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Abstract: This study aims to analyze effective strategies for teaching 
Indonesian literacy to Thai learners in the Indonesian as a Foreign Language 
(BIPA) context. The study is motivated by the rapid development of BIPA in 
Thailand, alongside persistent challenges in students’ reading and writing 
skills caused by linguistic differences, cultural distance, and limited 
pedagogical adaptation. The main argument of this study is that Indonesian 
literacy learning for Thai students requires an integrated approach that 
combines linguistic competence, communicative practice, and intercultural 
understanding. This study employed a literature review method within the 
framework of Second Language Acquisition theory. Relevant studies on BIPA 
learning, Indonesian literacy, and second language pedagogy were analyzed 
thematically to identify dominant instructional approaches, their 
contributions, and the factors influencing their implementation in the Thai 
educational context. The findings show that genre-based, task-based, and 
intercultural approaches are the three main strategies used in BIPA literacy 
learning in Thailand. The genre-based approach supports students’ 
understanding of text structure and authentic language use. The task-based 
approach strengthens communicative competence through meaningful 
learning activities. Meanwhile, the intercultural approach helps learners 
understand Indonesian language use within its social and cultural contexts. 
The success of these approaches is influenced by students’ proficiency levels, 
linguistic differences between Thai and Indonesian, learning culture, 
availability of bilingual and authentic materials, and teachers’ pedagogical 
competence. This study implies that BIPA literacy instruction in Thailand 
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should be designed through an integrated literacy strategy combining genre-
based, task-based, and intercultural approaches. However, as a literature-
based study, the findings are limited to conceptual and secondary data 
analysis. Further empirical research is needed to test the effectiveness of the 
proposed strategy in classroom practice. 

Keywords: BIPA Literacy; Thai Learners; Genre-Based Approach; Task-

Based Learning; Intercultural Language Teaching. 
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INTRODUCTION 

Indonesian not only serves as the national language and unifier of the 

Indonesian nation, but has also developed into an international language taught 

in various countries, including Thailand. In recent decades, the development of 

Indonesian as a foreign language (Indonesian for Foreign Speakers/BIPA) in 

Thailand has shown quite rapid progress. The BIPA program has been taught at 

various universities such as Chulalongkorn University, Thammasat University, 

Prince of Songkla University, and several other educational institutions. This 

program is supported by cooperation between the Indonesian government 

through the Language Development and Fostering Agency and educational 

institutions in Thailand. 1  There are more than 50 institutions2  abroad that 

provide BIPA learning, and Thailand is one of the countries with significant 

growth. This phenomenon shows the increasing interest of Thai students in 

Indonesian, both for academic, economic, and socio-cultural purposes.3 

However, the implementation of Indonesian language learning in 

Thailand still faces various challenges, particularly in literacy. Literacy issues 

among Thai students learning Indonesian arise from differences in linguistic 

systems, reading culture, and the learning methods used. In general, Thai 

students' reading and writing skills in Indonesian are still limited, particularly in 

understanding academic texts and writing scientific or narrative works in 

 
1 D Kurniadi et al., “Contriving IT-Based Integrated Skills Approach (ITBISA) for Students’ 

English Proficiency and Digital Literacy Skills,” Qubahan Academic Journal 5, no. 1 (2025): 782–97, 
https://doi.org/10.48161/qaj.v5n1a1595. 

2 Kemendikbudristek, “Laporan Tahunan Program Bahasa Indonesia Bagi Penutur Asing 
(BIPA),” Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi, Kementerian Pendidikan, 
Kebudayaan, Riset, dan Teknologi, 2023, Laporan Tahunan, https://badanbahasa.kemdikbud.go.id. 

3 K P Singh and P Kumar, “Factors Influencing E-Pharmacy Adoption in India: A Study of User 
Experiences through Interpretative Phenomenological Analysis,” Exploratory Research in Clinical 
and Social Pharmacy 17 (2025), https://doi.org/10.1016/j.rcsop.2024.100550. 
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accordance with Indonesian language rules.4 Contributing factors include limited 

contextual literacy teaching materials, a lack of habituation to reading various 

types of texts, and minimal teacher training in developing productive literacy 

skills.5 Furthermore, Thai students' learning habits, which are more oriented 

towards memorizing structures and vocabulary, also result in less than optimal 

development of text comprehension (reading literacy).6 This impacts students' 

low ability to understand text structure, implicit meaning, and the socio-cultural 

context in the use of Indonesian.7 

Based on these problems, this study aims to analyze Indonesian language 

literacy teaching strategies for non-native speakers in Thailand through a 

literature review8. This study focuses on identifying and analyzing effective 

learning strategies to improve Thai students' reading and writing literacy, 

drawing on second language acquisition (SLA) theories and literacy approaches 

in Indonesian Language and Language Teaching (BIPA) teaching. The 

approaches examined include genre-based approaches, task-based learning, and 

intercultural approaches. 9  Through this analysis, it is hoped that relevant 

teaching patterns or strategies for the Thai learner context can be identified.10 

