
 

Sunan Kalijaga International Journal on Islamic Educational Research (SKIJIER) 
vol. 10, No. 1, 2026, Page: 161-189 

DOI: https://doi.org/10.14421/skijier.2026.101.08 
 

161 

 

https://ejournal.uin-suka.ac.id/tarbiyah/skijier   

 

INTEGRATIVE ALIGNMENT MODEL FOR OBE CURRICULUM 

DESIGN IN UIN SATU TULUNGAGUNG’S PAI MASTER’S 

PROGRAM  

 
Sukiman 

Universitas Islam Negeri Sunan Kalijaga Yogyakarta 
sukiman@uin-suka.ac.id   

 
Silahudin 

Universitas Islam Negeri Ar-Raniry Banda Aceh 
silahuddin@ar-raniry.ac.id   

 
Lutfina Aribah 

Universitas Islam Negeri Sunan Kalijaga Yogyakarta 
25304011003@student.uin-suka.ac.id    

  
Iwan Hantoro 

Universitas Islam Negeri Sunan Kalijaga Yogyakarta 
iwanhantoroo@gmail.com  

 

Abstract: Islamic higher education institutions face challenges in developing 
Outcome-Based Education (OBE)-based curricula, particularly in aligning curriculum 
components while integrating Islamic values and global competencies. This study aims 
to evaluate the OBE-based curriculum of the Master’s Program in Islamic Religious 
Education at the Graduate School of UIN Sayyid Ali Rahmatullah Tulungagung using 
the Integrative Alignment Model. The study employed a qualitative evaluative 
approach. Data were obtained from curriculum development guidelines, curriculum 
documents, Semester Learning Plans (SLPs), and the academic handbook, and were 
analyzed through descriptive-interpretive document analysis. The findings reveal that 
the curriculum generally reflects OBE principles and demonstrates structural 
alignment among its components. It also shows conceptual coherence between Islamic 
values and global competency demands. However, this integration remains largely 
administrative and has not yet developed into deep pedagogical and epistemological 
alignment. This study contributes to the evaluation of OBE curricula in Islamic higher 
education by strengthening the Integrative Alignment Model. The findings suggest 
that constructive alignment should extend beyond structural consistency to include 
the substantive integration of Islamic values and global competencies across the 
curriculum. Accordingly, the study advances the concept of constructive alignment 
from structural alignment toward value-based deep alignment that is pedagogical, 
epistemological, and integrative. 
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INTRODUCTION 

Higher education is currently facing major challenges due to globalization, 

the Fourth Industrial Revolution, and increasingly complex societal demands. 1 

Higher education is expected to produce graduates who not only possess 

theoretical knowledge but also practical skills relevant to the needs of the 

workforce, as well as strong critical thinking, communication, collaboration, 

creativity, and moral integrity.2 These challenges position higher education as a 

strategic tool for preparing a high-achieving generation capable of competing at 

the national and global levels. In response to these challenges, many universities 

have begun to implement Outcome-Based Education (OBE) as an approach to 

curriculum development. 3  OBE places learning outcomes at the center of 

education and requires alignment between graduate profiles, learning outcomes, 

courses content, teaching strategies, and assessment systems through the 

principle of constructive alignment.4 

The implementation of OBE in Islamic higher education is more complex 

because these institutions have a dual mandate: academic excellence and the 

strengthening of Islamic character. The implementation of OBE is not only aimed 

at achieving cognitive competencies but also skills, attitudes, and values consistent 

with Islamic teachings.5  This challenge is particularly relevant to the Master’s 

Program in Islamic Religious Education (PAI). This program is expected to 

produce graduates with advanced academic capacity, research skills, and scholarly 

innovation, while remaining grounded in Islamic values and epistemology. 

Therefore, the development of OBE in the Master’s Program in PAI must not only 

focus on the structural alignment of curriculum components but must also 

 
1 Endang Komara, “The Challenges of Higher Education Institutions in Facing the Industrial 

Revolution 4 . 0,” HONAI: International Journal for Educational, Social, Political & Cultural Studies 3, 
no. May (2020): 15–26, https://doi.org/https://doi.org/10.2121/.v3i1.1313. 

2 Daniela Dumitru and Diane F Halpern, “Critical Thinking : Creating Job-Proof Skills for the 
Future of Work,” Journal of Intelligence 11, no. 194 (2023), https://doi.org/https://doi.org/ 
10.3390/jintelligence11100194. 

3 Ronald M. Harden, “Outcome-Based Education: The Future Is Today,” Medical Teacher 29, 
no. 7 (January 3, 2007): 625–29, https://doi.org/10.1080/01421590701729930. 

4  William G. Spady, Outcome-Based Education: Critical Issues and Answers (Arlington: 
American Association of School Administrators, 1994). 

5 Harden, “Outcome-Based Education: The Future Is Today.” 
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integrate Islamic values and global competency requirements into the overall 

curriculum design.6 

Since 2024, the Master’s Program in Islamic Religious Education (PAI) at 

the Graduate School of UIN Sayyid Ali Rahmatullah Tulungagung has begun 

developing and implementing an OBE curriculum in response to the dynamics of 

modern higher education. However, preliminary findings indicate that there are 

still several fundamental issues in the curriculum design. First, the quality of the 

OBE-based curriculum design for the Master’s Program in Islamic Education at 

the Graduate School of UIN Sayyid Ali Rahmatullah Tulungagung still faces 

challenges at the level of academic substance. Second, in terms of coherence 

among components, the curriculum of the Master’s Program in Islamic Education 

does not yet fully reflect-despite having a solid foundation of alignment-the level 

of curricular synchronization from a constructive alignment perspective, as it has 

not yet been fully integrated in an explicit, structured, and measurable manner 

across all curriculum components. Third, the integration of curriculum content 

with global competency requirements is still not optimal, at the levels of vision 

formulation, CPL formulation, study materials, and course structure. 

Consequently, the curriculum design does not yet fully reflect the principles of 

constructive alignment in an integrated manner.7 

Given these issues, a comprehensive curriculum evaluation study is needed. 

Such a curriculum evaluation should not only emphasize formal-administrative 

aspects but also assess the substance, coherence, and integration of Islamic values 

and global competency requirements within the curriculum design. The 

Alignment Integrative Model is considered relevant because it offers a 

comprehensive evaluation framework that emphasizes the integration of 

educational goals, learning outcomes, curriculum content, instructional systems, 

and assessment systems.8 Furthermore, this model allows for a comprehensive 

evaluation that assesses not only the internal consistency of the curriculum 

document but also the coherence of Islamic values and their relevance to the 

demands of 21st-century global competencies.9 Thus, curriculum evaluation based 

on integrative alignment serves as a bridge between the ideals of the OBE 

paradigm and the realities of contemporary Islamic educational needs. 

 
6 M Amin Abdullah, “Islamic Studies in Higher Education in Indonesia: Challenges, Impact and 

Prospects for the World Community,” Al-Jami’ah 55, no. 2 (2017): 391–426, 
https://doi.org/10.14421/ajis.2017.552.391-426. 

