE) 2, no. 2 (2024): 202, https://doi.org/10.63243/nrtqqz19.

24 Sari, “Implementasi Pembelajaran Akidah Akhlak Dalam Meningkatkan Perilaku Siswa,” 115.

5 Edi Sulaiman et al., “Internalisasi Nilai-Nilai Religius Pada Peserta Didik Di Madrasah
Tsanawiyah Negeri (MTS N) 2 Bandar Lampung,” Jurnal Al-Qiyam 6, no. 1 (2025): 240,
https://doi.org/10.33648/alqiyam.v6i1.443.

26 Edi Sumanto et al., “Konsep Pendidikan Akidah Akhlak Dalam Pembentukan Karakter
Pendidikan Islam Dan Implikasinya Terhadap Generasi Muda,” J-CEKI : Jurnal Cendekia Ilmiah 3, no.
6 (2024): 3878, https://doi.org/10.56799/jceki.v3i6.5717.

27 Setyaningsih dan Rochma, “Internalisasi Nilai-Nilai Karakter Religius Siswa Di Madrasah
Ibtidaiyyah Nurussalam Mantingan,” 7.

28 Sulaiman et al., “Internalisasi Nilai-Nilai Religius Pada Peserta Didik Di Madrasah
Tsanawiyah Negeri (MTS N) 2 Bandar Lampung,” 242.

29 Sumanto et al., “Konsep Pendidikan Akidah Akhlak Dalam Pembentukan Karakter
Pendidikan Islam Dan Implikasinya Terhadap Generasi Muda,” 784o0.

30 Parhan et al., “Internalisasi nilai-nilai Islam dalam Pendidikan Formal dan Informal: kajian
literatur tentang akidah, syariah, dan akhlak,” 210.

3t Michelle Ronksley-Pavia dan Michelle M. Neumann, “Conceptualising Gifted Student (Dis)
Engagement through the Lens of Learner (Re) Engagement,” Education Sciences 10, no. 10 (2020):
274, https://doi.org/10.3390/educscii0100274.

32 Ronksley-Pavia dan Neumann, “Conceptualising Gifted Student (Dis) Engagement through
the Lens of Learner (Re) Engagement,” 272.
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In this regard, the internalization of Islamic values in Agidah Akhlak
learning is a holistic process involving knowledge, internal appreciation, and
action, supported by a consistent environment. What distinguishes this study's
contribution is not the identification of these three dimensions per se, but the
field-grounded demonstration of how they interact in the specific institutional
context of MAN 1 Lampung Timur.

2. Strategies for the Internalization of Islamic Values in Aqidah Akhlak
Learning

Table 2. Theme Categorization: Strategies for Islamic Value Internalization

Form of ] Relationship
. Dominanc
Strategy ~ Implementatio e Level to Other Data Source
n Strategies
1 Teacher Teacher models Primary Triggers Teacher
Exemplarit  discipline, identified affective Interviews 1 &
y politeness, and byall 5 engagement; 2, Student
religious practice informants  activates Interviews 1, 2
directly habituation & 3,
and Observation
contextual
approach
2 Habituatio  Greeting, prayer  Primary Reinforces Classroom
n before lessons, documented and sustains Observation
congregational across all teacher (multiple
prayer, tadarus observation  exemplarity;  sessions),
sessions provides Documentatio
behavioral n
structure for
advice
3 Adviceand Teacher provides Secondary Deepens Teacher
Guidance personal moral applied affective Interview 2,
direction, situationally dimension of  Student
responsive to , not habituation; Interview 1
individual universally  supplements
students' exemplarity
situations in individual
cases
4  Contextual Learning Secondary Bridges Teacher
Approach material applied cognitive Interview 1,
connected to variably understandin ~ Student
students' real across g and Interviews 2 &
daily topics behavioral 3, Observation
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experiences, practice;
including social enables
media and peer personal
dynamics value
interpretation

The four strategies emerged from recurring patterns in interview
transcripts and observation field notes. No single strategy operated in isolation;
teacher exemplarity and habituation functioned as the dominant core, while
advice and the contextual approach served as complementary mechanisms.
Teacher 2 explained:

"l always demonstrate how values are applied. I come on time, address
students kindly, and join congregational prayers. Students find it easier to imitate
than to listen.” (Teacher 2, 2024)

Teacher 1 added:

"What I teach must be visible in how I behave. If students see a gap between
what I say and what I do, the message loses its weight."” (Teacher 1, 2024)

Classroom observations corroborated this. Student 3 stated:

"My teacher is always on time, friendly, and never loses his temper. I felt
motivated to behave the same way." (Student 3, 2024)

Habituation emerged as the second dominant strategy. Observation field
notes documented collective du'a, salam, tadarus, and
congregational dhuhr prayer. Students who skipped activities were reminded by
peers. Teacher 2 described:

" Daily routines are the scaffolding. Without them, values have no place to
land." (Teacher 2, 2024)

Student 2 reflected:

"At first, routines felt like obligations. When I missed prayer one day, I felt
uncomfortable. That's when I realized it had become part of me.” (Student 2, 2024)

The contextual approach connected material to daily situations. Student 3
noted:

"When the teacher discussed honesty in relation to sharing answers through
WhatsApp, it was about choices I actually face.” (Student 3, 2024)

Advice and guidance emerged as a secondary strategy. Teacher 2 described:

"When a student struggles with peer pressure or family issues, I pull them
aside and talk personally.” (Teacher 2, 2024)

Student 1 confirmed:

"When my teacher spoke to me personally about a difficult situation, it
stayed with me longer than any lesson.” (Student 1, 2024)
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The strategies operate as an interdependent system: teacher exemplarity
functions as an affective catalyst; habituation functions as a structural scaffold; the
contextual approach functions as a cognitive bridge; and advice functions as an
individual deepening mechanism. The dominance hierarchy (exemplarity and
habituation as primary; contextual approach and advice as secondary) and
functional interdependence represent an empirically grounded contribution.33
Field observations and student testimony positioned teacher exemplarity as the
primary affective catalyst.34

The present data suggest neither exemplarity nor habituation alone is
sufficient; exemplarity generates motivational impetus while habituation provides
structural repetition.3> The contextual approach aligned with CTL framework,
proving most effective when examples were directly recognizable to students.3®
Habituation extended beyond formal scheduling; students began reinforcing
practices among peers, producing social normativity within the student
community. 3 However, students who participated without reflection
demonstrated compliance without internalization.?®

Advice and guidance, though secondary in frequency, produced lasting
effects through relational, dialogical approaches that enabled students to interpret
values relative to their own circumstances.?® A cross-cutting challenge emerged:
digital media and peer networks outside school sometimes destabilized values
reinforced in school, which represents a structural challenge that individual
strategies cannot fully resolve. *° Comprehensive approaches encompassing
curriculum, school culture, and teacher exemplarity simultaneously have a more

33 Muammar Muchtar, “Penerapan Pendekatan Contextual Teaching Learning dalam
Pembelajaran Akidah Akhlak Di MTs Insan Unggul Kota Makassar,” Mappadeceng: Jurnal
Multidisiplin 1 (t.t.): 35, https://doi.org/10.56324/mpdc.vii1.747.

34 Muchtar, “Penerapan Pendekatan Contextual Teaching Learning dalam Pembelajaran
Akidah Akhlak Di MTs Insan Unggul Kota Makassar,” 37.

35 Muchtar, “Penerapan Pendekatan Contextual Teaching Learning dalam Pembelajaran Akidah
Akhlak Di MTs Insan Unggul Kota Makassar,” 38.

36 Muchtar, “Penerapan Pendekatan Contextual Teaching Learning dalam Pembelajaran
Akidah Akhlak Di MTs Insan Unggul Kota Makassar,” 40.

37 Alfiannor Alfiannor et al., “Internalisasi Nilai-Nilai Karakter Religius Melalui Ekstrakurikuler
Di SD Alam Muhammadiyah Indrasari Martapura,” Al-Madrasah: Jurnal Ilmiah Pendidikan Madrasah
Ibtidaiyah 9, no. 4 (2025): 2068, https://doi.org/10.35931/am.vgi4.5180.

38 Alfiannor et al., “Internalisasi Nilai-Nilai Karakter Religius Melalui Ekstrakurikuler di SD
Alam Muhammadiyah Indrasari Martapura,” 2070.