Theoretically, this research framework is based on second language 

acquisition (SLA) theory, which emphasizes that the process of foreign language 

 
4 L Nurlina et al., “Digital Book with Artificial Intelligence and Augmented Reality Enriched 

by Indonesian Communication Culture for Foreign Students.,” Educational Process: International 
Journal 16 (2025), https://doi.org/10.22521/edupij.2025.16.270. 

5 Haiyudi Haiyudi and Sitthipon Art-In, “Challenges, Strategies, and Solutions of Teaching 
Bahasa Indonesia in Covid-19 Crises: Case in Khon Kaen University,” Indonesian Journal on 
Learning and Advanced Education (IJOLAE) 3, no. 2 (2021): 142–52, 
https://doi.org/10.23917/ijolae.v3i2.12369. 

6 Egi Fahira Tuhfa and Enny Rahayu, “Implementasi model pembelajaran berbasis proyek 
dalam meningkatkan kosakata bahasa indonesia siswa muslim satun wittaya school di Thailand,” 
SCHOULID: Indonesian Journal of School Counseling 9, no. 1 (2024): 18, 
https://doi.org/10.23916/083756011. 

7 H Zhang, The Acquisition of Chinese Pinyin and Hanzi: A Study from English and Arabic 
Learners, The Acquisition of Chinese Pinyin and Hanzi: A Study from English and Arabic Learners 
(School of Chinese as a Second Language, Peking University, China: Taylor and Francis, 2025), 
https://doi.org/10.4324/9781003529941. 

8 Eli Hinkel, ed., Handbook of Research in Second Language Teaching and Learning, 0 ed. 
(Routledge, 2005), https://doi.org/10.4324/9781410612700; Stephen D. Krashen, Principles and 
Practice in Second Language Acquisition, Reprinted, Language Teaching Methodology Series 
(Pergamon Press, 1984). 

9 M K Hossain et al., “An Exploratory Study of Electronic Medical Record Implementation and 
Recordkeeping Culture: The Case of Hospitals in Indonesia,” BMC Health Services Research 25, no. 1 
(2025), https://doi.org/10.1186/s12913-025-12399-0. 

10 Ku-Ares Tawandorloh et al., “Program Bahasa Indonesia Bagi Penutur Asing (BIPA) Di 
Universitas Fatoni, Thailand,” Indonesian Language Education and Literature 7, no. 1 (2021): 139, 
https://doi.org/10.24235/ileal.v7i1.8603. 
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acquisition is influenced by input, interaction, and output factors.11 SLA theory 

explains that foreign language learning requires exposure to meaningful input, 

opportunities to interact using the target language, and the ability to produce 

output through communicative practice. In the context of Indonesian Language 

and Language Teaching (BIPA) learning in Thailand, this theory is important 

because it highlights the importance of providing a communicative and text-rich 

learning environment so that learners can develop literacy naturally.12 In addition, 

Vygotsky's theory of social interaction and scaffolding is also relevant, as it 

supports the view that literacy develops through guidance and interaction 

between teachers and learners.13 

In teaching Indonesian Language and Informatics (BIPA) literacy, several 

approaches stand out and are relevant to the Thai context: the genre-based 

approach, task-based language teaching (TBLT), and the intercultural approach. 

The genre-based approach emphasizes teaching the structure and function of 

different texts in specific social contexts. Through this approach, students can 

understand the conventions of writing Indonesian texts, such as descriptive, 

narrative, expository, or argumentative texts. The task-based approach focuses 

on meaningful communicative activities and requires students to use language to 

complete specific tasks, such as writing reports, creating advertisements, or 

engaging in discussions.14 Meanwhile, the intercultural approach emphasizes 

cross-cultural understanding, enabling students to recognize differences in 

values, norms, and communication practices between Indonesian and Thai 

cultures. This approach is considered effective in increasing cultural awareness 

and critical literacy competency in international students.15 

Previous studies on BIPA literacy have predominantly examined 

instructional strategies in a partial manner16. For instance, studies focusing on 

the genre-based approach emphasize the effectiveness of text structure 

 
11 IAIN Metro-Lampung and PPSDK-BPPB Kemdikbud, Literasi Terkini Dalam Pembelajaran 

Bipa Pada Era Revolusi Digital, 2019. 
12 F Z Fahdly et al., “Comprehensive Review of Writing Assessments in EFL Contexts: A Meta-

Synthetic Study,” International Journal of Language Testing 15, no. 1 (2025): 193–213, 
https://doi.org/10.22034/ijlt.2024.475218.1367. 