7 Catherine Biggs, John, Tang, Teaching For Quality Learning At University, 4th ed. (New York: 
Open University Press, 2011). 

8 Kevin M Oliver and Dallas T Stallings, “Preparing Teachers for Emerging Blended Learning 
Environments,” Journal of Technology and Teacher Education 22, no. 1 (2014): 57–81. 

9 Harden, “Outcome-Based Education: The Future Is Today.” 
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Various studies on OBE-based curriculum design have been conducted at 

universities both in Indonesia and abroad. In Indonesia, Firdaus et al. investigated 

self-directed learning strategies in the context of OBE in Islamic education and 

assessed their impact on learning outcomes.10 Rasyid et al. developed an OBE-

based learning evaluation model for the Mechanical Engineering Program at 

Unesa,11 Meanwhile, Husein et al. analyzed 52 curriculum documents from UIN 

Sunan Kalijaga using OBE principles.12 Another study by Sumerti highlights OBE-

based learning innovations in higher education,13 Muzakir & Susanto examine the 

strategies and challenges of implementing OBE in the Industry 4.0 era, 14 

Meanwhile, Setiono et al. highlighted the implementation of an OBE-based 

assessment system through a survey of faculty members. 15  Pritasari et al. also 

examined the implementation of OBE in the context of a self-directed learning 

curriculum in the Cosmetology Education Program.16 

Research conducted abroad confirms the relevance of OBE as a global 

paradigm. Harden highlights the development of OBE in medical education, 17 

Meanwhile, Davis et al. present case studies of OBEs in Scotland, the United States, 

Pakistan, and Singapore.18 Akir et al. compared the effectiveness of OBE structures 

 
10 Ahmad Firdaus et al., “Pencapaian Tujuan Pendidikan Berbasis Hasil (OBE) Dan Strategi 

Pembelajaran Mandiri Pendidikan Islam: Studi Pilot,” Jurnal Al-Fikrah: JurnalManajemenPendidikan 
IX, no. 1 (2021): 65–82, https://doi.org/10.31958/jaf.v9i1.1651. 

11 Akhmad Hafizh Ainur Rasyid et al., “Development of an OBE-Based Learning Evaluation 
Model,” Jurnal Pendidikan (Teori Dan Praktik) 7, no. 1 (2022): 8–17, 
https://doi.org/10.26740/jp.v7n1.p8-17. 

12 Muhammad Fakhri Husein and Khusnawati Khaerani, Nuristighfari Masri, Anamila, “Evaluasi 
Kesesuaian Prinsip-Prinsip Outcome Based Education (OBE) Dalam Kurikulum UIN Sunan Kalijaga,” 
Lembaga Penelitian Dan Pengabdian Kepada Masyarakat, 2022. 

13  Made Martini et al., Inovasi Pembelajaran Yang Berorientasi Pada OBE (Outcome-Based 
Education) Di Pendidikan Tinggi, ed. Nyoman Sumerti, 1st ed., vol. 1 (Bandung: CV Media Sains 
Indonesia, 2022). 

14 Muchammad Ibnu Muzakir and Susanto, “Implementation of the Outcome Based Education 
(OBE) Curriculum in the Higher Education System in the Era of Industrial Revolution 4.0,” 
Edukasiana: Journal of Islamic Education 2, no. 1 (2023): 118–39, 
https://doi.org/10.61159/edukasiana.v2i1.86. 

15 Setiono Setiono, Sistiana Windyariani, and Aa Juhanda, “Implementation of an Outcome-
Based Education Assessment System in Higher Education,” Jurnal Pendidikan 11, no. 1 (2023): 1–9, 
https://doi.org/10.36232/pendidikan.v11i1.2617. 

16  Octaverina Pritasari, Biyan Yesi Wilujeng, and Novia Restu Windayani, “Penerapan 
Kurikulum Outcome Based Education (Obe) Dalam Kurikulum Merdeka Belajar Kurikulum Merdeka 
Di Prodi S1 Pendidikan Tata Rias,” Journal of Vocational and Technical Education (JVTE) 5, no. 1 
(2023): 41–48, https://doi.org/10.26740/jvte.v5n1.p41-48. 

17  R. M. Harden, “Developments in Outcome-Based Education,” Medical Teacher 24, no. 2 
(2002): 117–20, https://doi.org/10.1080/01421590220120669. 

18 Margery H. Davis et al., “Case Studies in Outcome-Based Education,” Medical Teacher 29, no. 
7 (January 3, 2007): 717–22, https://doi.org/10.1080/01421590701691429. 
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with the support of e-learning technology,19 Rathy et al. developed an OBE-based 

knowledge structure; Sasipraba et al. examined a rubric for evaluating capstone 

projects,20 and Bhat et al. integrated collaborative learning with a lean thinking 

approach.21 Furthermore, Hofmann et al. highlight simulation-based curriculum 

design to enhance non-technical skills such as communication and teamwork.22 

Considering their focus and findings, the studies mentioned above are still 

dominated by the fields of general education, engineering, and medicine. These 

studies generally focus on curriculum structure, learning strategies, assessment 

systems, and the effectiveness of OBE implementation. Studies on OBE-based 

curricula in the context of Islamic higher education are also beginning to emerge 

in greater numbers. However, most of these studies still focus on evaluating the 

alignment among curriculum components (internal alignment), and few have 

comprehensively linked them to Islamic values and global competency 

requirements. This study aims to conduct a more comprehensive analysis by using 

the Alignment Integrative Model as a framework for evaluating the OBE-based 

curriculum in the Master’s Program in Islamic Religious Education. Unlike 

previous studies that emphasized structural and administrative alignment, this 

study integrates three dimensions simultaneously: constructive alignment, the 

integration of Islamic values, and a focus on global competencies.  

The Integrative Alignment Model in curriculum development is a model 

based on the integration of the Outcome-Based Education (OBE) theory 

developed by William Spady,23 based on the concept of constructive alignment 

proposed by John Biggs and Catherine Tang. 24  This model emphasizes the 

importance of alignment among curriculum components-such as graduate profiles, 

graduate learning outcomes, subject matter and curriculum structure, 

instructional methods, and assessment systems-within a single integrated 

 
19  Tang Howe Eng, Oriah Akir, and Senian Malie, “Implementation of Outcome-Based 

Education Incorporating Technology Innovation,” Procedia - Social and Behavioral Sciences 62, no. 
2000 (2012): 649–55, https://doi.org/10.1016/j.sbspro.2012.09.108. 

20 T Sasipraba et al., “Assessment Tools and Rubrics for Evaluating the Capstone Projects in 
Outcome Based Education,” Procedia Computer Science 172, no. 2019 (2020): 296–301, 
https://doi.org/10.1016/j.procs.2020.05.047. 

21 Shreeranga Bhat et al., “Collaborative Learning for Outcome Based Engineering Education: A 
Lean Thinking Approach,” Procedia Computer Science 172, no. 2019 (2020): 927–36, 
https://doi.org/10.1016/j.procs.2020.05.134. 