39 M. Choirul Muzaini dan Ichsan Ichsan, “Implementasi Nilai Humanisme dalam Pembelajaran
Akidah Akhlak untuk Menumbuhkan Sikap Sopan Santun Peserta Didik Madrasah Ibtidaiyah,”
Jurnal Ilmiah Wahana Pendidikan 9, no. 2 (2023): 333, https://doi.org/10.5281/zenodo.7572953.

40 Silviana Putri Kusumawati, “Pendidikan Aqidah-Akhlak di Era Digital,” Edusoshum : Journal
of  Islamic Education and Social Humanities 1, no. 3 (2021): 136,
https://doi.org/10.52366/edusoshum.v1i3.16.
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than Students' moral

development is strongly influenced by social interactions and contextual

substantial impact single-strategy approaches. #
experiences,* as shown in an empirically traceable process: teacher exemplarity
generates affective motivation; habituation consolidates values into behavioral

routines; contextual approach activates personal moral reasoning; and advice

deepens internalization at the individual level.

3. The Role of Teachers in the Internalization of Islamic Values

Table 3. Theme Categorization: Teacher Roles in Islamic Value Internalization

No Teacher Field Manifestation Dominance in Field Data Source
Role Data
1 Mu'allim Delivering aqidah and Universally present  Classroom
(Instructor)  akhlak material observed in all Observation (all
systematically in class; classroom sessions;  sessions), RPP
structured lesson highest frequency Documentation,
delivery aligned with role; structurally Teacher
RPP required by Interviews 1 & 2
curriculum
2 Murabbi Providing personal Situationally Teacher
(Guide) moral guidance; present applied Interviews 1 & 2,
directing student selectively during Student
behavior individually transitions Interview 1,
and in small groups; (before/after class,  Observation
responsive to specific during group (transition
student situations work); dependent  periods)
on teacher's
personal initiative;
least frequent but
most personally
impactful
3 Qudwah Exemplifying noble Consistently Observation
Hasanah character in daily school present across (multiple
(Role life: punctuality, calm contexts sessions across
Model) tone of voice, joining (classroom, settings),
congregational prayer, hallway, prayer Student

room); identified

Interviews 1, 2 &

4 Marvin W. Berkowitz dan Melinda C. Bier, “Research-Based Character Education,” The
ANNALS of the American Academy of Political and Social Science 591, no. 1 (2004): 75,
https://doi.org/10.1177/0002716203260082.

42 XiaoFen Jia dan WenQing Wu, “The Integration of Psychological Education and Moral
Dilemmas from a Value Perspective,” BMC Psychology 13, no. 1 (2025): 88o,
https://doi.org/10.1186/540359-025-03197-8.
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responding to conflict by all five 3, Teacher
with patience informants as the Interview 1
most impactful role
for internalization

The categories of mu'allim, murabbi, and qudwah hasanah were not
imposed as predetermined coding categories. Through open and axial coding,
descriptive codes clustered into three behavioral patterns: structured knowledge
transmission, individualized moral guidance, and behavioral modeling. Field
findings reveal a consistent tension: observations showed the dominance
of mu'allim over murabbi and qudwah hasanah during formal lesson time because
of curriculum coverage and time constraints. Teacher 1 articulated:

"My job is not only to teach for exams. What matters more is guiding them
to become people of good character through how I conduct myself every
day." (Teacher 1, 2024)

Teacher 2 added:

"I should be more than an instructor, but the syllabus has targets. I wish [
could spend more time on a student's situation, but the lesson must
continue." (Teacher 2, 2024)

Despite  structural dominance of mu'allim, student testimony
identified qudwah hasanah as the most influential factor. Student 3 stated:

"My teacher is always on time, friendly, and never loses his temper. I felt
motivated to behave the same way." (Student 3, 2024)

Student 2 elaborated:

"When I see my teacher greet the cleaner politely or talk calmly to a
misbehaving student, those moments teach me more than any lesson." (Student 2,
2024)

The murabbi role emerged as least frequent but most personally impactful
when enacted, primarily during transitions. Teacher 2 described:

"When a student is carrying a conflict or pressure, I take them aside. That is
when real moral formation happens." (Teacher 2, 2024)

Student 1 confirmed:

"When my teacher spoke to me personally about a difficult situation, it
stayed with me longer than any lesson because it was directly about my
life." (Student 1, 2024)

Field evidence reveals a structural paradox: the most frequently enacted
role (mu'allim) is not the most formative; the most formative (qudwah hasanah) is
least amenable to deliberate planning; and the role producing deepest individual
impact (murabbi) is most constrained by institutional time. This paradox points to
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systemic tension between curriculum demands and relational conditions for
internalization.