13 P. I. De Costa, “J. P. Lantolf and S. L. Thorne: Sociocultural Theory and The Genesis of 
Second Language Development. Oxford University Press, 2006.,” Applied Linguistics 28, no. 3 
(2007): 477–80, https://doi.org/10.1093/applin/amm027. 

14 Asta Cekaite and Karin Aronsson, “Language Play, a Collaborative Resource in Children’s L2 
Learning,” Applied Linguistics 26, no. 2 (2005): 169–91, https://doi.org/10.1093/applin/amh042. 

15 A Z Ilma and H Kuswanto, “Toward Student’s Scientific Literacy in Science Learning: A 
Systematic Literature Review and Bibliometric Analysis,” Revista Mexicana de Fisica E 22, no. 2 
(2025), https://doi.org/10.31349/RevMexFisE.22.020222. 

16 Fedora Daka Syam Aminullah et al., “Genre-Based Approach (GBA) sebagai Terobosan 
dalam Keterampilan Menulis Pemelajar BIPA,” ALFABETA: Jurnal Bahasa, Sastra, dan 
Pembelajarannya 7, no. 2 (2024): 403–16, https://doi.org/10.33503/alfabeta.v7i2.4354. 
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awareness in improving writing skills, yet tend to overlook communicative and 

contextual language use.17 In contrast, task-based language teaching (TBLT) 

studies highlight meaningful interaction and authentic language use, but often 

lack structured guidance for text production. 18  Meanwhile, intercultural 

approaches stress cultural awareness and cross-cultural understanding, but are 

rarely integrated systematically into literacy instruction.19 Furthermore, most of 

these studies are conducted in general foreign language contexts or outside 

Thailand, resulting in limited contextual relevance to Thai learners, who possess 

distinct linguistic and educational characteristics. 20  This indicates a clear 

research gap, namely the absence of an integrative literacy framework that 

systematically combines genre-based, task-based, and intercultural approaches 

within the specific context of BIPA learning in Thailand. Therefore, this study 

seeks to fill this gap by synthesizing existing literature and proposing a 

contextualized and integrated literacy strategy.21 

Therefore, this study provides both theoretical and practical 

contributions. Theoretically, it extends the application of second language 

acquisition (SLA) perspectives by integrating form-focused and meaning-focused 

literacy approaches in the context of BIPA. Practically, it offers a conceptual 

framework for BIPA teachers in Thailand to design literacy instruction that is 

communicative, structured, and culturally responsive. By employing a literature 

review approach, this study aims to generate a comprehensive and critical 

synthesis of Indonesian literacy teaching strategies relevant to foreign learners in 

Thailand.22 

 

 
17 Ang Lay Hoon et al., Proceedings of the 5th Malaysia International Conference on Foreign 

Languages (MICFL 2015), 2015. 
18 O Y Pamungkas et al., “Augmented Reality as a Tool for Inclusive Education: Improving 

Literary Psychology Learning for Students with Special Needs,” Educational Process: International 
Journal 16 (2025), https://doi.org/10.22521/edupij.2025.16.256. 

19 A T D Aryani and A Rosyid, “Online Learning Engagement and Operational Accounting 
Competencies: The Moderating Role of Digital Literacy,” Education and Information Technologies 
30, no. 13 (2025): 18277–99, https://doi.org/10.1007/s10639-025-13517-5. 

20 Muhammad Iwan Munandar and Jonathan Newton, “Indonesian EFL Teachers’ Pedagogic 
Beliefs and Classroom Practices Regarding Culture and Interculturality,” Language and 
Intercultural Communication 21, no. 2 (2021): 158–73, https://doi.org/10.1080/14708477.2020.1867155. 

21 K Bariyyah et al., “Shaping Future-Ready Learners: A Rasch Analysis of University Students’ 
Digital Competence and Demographic Factors Using SDiCoS,” in Proceedings - 2025 11th 
International Conference on Education and Technology: Personalized AI for Digital Well-Being: 
Bridging Technology and Humanity, ICET 2025 (University of Malang, Dept. of Guidance and 
Counseling, Malang, Indonesia: Institute of Electrical and Electronics Engineers Inc., 2025), 366–74, 
https://doi.org/10.1109/ICET67257.2025.11290902. 