22 Riikka Hofmann, Sara Curran, and Siobhan Dickens, “Models and Measures of Learning 
Outcomes for Non-Technical Skills in Simulation-Based Medical Education: Findings from an 
Integrated Scoping Review of Research and Content Analysis of Curricular Learning Objectives,” 
Studies in Educational Evaluation 71, no. October (2021): 101093, 
https://doi.org/10.1016/j.stueduc.2021.101093. 

23 Spady, Outcome-Based Education: Critical Issues and Answers. 
24  John Biggs and Catherine Tang, Teaching for Quality Learning at University, 4th Ed. 

((Maidenhead, UK: Open University Press, 2011). 
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curriculum framework. From an OBE perspective, the entire educational process 

must be geared toward achieving graduate competencies that are measurable, 

relevant, and aligned with the needs of society and the professional world.  

Furthermore, in the Alignment Integrative Model, the principle of 

alignment is developed more comprehensively to assess the coherence between 

curriculum content, Islamic values, and the demands of 21st-century global 

competencies. This model emphasizes that every component of the curriculum - 

from graduate learning outcomes, course structure, subject matter, learning 

strategies, and the assessment system - must be consistently integrated with 

Islamic values while remaining relevant to advancements in science, technology, 

and the needs of the global workforce. Thus, the curriculum is directed not only 

toward the achievement of academic and professional competencies but also 

toward strengthening students’ character, ethics, spirituality, as well as their 

adaptive and transformative abilities in facing the dynamics of modern society.  

Based on the research problem outlined above, the objectives of this study 

are as follows: (1) to analyze the quality of the Outcome-Based Education (OBE)-

based curriculum design in the Master’s Program in Islamic Education at the 

Graduate School of UIN Sayyid Ali Rahmatullah Tulungagung; (2) to evaluate the 

alignment of OBE-based curriculum components with the principles of 

constructive alignment; and (3) to analyze the coherence between Islamic values 

and global competency requirements within the curriculum of the Master’s 

Program in Islamic Education. 

Theoretically, this study is expected to contribute to the development of 

research on the evaluation of Islamic higher education curricula by expanding the 

concept of constructive alignment toward a more integrative alignment model 

that encompasses pedagogical, epistemological, and value dimensions. 

Furthermore, in practice, this study can strengthen the conceptualization of OBE 

implementation in Islamic higher education institutions by emphasizing the 

importance of deep alignment between curriculum structure, Islamic values, and 

the development of global competencies. 

METHODS 

This study used a qualitative evaluative approach. This approach was 

chosen because the study aims to evaluate the Outcome-Based Education (OBE)-

based curriculum in the Master’s Program in Islamic Education at the Graduate 

School of UIN Sayyid Ali Rahmatullah Tulungagung in an in-depth and contextual 

manner.25 The evaluation model used is the Alignment Integrative Model, which 

 
25  Sarah J. Tracy, Qualitative Research Methods Collecting Evidence, Crafting Analysis, 

Communicating Impact, Second Edi (Hoboken, USA: John Wiley and Sons, Inc., 2020). 
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emphasizes the integration and coherence among curriculum components, 

namely the graduate profile, graduate learning outcomes (GLOs), course content, 

course structure, the learning process, the assessment system, Islamic values, the 

academic vision of the study program, and global competency requirements. 

Operationally, the evaluation was conducted in four stages. First, the 

researcher identifies and classifies all components of the OBE-based curriculum, 

including graduate profiles, CPLs, subject matter, course structure, Semester 

Learning Plans (SLPs), learning materials, the learning process, and the 

assessment system. Second, alignment mapping is performed to analyze the 

relationships and coherence among curriculum components based on the 

principle of constructive alignment. Third, an integrative coherence analysis is 

conducted to assess the integration of Islamic values, the academic vision of the 

study program, and global competency requirements within the curriculum 

documents. Fourth, the evaluation results were interpreted to identify strengths, 

weaknesses/misalignments, and aspects that need improvement in the curriculum 

design. 

The research data sources included the OBE Curriculum Development 

Guidelines, OBE curriculum documents, Semester Learning Plans (SLPs), and 

Study Program Academic Guidelines. Data collection was conducted using a 

documentation technique by examining the consistency, integration, and 

coherence among curriculum components based on the principles of the 

Alignment Integrative Model. The evaluation aspects and standards were 

developed based on William Spady’s theory of OBE-based curriculum 

development,26 as well as the principle of constructive alignment by John Biggs 

and Catherine Tang.27 The alignment analysis was conducted using curriculum 

mapping and constructive alignment analysis techniques, specifically by mapping 

the relationships between the academic vision, graduate profiles, CPLs, course 

content, curriculum structure, learning processes, and assessment systems. This 

analysis aimed to identify the degree of alignment, misalignment, and 

interconnections among curriculum components.  

There are three evaluation criteria used in this study, namely criteria for 

the quality of OBE-based curriculum design, criteria for the alignment and 

integration of curriculum components, and criteria for the integrative coherence 

of Islamic values and global competency requirements. The evaluation criteria for 

the quality of OBE-based curriculum documents are outlined in Table 2 below. 

 

 
26 Spady, Outcome-Based Education: Critical Issues and Answers. 
27 Biggs and Tang, Teaching for Quality Learning at University, 4th Ed. 
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Table 1. Quality Criteria for OBE-Based Curriculum Design 

No Aspect Evaluation Criteria (KKNI Level 8) 

1 Document Completeness Documents are complete and organized 

2 Formulation of Graduate 

Profile 

Clear, specific, and reflective of the program’s 

academic vision and the Master’s level in Islamic 

Education 

3 Formulation of CPL 

(Level 8) 

Aligned with KKNI Level 8 requirements and 

consistent with the graduate profile 

4 Curriculum Structure Courses are logically and sequentially organized, 

supporting academic depth and research, and 

facilitating the achievement of CPL 

5 Learning Activity Design Student-centered learning, research-based learning, 

critical discussion, problem-solving, and the 

development of higher-order thinking skills (HOTS) 

6 Assessment System 

Design 

Measures high-level achievements (analysis, 

synthesis, scientific publication), using clear and 

authentic rubrics 

The criteria for evaluating the alignment and integration among 

curriculum components are outlined in Table 2 below. 

Table 2. Curriculum Component Alignment (Constructive Alignment) 

Aspect Analysis Criteria 

Graduate Profile with 

Academic Vision 

The graduate profile reflects the academic vision of the study 

program, including its distinctive values and orientation 

toward academic development 

CPLs and the Graduate 

Profile 

CPLs are operational derivatives of the graduate profile and 

encompass aspects of attitude, knowledge, and skills at the 

master’s level 

Course Content and 

Courses Aligned with 

CPLs 

Course content and courses are systematically organized to 

support the achievement of CPLs and are distributed 

proportionally 

Learning to Achieve 

CPLs 

Learning methods and formats are aligned and effective in 

supporting the achievement of CPLs 

Assessment System to 

Measure CPLs 

Assessment uses relevant techniques and instruments to 

measure the achievement of CPLs in a valid, objective, and 

measurable manner 

The criteria for evaluating the integrative coherence between Islamic 

values and global competency requirements in the curriculum of the Master’s 

Program in Islamic Education are outlined in Table 3 below. 
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Table 3. Criteria for Integrative Coherence: Islamic Values and Global 

Demands 

Aspect Evaluation Criteria 

Islamic Values Integrated into the formulation of the academic vision, mission, 

CPLs, course materials, and course structure, reflecting religious 

values, a moderate religious attitude, the integration of 

knowledge and morality, and social responsibility as Muslim 

scholars 

Global Competency 

Requirements 

Includes 21st-century competencies and academic literacy, 

encompassing critical, creative, and innovative thinking; 

research and scientific development capabilities; academic 

writing; and adaptation to technology and digital learning 

Data analysis using the interactive model developed by Miles, Huberman, 

and Saldana, which includes: (1) data condensation, (2) data presentation, and (3) 

drawing and verifying conclusions. 28  Data condensation was performed by 

selecting, focusing, simplifying, and grouping data relevant to the research focus. 