The effectiveness of internalization is more influenced by the quality of
teacher-student interaction than intensity of content delivery.# The present study
confirms this dominance but reveals its cost: structural primacy
of mu'allim constrains time for murabbi and qudwah hasanah, creating an
implementation gap teachers cannot individually resolve.

Teacher exemplarity shapes behavior through imitation and
identification.® Student accounts indicate exemplarity operates most powerfully
through incidental, unscripted behaviors rather than deliberate modeling.
Without reflection, it may lead to temporary compliance,*® though several
students reported durable changes attributable to exemplarity.

Personalized approaches strengthen internalization through contextual
teacher-student relationships, though time and class size pose challenges.*” The
quality of teacher-student relationships influences learning engagement and
behavioral development.*® Positive relationships create environments supporting
internalization through meaningful social experiences; social-emotional learning
contributes to prosocial behavior and self-regulation. 4 Character formation
occurs through continuous interaction among learning experiences, social
environments, and individual reflection,> as values are constructed through
repeated lived experiences.> The three teacher roles operate in relational
sequence: mu'allim establishes cognitive foundation, qudwah hasanah generates
affective motivation, and murabbi deepens internalization at the individual level.

4 Umi Mahmudah et al., “The Contribution of Moral Theology (Akidah Akhlak) Education in
Ascertaining Student’s Personality,” Jurnal PAI: Jurnal Kajian Pendidikan Agama Islam 1, no. 1 (2022):
7-8, https://doi.org/10.33507/.v1i2.298.

44 Sumanto et al.,, “Konsep Pendidikan Akidah Akhlak Dalam Pembentukan Karakter
Pendidikan Islam Dan Implikasinya Terhadap Generasi Muda,” 7838.

45 Sumanto et al., “Konsep Pendidikan Akidah Akhlak Dalam Pembentukan Karakter
Pendidikan Islam Dan Implikasinya Terhadap Generasi Muda,” 7840.

46 Ucup Supriatna dan Putri Rahayu, “Hubungan Pembelajaran Akidah Akhlak Dan Perilaku
Siswa,” Journal of Nusantara Education 1, no. 1 (2021): 24-25, https://doi.org/10.57176/jn.v1i1.2.

47 Wasriyani, “Penanaman Pendidikan Karakter Sopan Santun Melalui Pembelajaran Akidah
Akhlak di Madrasah Ibtidaiyah Inayatushshibyan 2 Kota Banjarmasin,” 101-2.

48 Debora L. Roorda et al., “The Influence of Affective Teacher-Student Relationships on
Students’ School Engagement and Achievement: A Meta-Analytic Approach,” Review of Educational
Research 81, no. 4 (20n): 51, https://doi.org/10.3102/0034654311421793.

49 Joseph A. Durlak et al., “The Impact of Enhancing Students’ Social and Emotional Learning:
A Meta-Analysis of School-Based Universal Interventions,” Child Development 82, no. 1 (201): 420,
https://doi.org/10.1111/j.1467-8624.2010.01564.X.

s Tina Malti dan Tobias Krettenauer, “The Relation of Moral Emotion Attributions to Prosocial
and Antisocial Behavior: A Meta-Analysis,” Child Development 84, no. 2 (2013): 410,
https://doi.org/10.111/j.1467-8624.2012.01851.X.