22 A Pahrudin, M Aridan, and M F Barata, “Teacher Readiness for Deep Learning in Islamic 
Education: A Rasch Model Analysis of Challenges and Opportunities,” Journal of Teaching and 
Learning 19, no. 4 (2025): 262–83, https://doi.org/10.22329/jtl.v19i4.9573. 
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METHODS 

This study adopts a systematic literature review design guided by the 

PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-Analyses) 

protocol. This approach is employed to ensure methodological transparency, 

replicability, and rigor in identifying, selecting, and synthesizing relevant studies 

on Indonesian literacy strategies for foreign learners (BIPA), particularly within 

or relevant to the Thai context. Unlike traditional narrative reviews, this study 

applies a structured and traceable procedure in screening and analyzing 

literature, enabling a more critical and comparative synthesis of findings across 

studies.23 

The literature search was conducted across multiple academic databases 

to ensure comprehensive coverage, including: Scopus, ERIC (Education 

Resources Information Center), Google Scholar, Garuda (Garba Rujukan Digital 

Indonesia). The search process utilized Boolean operators with the following 

keyword combinations: (“BIPA” OR “Indonesian as a Foreign Language”) and 

(“literacy” OR “reading” OR “writing”) and (“Thailand” OR “foreign learners” OR 

“second language learning”). To maintain relevance and currency, the search was 

restricted to publications from 2014 to 2025. Only studies published in English or 

Indonesian were considered. The selection of studies followed clearly defined 

inclusion and exclusion criteria to ensure quality and relevance. 

Inclusion Criteria: (1) Peer-reviewed journal articles, (2) Published 

between 2014–2025, (3) Focus on BIPA or foreign/second language literacy, (4) 

Address literacy strategies (reading, writing, or integrated literacy), (5) Empirical 

or theoretical studies relevant to language pedagogy. Exclusion Criteria: (1) Non-

peer-reviewed sources (e.g., blogs, opinion articles, Wikipedia), (2) Inaccessible 

full-text articles, (3) Studies not directly related to literacy strategies, (4) 

Duplicate publications across databases. The study selection followed four 

systematic stages in accordance with the PRISMA framework: (1) Identification – 

Initial retrieval of articles from selected databases, (2) Screening – Removal of 

duplicate records and screening of titles and abstracts, (3) Eligibility – Full-text 

assessment based on inclusion criteria, (4) Inclusion – Final selection of studies 

for analysis 

 The initial search yielded (35) records. During the screening stage, (27) 

articles were excluded based on title and abstract. Subsequently, (24) full-text 

articles were assessed for eligibility, resulting in (16) articles included in the final 

analysis. 

 
23  S E Kinasih et al., “Culture, Tourism and Migration in Bintan Borderland–Legal 

Anthropology Perspective,” Cogent Arts and Humanities 12, no. 1 (2025), 
https://doi.org/10.1080/23311983.2025.2602382. 
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The data were analyzed using a thematic synthesis approach, which 

involves iterative coding and categorization of findings across studies. The 

analytical process was conducted through three interrelated stages. First, data 

reduction was carried out by selecting and focusing on relevant findings related 

to literacy strategies, particularly those addressing genre-based, task-based, and 

intercultural approaches. Second, data display involved organizing the extracted 

data into structured categories and synthesis tables to facilitate cross-study 

comparison and pattern identification. Third, conclusion drawing and 

verification were conducted by interpreting the emerging themes, identifying 

relationships among strategies, and validating findings through consistency 

across multiple studies. This analytical process allows for a systematic and 

critical synthesis rather than a descriptive summary of previous research. 

FINDING AND DISCUSSION 

In the context of teaching Indonesian for Foreign Speakers (BIPA), the 

literacy approaches that are widely used can be classified into three main 

strategies: genre-based approach, task-based language teaching (TBLT), and 

intercultural approach (cultural-contextual).  

Table 1. Synthesized comparison of selected studies 

Study / context Main strategy Key contribution Analytical implication 

Basori & 
Maharany (2021); 

BIPA writing 
 

Genre-based 
approach 

 

Shows that 
explicit modeling 
of text type helps 
learners organize 
content and 
language features. 
 

Supports form-focused 
scaffolding for beginner to 

intermediate writing. 
 

Aminullah et al. 
(2024); BIPA 

writing 
 

Genre-based 
approach 

 

Demonstrates that 
guided text 
construction 
improves written 
output. 
 

Genre pedagogy is 
strongest when paired with 

staged support. 

Haiyudi & Art-In 
(2021); Khon Kaen 

University 
 

Classroom 
adaptation 

 

Highlights 
constraints during 
remote/limited 
learning and the 
need for flexible 
strategy. 
 

Teacher readiness and 
contextual adaptation are 

decisive. 
 