Data were presented in the form of tables, charts, and descriptive narratives to 

facilitate the identification of patterns of relationships among curriculum 

components. Furthermore, the drawing and verification of conclusions are carried 

out continuously through document review, data consistency checks, and 

triangulation until valid and comprehensive findings regarding the quality and 

integration of the OBE-based curriculum are obtained. 

FINDINGS AND DISCUSSION 

Findings 

The findings of this study are presented in three main categories organized 

according to the research questions outlined in the introduction, namely: (1) the 

quality of OBE-based curriculum design; (2) the alignment among curriculum 

components according to the principle of constructive alignment; and (3) the 

integrative coherence of the curriculum with Islamic values and global 

competency requirements. 

1. Quality of OBE-Based Curriculum Design 

The quality of the OBE-based curriculum design for the Master’s Program 

in Islamic Education (PAI) at the Graduate School of UIN Sayyid Ali Rahmatullah 

Tulungagung was analyzed based on several aspects, namely: the completeness of 

curriculum documents, the formulation of the graduate profile, the formulation of 

 
28 Matthew B. Miles, A. Michael Huberman, and Johnny Saldaña, Qualitative Data Analysis: A 

Methods Sourcebook, Third Edit (Arizona: SAGE Publications, Inc, 2014). 
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CPLs, the curriculum structure, the instructional design, and the assessment 

design. The results of the analysis of curriculum design quality across these aspects 

are presented in Table 4 below. 

Table 4. Analysis of the Quality of OBE-Based Curriculum Design 

No Aspect Assessment Criteria 

(KKNI Level 8) 

Analysis Results 

1 Completeness of 

Documentation 

Complete and 

Systematic 

Documentation 

The curriculum documents 

comprehensively and systematically 

cover the main components of an 

OBE-based curriculum, including 

the program identity, curriculum 

evaluation, tracer study, 

development framework, vision and 

mission, graduate profile, CPL, BoK, 

course structure, syllabus, 

assessment system, and quality 

assurance. 

2 Graduate Profile 

Statement 

Clear, specific, and 

reflective of the 

academic vision of the 

program and the 

Master’s level in 

Islamic Education 

The graduate profile has been 

formulated clearly and specifically; 

however, it remains general in 

nature and does not yet fully reflect 

the academic vision of the program 

or the characteristics of Master’s 

graduates, which are grounded in 

research, academic leadership, and 

advanced academic development. 

3 CPL Statements 

(Level 8) 

In accordance with the 

requirements of KKNI 

Level 8 and aligned 

with the graduate 

profile 

The CPLs have been formulated in 

accordance with KKNI Level 8 and 

are aligned with the graduate profile, 

covering aspects of attitude, 

knowledge, and skills. However, 

some CPLs remain normative and do 

not yet fully emphasize mastery of 

current theories, critical academic 

discourse, and research-based 

scientific contributions. 

4 Curriculum 

Structure 

Courses are logically 

and progressively 

structured, supporting 

academic depth and 

The curriculum structure is logically 

and progressively organized and 

supported by a CPL–course matrix 

and a curriculum map. However, the 

body of knowledge is not yet fully 
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research as well as the 

achievement of CPLs. 

hierarchical, and some courses 

remain focused on reinforcing 

foundational concepts, resulting in 

suboptimal depth in research and 

academic development. 

5 Learning 

Activity Design 

Student-centered 

learning, research-

based learning, critical 

discussion, problem 

solving, and the 

development of higher-

order thinking skills 

(HOTS) 

The instructional design has 

implemented a student-centered 

learning approach through group 

discussions, case studies, project-

based learning, and problem-

solving. The instruction also 

incorporates research-based 

learning through research activities, 

development, and community 

service. However, the development 

of HOTS-such as literature review, 

theory synthesis, academic 

argumentation, and research-based 

knowledge production-has not been 

systematically and thoroughly 

integrated into the instructional 

design 

6 Assessment 

System Design 

Measures high-level 

achievements 

(analysis, synthesis, 

scientific publications) 

using clear and 

authentic rubrics 

The assessment system has adopted 

the principles of educational, 

authentic, objective, accountable, 

transparent, and sustainable 

assessment through formative and 

summative evaluations. Assessment 

techniques and instruments are also 

quite diverse, such as projects, 

portfolios, performance 

demonstrations, and performance-

based assignments. In addition, the 

assessment mechanism includes the 

use of rubrics, feedback, and 

documentation of learning 

outcomes. However, the assessment 

does not yet explicitly emphasize the 

measurement of high-level academic 

achievements such as theoretical 

synthesis, scientific argumentation, 

and research-based scientific 

publications in a systematic manner. 
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The results of the analysis of the OBE-based curriculum design, as shown 

in Table 4 above, indicate that, in general, the developed curriculum has met most 

of the criteria at Level 8 of the Indonesian National Qualifications Framework 

(KKNI), although there are still some aspects that need to be strengthened. In 

terms of document completeness, the curriculum has been structured 

comprehensively and systematically, incorporating all the main components of an 

OBE-based curriculum, ranging from the study program’s identity to the quality 

assurance system. This indicates that, from an administrative and structural 

standpoint, the curriculum documents have met the expected standards. 

Regarding the formulation of the graduate profile, although it has been drafted 

clearly and specifically, it still tends to be too general and thus does not fully reflect 

the unique academic vision of the program or the characteristics of master’s 

graduates-namely, being research-oriented, possessing academic leadership skills, 

and capable of conducting advanced academic research. This implies the need to 

refine the graduate profile to make it more distinctive and oriented toward 

strengthening the academic identity of the study program. 

Furthermore, the formulation of the Graduate Learning Outcomes (GLOs) 

generally aligns with the requirements of KKNI Level 8 and is consistent with the 

graduate profile, covering aspects of attitude, knowledge, and skills. However, 

some of the GLO formulations remain normative and do not yet optimally 

emphasize mastery of current theories, critical thinking skills in academic 

discourse, and research-based scientific contributions. Therefore, strengthening is 

needed in the high-level academic dimensions that are the hallmark of master’s 

education. Regarding the curriculum structure, the analysis indicates that the 

course sequence has been designed logically and progressively, supported by a 

matrix linking GLOs and courses as well as a curriculum map. However, the 

structure of the body of knowledge does not yet fully demonstrate a strong 

scientific hierarchy, and some courses remain focused on reinforcing foundational 

concepts. This situation indicates that the depth of research and scientific 

development has not yet been fully optimized. 