5t Page dkk., “The Prisma 2020 Statement,” 70.
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4. The Implications of Internalizing Islamic Values for Students’ Character

Formation

Table 4. Theme Categorization: Implications for Students' Character Formation

N Character Observed Internalization Contributing Data
Pathway (How the

o Aspect Change Factors Source
Change Occurred)

1 Discipline  Students Habituation through Teacher Observati
more daily congregational modeling of on
punctual in  prayer routines — punctuality; (multiple
congregatio  internalization of consistent prayer
nal prayer punctuality as a scheduling of  sessions),
and school  personal value — congregationa  Student
activities; behavioral consistency | prayer; peer  Interview
transfer of  across settings (school  reinforcement 1, Teacher
disciplined  and home) Interview
behavior 2
from school
to home
context

2 Politeness  Students Teacher exemplarity Teacher's Classroo
actively (consistent salam initi ~ daily greeting m
greet ation) — social behavior; Observati
teachers modeling — imitation  school- on (all
and peers by students — wide salam no  sessions),
using salam  autonomous practice rm; absence of  Student
; punitive Interview
spontaneou enforcement 2,

s greeting Teacher
behavior Interview
without 1
teacher
prompting
3 Social Students Affective Teacher's Student
Responsibil show care internalization individualized Interview
ity toward of ukhuwah (brotherho moral s2&3,
peers who od) value — empathy  guidance Classroo
need help;  activation — prosocial  (murabbirole) m
voluntary behavior ; peer Observati
assistance solidarity on (group
without culture; work
teacher religious sessions),
instruction Teacher
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teachings on Interview
helping others 2
4  Resilience  Students Cognitive Contextual Student
Against more understanding of teaching Interview
Negative selective in  digital ethics from approach $1,2&3,
Influence using social  contextual learning —  linking akhlak  Teacher
media; critical awareness — to social Interview
reported behavioral filtering of = media 1,
ability to social media content dilemmas; Classroo
filter teacher advice m
content on peer Observati
inconsistent pressure; self-  on
with Islamic regulation (discussio
values development n
sessions)

Table 4 traces how each observed behavioral change emerged from specific
pedagogical processes and environmental factors, through three interconnected
analytical columns: Observed Change, Internalization Pathway, and Contributing
Factors. Student 1 described behavioral transfer from school to home:

"I used to often miss prayer when I was at home. But now, after getting used
to congregational prayer at school and being regularly reminded by the teacher, I've
become more disciplined in worship even outside of school." (Student 1, 2024)

This documents behavioral transfer: the student extended disciplined
prayer practice to the home. It also identifies the causal mechanism: habituation
reinforced by teacher reminders produced internalized discipline that operated
independently of direct supervision. Student 3 identified peer social reinforcement:

"The school environment here is really supportive for becoming a better
person. My friends are also diligent in worship, so there's a sense of embarrassment
if you're the one being lazy. It's positive peer pressure." (Student 3, 2024)

This reveals social normativity: the motivating factor was internalized
belonging to a community where religious practice is normative, indicating that
the value had become socially embedded.

Classroom observations provided convergent evidence: students greeted
teachers spontaneously, reminded each other to prepare for congregational prayer,
and discussed responding to inappropriate social media content, with these
behaviors recurring systematically across the observation period. Student 2
elaborated on how contextual teaching shaped resilience:

"When the teacher discussed honesty in relation to copying answers on
assignments and sharing answers through WhatsApp, it hit differently. It wasn't
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abstract anymore it was about choices I actually face. Now when I see something
questionable on social media, I think twice before sharing." (Student 2, 2024)

This documents cognitive activation through contextual relevance: the
student traces the behavioral outcome directly to contextual teaching,
distinguishing it from habituation (repetition) and exemplarity (identification).
Student 1 provided testimony on individualized guidance (murabbi):

"When my teacher spoke to me personally about how to handle a difficult
situation with a classmate, it stayed with me longer than anything taught in a lesson.
Because it was directly about my life. Now I try to help friends who are having
problems, not just leave them alone." (Student 1, 2024)

This documents personalized moral accompaniment: the murabbi role,
though least frequent, produces disproportionate impact on character formation.