Tawandorloh et 
al. (2021); Fatoni 

University 
 

Program 
implementation 

 

Shows that 
institutional 
support and 
exposure sustain 

Literacy is shaped by 
program design, not 

classroom technique alone. 
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BIPA 
development. 
 

Adelia et al. 
(2024); Suksa 

School 
 

Management 
and materials 

 

Illustrates the 
importance of 
curriculum, 
materials, and 
school-level 
organization. 
 

Literacy outcomes depend 
on structural support. 

 

Setiani (2025); 
Thammasat 
University 

 

Digital cultural 
media 
 

Indicates that 
video and music 
can motivate 
learners and 
broaden cultural 
exposure. 
 

Meaning-focused input is 
useful but requires 

scaffolding. 
 

 

As shown in Table 1, the majority of studies cluster into three dominant 

approaches, with genre-based strategies primarily focusing on writing 

development, while TBLT emphasizes communicative tasks. Intercultural 

approaches, although less frequently studied, play a complementary role in 

bridging linguistic and cultural understanding.24 

Genre-based strategies offer several advantages for learning BIPA literacy. 

First, by studying text structures and genre-specific conventions, students gain 

an explicit "map" for constructing texts that meet communicative purposes.25 

Such as how to write narrative, descriptive, or argumentative texts with 

appropriate language structure and elements.26 This is particularly helpful for 

foreign students whose languages and cultures differ. In the BIPA context, 

research shows that genre-based strategies facilitate writing learning because 

students learn through text models, analysis of language features, and then 

practice gradually, from teacher guidance to independent production. Second, 

this approach allows for literacy practice with a scaffolding scheme: the teacher 

models the text, guides the analysis, and then assists students in writing together 

(joint construction) before students write independently (independent 

 
24 Y Shi, “Leveraging Digital Literacy and Gamification for English Language Acquisition: A 

Comprehensive Study of Digital Media’s Role in Education,” International Journal of Inclusive 
Education, 2025, https://doi.org/10.1080/13603116.2025.2567431. 

25 Basori Basori and Elva Riezky Maharany, “Genre-Based Approach in Teaching BIPA,” 
KOLOKIUM Jurnal Pendidikan Luar Sekolah 9, no. 2 (2021): 73–82, 
https://doi.org/10.24036/kolokium-pls.v9i2.481. 

26 T Chanpradit, “Generative Artificial Intelligence in Academic Writing in Higher Education: 
A Systematic Review,” Edelweiss Applied Science and Technology 9, no. 4 (2025): 889–906, 
https://doi.org/10.55214/25768484.v9i4.6128. 
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writing).27 This way, students, even beginners, can internalize text structures 

and features in a controlled environment.28 

This pattern reflects a broader theoretical tension in Second Language 

Acquisition (SLA), particularly between form-focused instruction and meaning-

focused interaction.29 Genre-based approaches emphasize linguistic accuracy and 

structural awareness, whereas TBLT prioritizes communicative fluency. 30 

Intercultural approaches function as a mediating framework that integrates both 

dimensions within a socio-cultural context. However, this approach tends to be 

structurally rigid and may limit communicative flexibility, particularly when 

compared to task-based approaches that emphasize meaning-oriented 

interaction.31 

The TBLT strategy offers advantages in developing literacy through the 

use of real language in authentic contexts. Because it focuses on meaningful 

tasks, students don't simply learn forms and structures but use them to complete 

relevant tasks: for example, writing messages, making presentations, discussing 

topics, or reading functional texts. This helps literacy develop communicatively, 

contextually, and relevantly to students' needs.32 TBLT also encourages active 

student engagement, collaboration between students, and interaction all aspects 

crucial to social literacy and language production. Furthermore, because the 

tasks are often close to real life, students can be more motivated, as they feel they 

are learning something useful, not just practicing structures.33 

However, TBLT also has drawbacks, particularly in the context of BIPA 

(Indonesian Language and Language) for beginners or those with low language 

 
27 H Khun-Inkeeree and S Puti, “Contextualizing Early Childhood Literacy: Lessons from 

Thailand’s Nationwide Reading Initiative,” International Journal of Evaluation and Research in 
Education 14, no. 5 (2025): 3448–60, https://doi.org/10.11591/ijere.v14i5.32952. 

28 A Efianingrum et al., “The Urgency of Anti-Bullying Digital Literacy in Habituating the 
Character of Junior High School Students in Yogyakarta City,” Multidisciplinary Science Journal 7, 
no. 9 (2025), https://doi.org/10.31893/multiscience.2025462. 