Meanwhile, the curriculum has adopted a student-centered learning 

approach using various methods such as group discussions, case studies, project-

based learning, and problem-solving. Additionally, the curriculum has 

incorporated a research-based learning approach through research, development, 

and community service activities. However, the development of higher-order 

thinking skills (HOTS), such as the ability to critically analyze literature, 

synthesize theories, engage in academic argumentation, and produce research-
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based knowledge, has not yet been systematically and thoroughly integrated into 

the instructional design.  

In terms of the assessment system design, the curriculum has adopted the 

principles of educational, authentic, objective, accountable, transparent, and 

sustainable assessment through a combination of formative and summative 

assessments. Assessment techniques and instruments are also quite diverse, 

including projects, portfolios, performance-based assessments, and performance-

based assignments. The assessment mechanism has been supplemented with the 

use of rubrics, feedback, and documentation of learning outcomes. Nevertheless, 

the assessment system has not yet explicitly and systematically emphasized the 

measurement of high-level academic achievements, such as the ability to 

synthesize theory, scientific argumentation, and research-based scientific 

publications. 

2. Alignment Among Curriculum Components 

The analysis of alignment among the OBE-based curriculum components 

of the Master’s Program in Islamic Education covers five aspects: (1) alignment of 

the graduate profile with the program’s academic vision, (2) alignment of the CPLs 

with the graduate profile, (3) alignment of course content and courses with the 

CPLs, (4) alignment of the learning system with CPL achievement, and (5) 

alignment of the assessment system to measure CPL achievement. The results of 

the analysis of alignment among these curriculum components are presented in 

Table 5 below. 

Table 5. Analysis of Curriculum Component Alignment 

No Aspect 
Analyzed 

Findings on Alignment Weaknesses 

1 Graduate profile 
with an 
academic vision 

 In general, the profile 
(academic, researcher, 
practitioner, consultant) is 
relevant to the goal of 
producing Master’s graduates 
in Islamic Education 

Does not yet reflect the 
distinctive academic vision of 
the program, “rahmatan lil 
‘alamin” and “Muslim 
scholars”; remains generic 

2 CPLs and 
graduate profile 

CPLs regarding attitude, 
ethics, and responsibility 
support the graduate’s role 

CPLs are dominated by 
general attitudinal aspects; 
not yet specific to master’s-
level competencies (research, 
innovation, Islamic Education 
scholarship) 

3 Course content 
& courses 
aligned with CPL 

BK1, BK2, BK3 are well 
distributed across courses; 
support aspects of attitude, 
pedagogy, and research 

Mapping of CPL to courses is 
not yet explicit; the 
relationship remains implicit 



Integrative Alignment Model for OBE Curriculum Design..... 

 

174 Sunan Kalijaga International Journal on Islamic Educational Research (SKIJIER), vol. 10 No. 1, 2026 

4 Learning system 
aligned with CPL 
achievement 

Varied methods (PBL, 
projects, research) support 
the development of attitude, 
knowledge, and skills 

There is no specific mapping 
of learning methods to the 
CPLs for each course 

5 Assessment 
system to 
measure CPLs 

Formative & summative 
assessments, diverse 
techniques (projects, 
portfolios, observations) in 
accordance with OBE 
principles 

Assessment instruments are 
not yet directly linked to 
specific CPLs; rubrics are not 
yet achievement-based 
standards 

Based on the analysis of each curriculum component as shown in Table 5 

above, it can be seen that, in general, there is substantive alignment among the 

elements of the curriculum for the Master’s Program in Islamic Education, 

although the degree of alignment still varies. Regarding the relationship between 

the graduate profile and the academic vision, the profile formulated in the form of 

academics, researchers, practitioners, and consultants is fundamentally aligned 

with the program’s orientation in producing Master’s graduates in Islamic 

Education. However, the formulation of these profiles remains general and does 

not yet fully reflect the distinctiveness of the academic vision, particularly the 

value of “rahmatan lil ‘alamin” and the orientation toward cultivating Muslim 

scholars, which are the program’s defining characteristics. 

The relationship between CPL and graduate profiles indicates a fairly good 

alignment, particularly regarding attitudes, ethics, responsibility, and social values 

that support graduates’ roles in society. Nevertheless, the formulated CPL is still 

dominated by general attitudinal aspects, and thus does not yet fully represent the 

specific competencies of master’s-level graduates, particularly in the fields of 

academic development and research in Islamic Religious Education. Regarding the 

support of study materials and courses for CPL, the curriculum structure, which is 

divided into three groups of study materials (What to Teach, How to Teach, and 

How to Produce Knowledge), has been proportionally distributed across the 

courses. Conceptually, this indicates a strong alignment in supporting the 

achievement of CPL, in terms of strengthening Islamic values, pedagogical 

competencies, and research skills. However, the relationship between CPL and 

course offerings has not yet been explicitly illustrated through systematic mapping. 

In terms of aligning the learning system with the achievement of CPL, the 

use of various active learning methods such as discussions, case studies, project-

based learning, and problem-based learning demonstrates a systematic effort. 

These methods are designed to support the comprehensive achievement of 

learning outcomes. The learning system is further strengthened by research, 

development, and community service activities that provide authentic learning 

experiences. However, the alignment between learning methods and CPL in each 
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course is not yet specifically and structurally defined. Regarding the alignment of 

the assessment system to measure CPL achievement, the principles and 

mechanisms applied are appropriate. The assessment approach is learning-

outcome-based. Assessment is conducted by combining formative and summative 

approaches and using various relevant techniques and instruments. Conceptually, 

this system aligns with the need to measure progress in attitudes, knowledge, and 

skills. However, the direct link between the assessment instruments and specific 

CPLs has not yet been fully demonstrated in measurable terms. 

3. The Alignment of Islamic Values and Global Competency Requirements 

in the Curriculum 

This curriculum coherence analysis was conducted to examine the extent 

to which the integration of Islamic values and global competency requirements is 

reflected in the core components of the curriculum for the Master’s Program in 

Islamic Education. The aspects analyzed include the program’s academic vision, 

mission, graduate learning outcomes (GLOs), body of knowledge, and course 

structure. The presentation of the analysis results begins by outlining the academic 

vision, mission, GLOs, body of knowledge, and course structure of the Master’s 

Program in Islamic Education as follows: 

Academic Vision: 

To establish an outstanding academic program imbued with the spirit of 

“rahmatan lil’alamin” that produces Master’s degree holders in Islamic Education 

who embody this spirit in advancing knowledge and fostering Muslim scholars by 

2030 

Mission Statement: 

a. Provide education focused on mastering theory and methodology to 

foster critical, creative, and innovative thinkers.  

b. Develop scholarship as a foundation for social, cultural, economic, 

and educational transformation.  

c. Strengthen the role of the Graduate School as a developer of a 

moderate society. 

d. Develop a multidisciplinary body of Islamic scholarship as a 

foundation for the development of morality.  

e. Develop graduate programs as agents of social change.   