Table 5. Analytical Synthesis: How the Four Character Changes Are Traced to
Internalization Processes

Character Aspect Primary Internalization Empirical Evidence from
Mechanism Field Data
Discipline Habituation + behavioral Student 1 testimony linking
transfer school prayer routine to home
discipline
Politeness Teacher exemplarity + social Observation of
modeling spontaneous salam; absence of
prompting
Social Individualized moral guidance  Student 1 testimony on lasting
Responsibility (murabbi) + empathy activation impact of personal teacher
guidance
Resilience Contextual learning + cognitive  Student 2 testimony on social

activation

media dilemma discussion

Field evidence confirms that the relationship between learning and
behavior is complex, influenced by the quality of pedagogical interactions and the
school's social environment.> Character development encompasses cognitive,
affective, and psychomotor domains. 3 Strengthening the cognitive domain
without emotional and social experiences results in fragile internalization,>* while
students who participated in both cognitive instruction and habituated practices
demonstrated stable behavioral outcomes.

52 Supriatna dan Rahayu, “Hubungan Pembelajaran Akidah Akhlak Dan Perilaku Siswa,” 24-25.

53 Supriatna dan Rahayu, “Hubungan Pembelajaran Akidah Akhlak Dan Perilaku Siswa,” 19-20.

54+ Mahmudah et al., “The Contribution of Moral Theology (Akidah Akhlak) Education in
Ascertaining Student’s Personality,” 6.
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School climate is a determining factor: consistent teacher exemplarity,
peer reinforcement of religious practices, and absence of punitive enforcement
directly enabled the four internalization pathways. > Psychologically safe
conditions support emotion and behavior regulation;® students who reported
psychological safety also reported more consistent value practice.

The quality of teacher-student relationships reflected in respectful
communication, teacher availability for guidance (murabbi), and behavioral
consistency (qudwah hasanah) was identified as impactful.5” Students' motivation
is shaped by teacher behavior and reciprocal classroom interactions.>® Teacher
feedback included gentle verbal redirection and positive reinforcement, delivered
relationally rather than punitively, thereby supporting self-regulation
development. 5 SEL-based interventions also affect attitudes, behavior, and
achievemen.%°

The contribution of this study lies in its empirical demonstration of how
these factors interact as an interconnected system. Internalization of Islamic
values operates as a dynamic and ecosystemic process, not a linear mechanism.

CONCLUSION

This study reveals that the internalization of Islamic values through
Aqidah Akhlak learning at MAN 1 Lampung Timur is a dynamic process that
involves the interconnection among cognitive understanding, affective
appreciation, and behavioral practice. The findings indicate that the successful
formation of students’ character is not determined solely by the delivery of
religious knowledge but also by the interaction between teacher exemplarity,
habituation practices, contextual learning experiences, individualized guidance,
and a supportive religious environment. In this process, the roles of teachers as
mu’allim, murabbi, and qudwah hasanah complement one another in facilitating
students’ transformation from understanding Islamic values to embodying them
in everyday life. These findings affirm that value internalization operates as a
holistic educational process in which personal, pedagogical, and environmental
dimensions continuously interact.

55 Amrit Thapa et al., “A Review of School Climate Research,” Review of Educational Research
83, no. 3 (2013): 370, https://doi.org/10.3102/0034654313483907.

56 Jacolyn M. Norrish et al.,, “An applied framework for Positive Education,” International
Journal of Wellbeing 3, no. 2 (2013): 153, https://doi.org/10.5502/ijw.v3i2.2.

57 John Hattie dan Helen Timperley, “The Power of Feedback,” Review of Educational Research
77, n0. 1 (2007): 96, https://doi.org/10.3102/003465430298487.

58 Ellen A. Skinner dan Michael J. Belmont, “Motivation in the Classroom: Reciprocal Effects of
Teacher Behavior and Student Engagement across the School Year.,” Journal of Educational
Psychology 85, no. 4 (1993): 577, https://doi.org/10.1037/0022-0663.85.4.571.

59 Hattie dan Timperley, “The Power of Feedback,” 94.

60 Durlak et al., “The Impact of Enhancing Students’ Social and Emotional Learning,” 420.
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The findings also suggest that efforts to strengthen students’ character
require educational practices that extend beyond classroom instruction and are
supported by a consistent school culture. The present study offers a contextual
understanding of how Islamic values are internalized in the setting of an
Indonesian madrasah and highlights the importance of integrating instructional
strategies, teacher roles, and environmental support for character education.
Given that this research was conducted within a single institutional setting, further
studies involving different educational contexts are needed to examine the
transferability of these findings, particularly in relation to the growing influence
of digital environments on students’ value formation and character development.
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