29 S Nuampa et al., “Nutrition Literacy in Thai Pregnancy: A Qualitative Exploration of 
Progressive Pathways and Challenges across Information, Norms, and Healthcare Gaps,” Midwifery 
149 (2025), https://doi.org/10.1016/j.midw.2025.104580. 

30 Kornwipa Poonpon et al., “The Effectiveness of Task-Based and Genre-Based Integrated 
Learning on English Language Proficiency of Thai Rural Secondary School Students,” Theory and 
Practice in Language Studies 12, no. 9 (2022): 1736–47, https://doi.org/10.17507/tpls.1209.05. 

31 As Rakhmad Idris, “Indonesian Learning With A Genre-Based Approach For Bipa Students 
At Sousse University, Tunisia,” Bahasa: Jurnal Keilmuan Pendidikan Bahasa Dan Sastra Indonesia 3, 
no. 2 (2022): 112–26, https://doi.org/10.26499/bahasa.v3i2.108. 

32 K Susiani et al., “Development and Initial Psychometric Properties of Digital Literacy and 
Resilience Scale among University Students,” International Journal of Information and Education 
Technology 15, no. 7 (2025): 1377–83, https://doi.org/10.18178/ijiet.2025.15.7.2339. 

33 D R Swaramarinda et al., “Preparing Vocational Students for the Digital Economy: Exploring 
the Role of Digital Literacy, Entrepreneurial Agility, and Digital Entrepreneurship Education,” 
Social Sciences and Humanities Open 12 (2025), https://doi.org/10.1016/j.ssaho.2025.101926. 
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proficiency. Because authentic tasks require vocabulary, sentence structure, and 

reading or writing skills, beginning students can be overwhelmed if they haven't 

mastered the linguistic foundations. Critics of TBLT argue that the tasks can be 

too demanding, resulting in "pidginized" output simple, sometimes inaccurate 

language if students focus on meaning but lack control over form.  Furthermore, 

TBLT relies on student motivation and initiative; If students are less motivated or 

less accustomed to active learning, effectiveness can decrease. In the context of 

BIPA abroad, such as in Thailand, additional challenges can arise from 

differences in learning culture, passive learning habits, or limited time and 

resources.34 

The success of both strategies is heavily influenced by the learner's 

linguistic and cultural factors. Linguistically, Thai learners face differences in 

structure, phonology, morphology, vocabulary, and writing habits, requiring 

intensive scaffolding when learning text genres or writing assignments. Without 

strong support to understand the different language systems, the resulting texts 

may not adhere to Indonesian language conventions. Culturally, differences in 

literacy traditions, reading/writing habits, and educational orientations influence 

motivation and learning styles. For example, if learners are accustomed to 

memorization and translation, active approaches like TBLT or genre-based 

learning may feel unfamiliar or difficult. Furthermore, the values and social 

contexts of texts (particularly argumentative, narrative, and expository texts) 

may be less easily understood by foreign learners without an Indonesian cultural 

background, making intercultural strategies crucial as a bridge.35 

Based on these advantages and disadvantages, strategy synthesis appears 

to be the most effective option for teaching BIPA literacy, especially in a foreign 

context like Thailand. Combining the genre-based approach and TBLT allows 

learners to gain a foundation in the structure and function of texts (through 

genres) while simultaneously applying the language in meaningful, authentic 

tasks. This combination provides a balance between form and function, theory 

and practice, and control and creativity. Coupled with an intercultural approach, 

teachers can incorporate cultural elements, both Indonesian and students' 

cultural backgrounds, into materials, texts, and assignments, so that literacy also 

involves an understanding of the socio-cultural context. Such an integrated 

 
34 T M Alam, G A Stoica, and Ö Özgöbek, “Asking the Classroom with Technology: A 

Systematic Literature Review,” Smart Learning Environments 12, no. 1 (2025), 
https://doi.org/10.1186/s40561-024-00348-z. 

35 I Fauzi, J Chano, and C C Wu, “Mathematical Literacy of Indonesian Elementary School 
Students: A Case Study of Bandung School,” Journal of Curriculum and Teaching 14, no. 2 (2025): 
58–72, https://doi.org/10.5430/jct.v14n2p58. 
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approach helps bridge linguistic and cultural differences, increases motivation, 

and builds more comprehensive literacy competencies.36 

The practical implications of this strategy synthesis for the Indonesian 

Language and Language Learning (BIPA) program in Thailand are: teachers need 

to design a literacy curriculum that combines genre text models, authentic tasks, 

and cultural context, rather than relying solely on memorization or structure 

training. It is recommended that BIPA teachers in Thailand begin with an 

introductory genre module (reading and text analysis), followed by realistic 

writing/speaking assignments, and supplemented with cultural reflection and 

discussions on Indonesian-Thai culture. Furthermore, teacher training is crucial 

to ensure they are able to facilitate scaffolding, select assignments appropriate to 

the learner's level, and be sensitive to the cultural context of Thai students. With 

this integrated strategy, BIPA literacy in Thailand can develop not only 

linguistically but also communicatively, contextually, and culturally, helping 

students become competent users of Indonesian in texts and social contexts. 