The CPL statements in the OBE-based curriculum of the Master’s Program 

in Islamic Education are presented in Table 6 below: 

Table 6. CPL Formulations for an OBE-Based Curriculum) 

CPL Code CPL Statement 

CPL1 Be devout to God Almighty and demonstrate a religious attitude. 
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CPL2 Uphold human values in carrying out duties based on religion, 
morality, and ethics. 

CPL3 Contribute to improving the quality of life in society, the nation, and 
the state, and to the advancement of civilization based on Pancasila. 

CPL4 To act as a proud and patriotic citizen, possessing nationalism and a 
sense of responsibility toward the nation and the state 

CPL5 To respect religious, cultural, ideological, and belief diversity, as well 
as the opinions of others. 

CPL6 Collaborate and demonstrate social sensitivity and concern for society 
and the environment 

CPL7 Obey the law and maintain discipline in social and civic life. 

CPL8 Internalize academic values, norms, and ethics 

CPL9 Demonstrate a responsible attitude toward work in their field of 
expertise independently. 

The curriculum for the Master’s Program in Islamic Education at the 

Postgraduate School of UIN Sayyid Ali Rahmatullah Tulungagung is as follows. 

 
Figure 1 Kerangka Keilmuan PAI 

The course structure in the curriculum of the Master’s Program in Islamic 

Education at the Postgraduate School of UIN Sayyid Ali Rahmatullah Tulungagung 

is as shown in Table 7 below. 
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Table 7. Curriculum Structure of the Master’s Program in Islamic 

Education 

No Course Name SKS 

1 Qur’an and Hadith Studies 3 

2 History of Islamic Thought and Civilization 3 

3 Philosophy of Science and Interdisciplinary Integration 3 

4 Academic Writing 3 

5 PAI Research Methodology 3 

6 PAI Instructional Design 3 

7 Study of Tarbawi Verses and Hadith 3 

8 PAI Curriculum Development 3 

9 Multidisciplinary Islamic Religious Education 3 

10 Development of PAI Learning Resources and Media 3 

11 Study of Nusantara Islam 3 

12 Approaches to the Study of Islam 3 

13 Innovations in Islamic Education 3 

14 New Paradigms in Islamic Education 3 

15 Evaluation of Islamic Education 3 

16 Thesis Proposal Seminar 3 

17 Thesis 8 
 

Total SKS 56 

Based on the analysis, it was found that the coherence between Islamic 

values and the global competency requirements in the curriculum of the Master’s 

Program in Islamic Religious Education (PAI) shows that integration has not yet 

been fully achieved across all components. At the conceptual level, Islamic values 

appear more dominant and structured compared to the global dimension. This is 

evident in the formulation of the academic vision, which explicitly foregrounds the 

“rahmatan lil ‘alamin” paradigm, reflecting an orientation toward religious 

moderation, the integration of knowledge and morality, and social responsibility. 

However, the formulation of this vision remains at the normative level and has not 

yet been fully operationalized into measurable academic indicators. Meanwhile, 

the global dimension within the vision has not been explicitly articulated, so the 

direction of development toward international competitiveness, technology-based 

innovation, and global academic networks has not been clearly outlined as the 

program’s strategic orientation. 
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In terms of mission, there is consistency in internalizing Islamic values 

through an emphasis on social transformation, the strengthening of morality, and 

the development of multidisciplinary Islamic scholarship. This indicates that 

Islamic values are positioned not only as a normative foundation but also as the 

basis for scholarly development and social practice. On the other hand, global 

demands are beginning to be accommodated through the strengthening of critical, 

creative, and innovative thinking skills. However, this integration remains partial 

as it has not yet encompassed other important dimensions such as digital literacy, 

global collaboration, and adaptation to developments in educational technology-

which are central characteristics of contemporary higher education. 

The graduate learning outcomes (GLOs) indicate that the curriculum plays 

a significant role in fostering religious character, ethics, tolerance, and social 

responsibility that reflect the values of moderate Islam. However, the dominance 

of the affective domain in the GLOs suggests an imbalance with the demands of 

academic competencies at the master’s level. The CPLs do not yet adequately 

represent advanced global competencies, such as innovative research capabilities, 

reputable scientific publications, high-level critical thinking, and academic and 

digital literacy. This situation indicates that the integration of Islamic identity and 

global demands has not yet been fully formulated in the graduate competency 

profile. 

An analysis of the Body of Knowledge (BoK) and the course structure 

indicates that Islamic values are integrated in a more coherent and systematic 

manner. In the epistemological dimension, courses such as Qur’anic and Hadith 

Studies, Tarbawi Verse and Hadith Studies, History of Islamic Thought and 

Civilization, and Philosophy of Islamic Education affirm that Islamic values are 

positioned as the foundation of scholarship. This approach represents the values 

of tawhid, tadabbur, and ijtihad as the basis for the development of Islamic 

Education (PAI) knowledge, while also demonstrating that Islam is positioned as 

a dynamic intellectual tradition open to scholarly dialogue. In the pedagogical 

dimension, courses such as PAI Instructional Design, Instructional Innovation, 

Instructional Evaluation, and Development of Instructional Resources and Media 

reflect the internalization of the values of ihsan and amanah in educational 

practice. The integration of learning innovations and the use of technology in this 

area demonstrates efforts to bridge Islamic values with the demands of modern 

education, although this has not yet been fully developed within a systematic 

framework of digital literacy. Meanwhile, in the methodological and advanced 

academic dimensions, the courses Research Methodology, Proposal Seminar, and 

Thesis demonstrate the reinforcement of scientific integrity, academic 

responsibility, and the Islamic scholarly ethos through research activities. This 
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indicates that the curriculum has been oriented toward strengthening scientific 

traditions, although a focus on global publication and international academic 

networks has not yet become an explicit component. 

The integration of Islamic values is also evident in the course “Archipelago 

Islamic Studies,” which embodies the principles of wasathiyah, tolerance, and 

religious moderation within a local context. This course reinforces the “rahmatan 

lil ‘alamin” orientation in a contextual manner. Structurally, the distribution of 

courses across the CPL indicates that Islamic values are embedded throughout the 

entire curriculum, rather than merely serving as supplementary content. However, 

when viewed from the perspective of global demands, the curriculum structure 

still reveals limitations. Although some courses, such as academic writing, 

research methodology, and learning innovation, support 21st-century 

competencies, integration with advanced digital literacy, digital scholarship, 

international academic communication, and cross-cultural collaboration has not 

yet been systematically established. The global orientation in the curriculum 

remains implicit and has not been formulated as an integral part of the curriculum 

design. 