Several empirical studies have shown that the Indonesian Language for 

Foreign Speakers (BIPA) program in Thailand has implemented literacy materials 

and strategies that reflect a combination of structural, contextual, and cultural 

approaches. For example, a study by Walailak University (2024) describes the 

development of e-learning-based bilingual (Indonesian–Thai) BIPA teaching 

materials for beginners, where the materials not only focus on basic vocabulary 

and grammar, but also include cultural context and use authentic media such as 

films and music to deepen cultural understanding and vocabulary. This study 

reports that the integration of bilingual and cultural aspects helps Thai students 

understand the meaning and socio-cultural context of Indonesian, thereby 

facilitating literacy not only at the linguistic level but also at the pragmatic and 

cultural levels.37 

Similarly, research in secondary schools in Thailand, such as Suksa 

School, shows that BIPA management encompasses institutional aspects, 

curriculum, teaching materials, learning methods, and students in a 

comprehensive manner.38 This demonstrates that BIPA literacy is not simply an 

add-on to language courses, but rather an integral part of formal school 

 
36 A Satoto et al., “The Paradox of Productive Irritation: Mapping the Stress–Coping Loop That 

Sustains Generative-AI Engagement,” Frontiers in Education 10 (2025), 
https://doi.org/10.3389/feduc.2025.1709370. 

37 M Munawar et al., “Developing Science Inquiry Skills in Early Childhood through Coding 
Games,” Cakrawala Pendidikan 44, no. 3 (2025): 496–509, https://doi.org/10.21831/cp.v44i3.85086. 

38 Shinta Adelia et al., “Pembelajaran Bahasa Indonesia Pada  Siswa Muslim Suksa School 
Thailand  Dalam  Program  Internasional Umsu,” Jurnal Review Pendidikan Dan Pengajaran Volume 
7 Nomor 2, no. Jurnal Review Pendidikan dan Pengajaran (2024), 
http://journal.universitaspahlawan.ac.id/index.php/jrpp. 
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education management, enabling students to receive regular exposure to 

Indonesian, a crucial prerequisite for sustainable literacy development. 

A clear theoretical tension emerges in the literature: a form-versus-

meaning debate. Genre-based studies privilege form because learners need 

explicit access to text conventions, moves, and language features. TBLT and 

digital-media studies privilege meaning because literacy becomes stronger when 

learners use Indonesian for purposeful communication and authentic tasks. 

Neither side is sufficient on its own. Pure form-focused instruction risks 

mechanical writing, while pure meaning-focused instruction can leave beginners 

without adequate control over structure.39 

This debate is especially relevant for Thai learners because several studies 

describe low initial proficiency, limited familiarity with Indonesian orthography 

and syntax, and a schooling culture that often rewards memorization more than 

production. In such a context, the best strategy is not to maximize one approach, 

but to sequence them. Learners first need modeled genres and lexical support, 

then guided tasks, and finally intercultural reflection that links language choices 

to social meaning.40 

The synthesis of the reviewed studies also shows a second pattern: most 

empirical work is case-based and context-specific. Some studies are situated in 

universities, others in Islamic schools or vocational colleges, and others in digital 

or distance-learning environments. This variety is useful, but it also explains why 

no single strategy can be generalized without adaptation. A university beginner 

class, for example, will require different scaffolding from a vocational class with 

mixed motivation and limited prior exposure.41 

Based on the review, an integrated model is more defensible for the Thai 

BIPA context. The model begins with genre modeling and text deconstruction, 

continues with task completion and guided production, and closes with 

intercultural discussion of content and audience. Such sequencing preserves the 

strengths of each approach: clarity of form, communicative meaning, and 

cultural relevance.42 

 
39 C Bakti Gama et al., “Lecturers’ Digital Readiness in the Context of Digital Scholarchy,” 

Munaddhomah 6, no. 2 (2025): 208–22, https://doi.org/10.31538/munaddhomah.v6i2.1674. 
40 H Lisa et al., “Analysis of Technology Adoption and Government Policy in Improving the 

Financial Performance of SMEs in the Indonesia Agricultural Sector,” Heritage and Sustainable 
Development 7, no. 1 (2025): 117–32, https://doi.org/10.37868/hsd.v7i1.966. 