Discussion 

1.  Quality of OBE-Based Curriculum Design 

The results of the evaluation of the quality of the OBE-based curriculum 

design for the Master’s Program in Islamic Education at the Postgraduate School 

(PPS) of UIN Sayyid Ali Rahmatullah Tulungagung indicate that it formally meets 

the requirements of SN-Dikti, KKNI Level 8, and the basic principles of OBE. The 

curriculum documents are comprehensive, systematic, and demonstrate a 

connection between the academic vision, graduate profile, CPLs, course content, 

curriculum structure, instruction, and assessment; however, they still face 

challenges at the level of academic substance. This situation aligns with the views 

of Biggs and Tang, who assert that the implementation of OBE often stops at 

fulfilling structural design, without being followed by pedagogical internalization 

and authentic learning outcome-based assessment. 29  The absence of a clear 

epistemological orientation for the master’s program in the curriculum 

development framework indicates that the curriculum has not yet fully positioned 

the Master’s Program in Islamic Education as a research-oriented graduate 

program. In fact, KKNI Level 8 requires mastery of current theories, critical 

analytical skills, and research-based scholarly contributions. This finding 

reinforces Harden’s argument that the differentiation of learning outcomes across 

 
29 J. Biggs, “Constructive Alignment in University Teaching.” 
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educational levels is a key prerequisite for the clarity of a program’s academic 

identity.30 

CPL statements are generally still generic in nature, and some remain 

normative; they do not yet optimally emphasize mastery of current theories, 

critical thinking skills in academic discourse, and research-based scientific 

contributions. Therefore, it is necessary to strengthen the high-level academic 

dimensions that are the hallmark of master’s-level education. Within the OBE 

framework, learning outcomes should be designed hierarchically and 

progressively to reflect the complexity of competencies at higher levels of 

education.31 These findings are consistent with a number of studies showing a 

tendency for CPL to overlap between the undergraduate and master’s levels in 

Islamic Education programs.32 

Weaknesses in the body of knowledge and course materials also indicate 

that the curriculum is not yet fully oriented toward strengthening research. This 

situation is not yet in line with the requirement that higher education must 

integrate research into the learning process. Higher education literature 

emphasizes that master’s programs must place research at the core of the 

curriculum, whether through advanced methodology courses or by integrating 

research activities into all courses.33 The predominance of content-based courses 

has the potential to undermine the curriculum’s role as a vehicle for advanced 

academic development. 34  Furthermore, the fact that the curriculum and 

assessment system do not yet fully require higher-order thinking skills indicates 

that the pedagogy of the master’s program has not been optimally articulated. 

Assessment that remains focused on mastery of subject matter risks undermining 

the role of assessment as a tool for developing analytical, reflective, and productive 

competencies, as emphasized in OBE.35 

 

 

 
30 Harden, “Developments in Outcome-Based Education.” 
31 Spady, Outcome-Based Education: Critical Issues and Answers. 
32 Stephanie Allais, The Implementation and Impact of National Qualifications Frameworks : 

Report of a Study in 16 Countries (Geneva: nternational Labour Office, Skills and Employability 
Department, 2010). 

33  Malcolm Tight, Syntheses of Higher Education Research What We Know (New York: 
Bloomsbury Publishing Plc, 2021). 

34 Gerda J Visser‐Wijnveen et al., “The Ideal Research‐teaching Nexus in the Eyes of Academics: 
Building Profiles,” Higher Education Research \& Development 29, no. 2 (2010): 195–210, 
https://doi.org/10.1080/07294360903532016. 

35 David Boud dan Nancy Falchikov, Rethinking Assessment in Higher Education: Learning for 
the Longer Term, 1st ed. (New York: Routledge, 2007). 
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2. Alignment Among Curriculum Components 

The findings of this study indicate that the integration of the Master’s 

program in Islamic Education curriculum has reached the level of structural 

alignment, but has not yet fully developed into deep alignment as emphasized in 

the Integrative Alignment Model. This finding is consistent with the view of Biggs 

and Tang, who state that many OBE-based curricula successfully achieve 

administrative alignment but have not yet been fully internalized in pedagogical 

practices and assessment.36 The alignment between educational objectives and 

CPLs indicates that the curriculum has been designed with a focus on outcomes. 

This is consistent with Spady’s approach, which places learning outcomes at the 

center of curriculum design.37 However, the fact that these relationships remain 

linear and normative suggests that educational objectives do not yet fully reflect 

the epistemological demands of the master’s level, particularly in terms of mastery 

of current theories and research capabilities, as emphasized by Harden.38 

The integration of CPL and curriculum content indicates that the 

curriculum development process has followed the OBE principle, namely moving 

from learning outcomes to learning experiences. The existence of the CPL-course 

matrix and curriculum map demonstrates the explicit implementation of 

constructive alignment. 39  However, the inconsistency in how course materials 

support specific CPLs suggests that this alignment is not yet fully substantive. This 

finding is consistent with the results of a study by Rawis et al., which showed that 

many graduate curricula in Indonesia still face challenges in aligning research-

based CPLs with course structures.40 

From a pedagogical perspective, the alignment between curriculum 

content and teaching strategies reflects the implementation of student-centered 

learning.41  However, the demands of graduate-level learning require academic 

activities that place greater emphasis on critical analysis, synthesis, and innovation 

in knowledge. Elli J. Theobald et al. assert that active learning is effective only 

when it is explicitly designed to develop higher-order thinking skills, rather than 

 
36 Biggs and Tang, Teaching for Quality Learning at University, 4th Ed. 
37 Spady, Outcome-Based Education: Critical Issues and Answers. 
38 Harden, “Outcome-Based Education: The Future Is Today.” 
39 Gesa Ruge, Olubukola Tokede, and Linda Tivendale, “Implementing Constructive Alignment 

in Higher Education – Cross-Institutional Perspectives from Australia,” Higher Education Research 
& Development, 2019, https://doi.org/https://doi.org/10.1080/07294360.2019.1586842. 

40 Joulanda A M Rawis et al., “Manajemen Kurikulum Perguruan Tinggi 2025 Berbasis Outcome 
Based Education (OBE),” Jurnal Manajemen Pendidikan 10, no. 4 (2025): 2642–51, 
https://doi.org/https://doi.org/10.34125/jmp.v10i4.1263. 

41 Beverley Oliver, “Graduate Attributes as a Focus for Institution-Wide Curriculum Renewal: 
Innovations and Challenges,” Higher Education Research \& Development 32, no. 3 (2013): 450–63, 
https://doi.org/10.1080/07294360.2012.682052. 
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merely varying teaching methods.42  The integration of learning strategies and 

assessment also demonstrates that assessment has been positioned as an integral 

part of learning. However, the limitations of formative assessment and CPL-based 

analytical rubrics suggest that assessment does not yet fully function as a learning 

driver. This reinforces Boud and Falchikov’s view that assessment in higher 

education should promote the development of self-assessment, reflection, and 

continuous learning.43 

Overall, the findings of this study confirm that the Master’s program in 

Islamic Education has demonstrated logical and consistent coherence among its 

core components; however, it still requires strengthening in terms of substantive 

integration. Without such strengthening, alignment risks remaining merely 

procedural and failing to fully contribute to improved learning quality and 

graduate outcomes. These findings underscore the importance of developing a 

graduate curriculum that is not only structurally aligned but also robust in terms 

of epistemology, pedagogy, and assessment. 

3. Integrative Coherence of the Curriculum with Islamic Values and Global 

Competency Requirements 

The third finding of this study indicates that the curriculum design for the 

Master’s Program in Islamic Religious Education (PAI) generally exhibits strong 

coherence in terms of Islamic values, both at the conceptual and structural levels. 

These values function as a value framework that shapes the academic identity of 

the program and the direction of scholarly development. However, integration 

with global competency requirements remains suboptimal, both at the level of 

vision formulation, CPL, course content, and course structure. The integrative 

coherence between Islamic values and global competencies is still at a partial stage. 

Islamic values have been strongly internalized, while the global dimension has not 

yet been fully operationalized as a systematic instructional framework within the 

overall curriculum design. This pattern reflects a general tendency in the 

development of Islamic higher education curricula that is strong in normative 

aspects, 44  but still faces challenges in terms of implementing instruction and 

assessment.45 

 
42 Elli J Theobald et al., “Active Learning Narrows Achievement Gaps for Underrepresented 

Students in Undergraduate Science, Technology, Engineering, and Math,” Proceedings of the 
National Academy of Sciences 117, no. 12 (2020): 6476–83, https://doi.org/10.1073/pnas.1916903117. 

43 Falchikov, Rethinking Assessment in Higher Education: Learning for the Longer Term. 
44  Abdullah Sahin, “Critical Issues in Islamic Education Studies : Rethinking Islamic and 

Western Liberal Secular,” Religions 9, no. 11 (2018), https://doi.org/10.3390/rel9110335. 
45  Muhammad Alfian, Indah Herningrum, and Pristian Hadi Putra, “Perspektif Mahasiswa 

Program Studi Pendidikan Agama Islam Tentang Kurikulum Pendidikan Islam Di Indonesia,” 
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From the perspective of Islamic values, the Master’s program in Islamic 

Education demonstrates a clear commitment to positioning Islam as the ethical 

foundation and academic identity. Values such as religious moderation, justice, 

humanity, and rahmatan lil ‘alamin are positioned as the basis for developing 

graduate learning outcomes. This finding aligns with the view that Islamic higher 

education must internalize Islamic values as guiding principles for the 

advancement of knowledge and the cultivation of students’ academic character.46 

However, the predominance of the integration of Islamic values at the declarative 

level indicates a gap between the integration of values and epistemological 

integration.47 Abdullah emphasized that without incorporating Islamic values into 

learning indicators, research methodologies, and assessments, such integration 

risks remaining merely a symbolic ethical gesture whose impact on the academic 

process is difficult to measure.48 

Meanwhile, from the perspective of global competency requirements, the 

Master’s program in Islamic Education demonstrates an initial focus on developing 

21st-century competencies, particularly in critical thinking, analytical skills, and 

academic research. This aligns with the findings of Prince and Felder, who 

emphasize the importance of research-based learning in the development of 

higher-order thinking skills.49 However, the findings of this study confirm that 

global competencies such as advanced digital literacy, international academic 

communication, cross-cultural collaboration, and foreign language proficiency 

have not been explicitly defined in either the CPL or the course curriculum. This 

aligns with Indarta’s view, which emphasizes that global competencies can only 

develop optimally if they are explicitly defined and measured through aligned 

assessments.50 

The limited articulation of these global competencies also indicates that 

curriculum internationalization is still narrowly understood as an academic 

orientation, rather than as a structured global learning experience. Leask (2020) 

 

Scaffolding: Jurnal Pendidikan Islam Dan Multikulturalisme 7, no. 1 (2025): 578–94, 
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46  Arasy Alimudin, “Strategi Membangun Capaian Pembelajaran Mahasiswa Melalui 
Internalisasi Nilai-Nilai Perguruan Tinggi,” Dirasat: Jurnal Manajemen Dan Pendidikan Islam 3, no. 1 
(2017): 64–80, https://doi.org/https://doi.org/10.26594/dirasat.v3i1.1008. 

47 Idi Warsah et al., “The Integration of Islamic Values in Cognitive Development,” FOKUS: 
Jurnal Kajian Keislaman Dan Kemasyarakatan 9, no. 2 (2024), 
https://doi.org/https://doi.org/10.29240/jf.v9i2.12462. 

48  Muhammad Amin Abdullah, Multidisiplin, Interdisiplin, Dan Transdisiplin: Metode Studi 
Agama Dan Studi Islam Di Era Kontemporer, 1st ed. (Yogyakarta: IB Pustaka, 2020). 

49 Michael Prince and Richard Felder, “The Many Faces of Inductive Teaching and Learning,” J 
Coll Sci Teach 36 (2006). 

50 Yose Indarta, Future-Ready Skills: Transformasi Kompetensi Di Era Digital (Padang: Pustaka 
Galeri Mandiri, 2015). 
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emphasizes that curriculum internationalization involves integrating global 

perspectives into content, pedagogy, and assessment, rather than merely adding 

international references. 51  In this context, the Master’s program in Islamic 

Education still places greater emphasis on academic competence than on holistic 

global competence.52 

Conceptually, the coherence between Islamic values and the demands of 

global competencies actually holds strong synergistic potential. The Islamic value 

of rahmatan lil ‘alamin is substantively aligned with the framework of global 

citizenship education, which emphasizes ethical responsibility, cross-cultural 

empathy, and contributions to global humanity. Thus, the integration of global 

competencies into the Master’s in Islamic Education curriculum cannot be viewed 

as a Westernization of values, but rather as an expansion of the practice of Islamic 

values within a global context. However, the findings of this study indicate that 

this potential for synergy has not yet been fully and systematically utilized. The 

absence of learning and assessment indicators that reflectively measure the 

integration of Islamic values and global competencies risks producing graduates 

who are strong in normative Islamic knowledge but lack optimal global academic 

capacity. These results support the findings of Aida Hayani et al., who emphasize 

the importance of constructive alignment between values, learning outcomes, 

instructional strategies, and assessment in graduate curricula.53 

CONCLUSION 

The curriculum of the Master’s Program in Islamic Education at the 

Graduate School of UIN Sayyid Ali Rahmatullah Tulungagung has generally 

implemented Outcome-Based Education (OBE) principles through structural 

integration among educational objectives, graduate learning outcomes, 

curriculum content, teaching methods, and assessment. It also reflects conceptual 

coherence between Islamic values and global competency demands. However, this 

alignment remains largely administrative and has not yet fully developed into deep 

pedagogical and epistemological alignment. This study contributes to 

strengthening the Integrative Alignment Model by expanding constructive 

alignment from merely connecting learning outcomes, instruction, and 
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assessment toward a deeper integration of Islamic values, global competencies, 

pedagogy, and epistemology. 

This study suggests that the Master’s Program in Islamic Education should 

strengthen its curriculum through research-based learning, authentic assessment, 

higher-order thinking skills, alignment rubrics, and continuous evaluation of 

graduate learning outcomes. Islamic values and global competencies need to be 

operationalized more explicitly in curriculum design, learning strategies, and 

assessment systems, not merely stated administratively. The next research agenda 

should examine how integrative alignment is implemented in actual classroom 

practices and how it affects students’ academic performance, research competence, 

digital literacy, interdisciplinary capacity, international academic communication, 

and value-based graduate competencies. 
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