41 C.-C. Tsai and C Piamsai, “The Use of Peer Assessment and Non-Scripted Role-Play 
Activities in Improving Thai EFL High School Students’ English Oral Performance,” REFLections 32, 
no. 1 (2025): 126–53, https://doi.org/10.61508/refl.v32i1.279180. 

42 Y Hermawan et al., “From Pedagogy to Digital Cultural Literacy: Examining the Correlation 
between Teachers’ Knowledge of Bloom’s Taxonomy, Character Education, and Digital-Based 
Interpretation of Javanese Philosophy,” Journal of Educational Technology and Learning Creativity 3, 
no. 2 (2025): 228–42, https://doi.org/10.37251/jetlc.v3i2.2424. 
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However, empirical studies also highlight various obstacles to BIPA 

literacy implementation in Thailand, requiring contextual adaptation of 

strategies. For example, research by Thammasat University43 reports that the use 

of popular digital media such as Indonesian cultural videos and music through 

online platforms can help introduce students to culture and vocabulary. 

However, its effectiveness depends on students' motivation, access to technology, 

and ability to relate the content to their own experiences. The study shows that 

although digital cultural media can increase learning interest and engagement, 

there are still challenges such as differences in cultural backgrounds, students' 

literacy habits, and feelings of unfamiliarity with Indonesian language structures, 

so the material requires strong scaffolding and intensive mentoring.44 

In other studies45 at the vocational school level (for example, at Photharam 

Technical College, Thailand), it was found that many beginner students were 

completely unfamiliar with Indonesian: some were able to grasp the material 

quickly, but the majority reported difficulty understanding vocabulary, spelling, 

structure, and even producing simple sentences. This suggests that productive 

literacy (especially writing and speaking) cannot be assumed to be successful 

simply because there is a BIPA class; literacy strategies must be tailored to the 

students' starting level and initial abilities.46 

These two types of empirical findings demonstrate that: (1) teaching 

materials and media must be designed in a multi-layered linguistic, cultural, and 

cultural context to be effective; (2) literacy instruction requires intensive 

mentoring, scaffolding, and classroom management that is responsive to the 

differences in student backgrounds; (3) students' motivation, access to media, 

and sociocultural context play a significant role in the success of BIPA literacy in 

Thailand. Therefore, recommendations for BIPA programs in both universities 

and schools are to implement integrated, culturally responsive literacy strategies, 

with adaptations to students' local needs. 

 
43 Hasnah Setiani, “Media Digital Youtube Dalam Pembelajaran Budaya Indonesia Bagi 

Pemelajar Bipa A1 Thammasat University Thailand,” Jurnal Bastra (Bahasa Dan Sastra) Vol 10 (2), 
no. Vol. 10 No. 2 (2025): Jurnal Bastra Edisi April 2025 (2025): 297-308., 
https://doi.org/10.36709/bastra.v10i2.909. 

44 A Albuainain and S Ashby, “Enablers and Barriers in FinTech Adoption: A Systematic 
Literature Review of Customer Adoption and Its Impact on Bank Performance,” FinTech 4, no. 3 
(2025), https://doi.org/10.3390/fintech4030049. 

45 elizabeth Ratri Dian Jati, “Program Pembelajaran Bahasa Indonesia Bagi Penutur Asing Di 
Photharam Technical College, Thailand,” n.d. 

46 N V F Liando and S Zein, “Teaching Reading in Indonesia: Challenges and Opportunities,” 
The Routledge International Handbook of English Language Education in Indonesia (English 
Education Department, Faculty of Languages and Arts, Universitas Negeri Manado, United States: 
Taylor and Francis, 2025), https://doi.org/10.4324/9781003399308-18. 
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CONCLUSION 

The reviewed literature indicates that BIPA literacy in Thailand is most 

effective when genre-based instruction, task-based learning, and intercultural 

pedagogy are combined in a staged and context-sensitive design. Genre-based 

work gives learners explicit control over text structure; TBLT strengthens actual 

language use; and intercultural pedagogy helps learners interpret meaning 

beyond the sentence level. Taken together, these approaches support literacy 

development more convincingly than any single strategy applied in isolation. 

This review has three limitations. First, it is a narrative synthesis, so the 

conclusions are interpretive rather than statistically aggregated. Second, the 

search log, database list, and screening counts were not included in the source 

manuscript; they therefore need to be inserted manually before submission. 

Third, because the review is context-bound, the findings should be read as a 

framework for adaptation rather than a universal model. Future research should 

compare learner outcomes directly across genre-based, task-based, and 

intercultural designs in Thai BIPA classrooms. 
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