
Al-Athfal:  

Jurnal Pendidikan Anak 

ISSN (p): 2477-4189; ISSN (e): 2477-4715 
Vol 11 No 1 June 2025 
Pages 235-248 

 Corresponding author:  
Email Address: bahtiararbi93@gmail.com. 
Received: 19 May 2025; Revised: 27 June 2025; Accepted: 29 June 2025 
Copyright © 2025 Bahtiar Arbi, Muhammad Jazuli, Wadiyo, Agus Cahyono, Brian Trinanda Kusuma Adi 
DOI: http://dx.doi.org./10.14421/al-athfal.2025.111-15 

From Ritual to Classroom: The Transposition of Islamic and Local 
Culture in Early Childhood Arts Education Curriculum 

Bahtiar Arbi1, Muhammad Jazuli2, Wadiyo2, Agus Cahyono2, Brian Trinanda 
Kusuma Adi3 
1Department of Islamic Early Childhood Education, Universitas Islam Negeri Sunan Kalijaga 
Yogyakarta, Indonesia 
2Department of Arts Education, Universitas Negeri Semarang, Indonesia 
3Department of Cultural Analysis, University of Amsterdam, The Netherlands  

Abstract 

Purpose – This study explores the integration of Islamic values and Javanese cultural rituals in early 
childhood arts education within the Komunitas Lima Gunung in Central Java, Indonesia. It investigates 
how community-based rituals—such as Merti Dusun, Sungkem Tlompak, and Jaran Papat—serve as 
pedagogical spaces for the development of children’s aesthetic, spiritual, and socio-cognitive 
capacities. Addressing a gap in formal early childhood education, which often excludes local traditions 
and Islamic spiritual values, this study offers an alternative model rooted in cultural continuity and 
lived practice. 
Design/methods/approach –  Employing a participatory ethnographic approach, the study involved 
in-depth interviews, direct observation, photo documentation, and ritual participation within seven 
community art centers. Data were interpreted using theoretical frameworks including Vygotsky’s Zone 
of Proximal Development (ZPD), Funds of Knowledge, and Pedagogical Content Knowledge (PCK), to 
understand how children learn through culturally meaningful interaction. 
Findings – The study reveals that children’s engagement in ritual performance enhances their 
spiritual literacy, narrative cognition, and sense of belonging. These processes occur through 
embodied participation, intergenerational storytelling, symbolic aesthetics, and moral learning 
embedded in Islamic-Javanese rituals. The study also shows how the absence of formal educators is 
compensated by the community’s collective pedagogical roles. 
Research implications/limitations – This study is context-specific and based on a single ethno-
regional setting. It does not measure long-term developmental outcomes or compare with other 
regions. However, it provides qualitative depth and cultural insight into the ways informal, non-
institutional education functions effectively within Islamic and indigenous contexts. 
Practical implications – The findings highlight the need for integrating local Islamic cultural practices 
into early childhood curricula. The model suggests a framework for community-based religious-
cultural education that promotes identity, empathy, and critical thinking through art.    
Originality/value – This research offers a rare ethnographic insight into how Islamic-Javanese rituals 
function as aesthetic and moral education for young children. It challenges dominant models of early 
childhood education by proposing a culturally embedded, spiritually rooted, and community-led 
pedagogy. 
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1. Introduction  

Early childhood (ages 0–8) represents a developmental stage that is highly sensitive to aesthetic, 
affective, and cognitive stimulation (Robinson et al., 2019; Subrahmanian et al., 2024). Through 
arts education, children can express imagination, develop creativity, and strengthen cultural 
identity from an early age (Meeken, 2013). However, many early childhood arts curricula remain 
relatively standardized, often modeled on Western or urban frameworks that fail to reflect the 
richness of local cultural traditions (Kang, 2023; Tian & Isa, 2024). This creates a gap between 
children’s everyday cultural experiences and the artistic content delivered in classrooms. 

At the same time, the Lima Gunung Community—situated across the slopes of Mount 

Sumbing, Mount Merbabu, Mount Merapi, Mount Andong, and Mount Menoreh—possesses a rich 
cultural heritage that includes performing arts, Javanese-Islamic spirituality, rituals, aesthetics, 
and intergenerational community values (Arbi, 2022; Aswoyo & Sularso, 2020). Yet, this potential 
has rarely been incorporated into early childhood pedagogical practice. This study departs from 
the assumption that ritual experiences and local cultural arts can be adapted into early childhood 
classrooms through cultural transposition, thereby making arts education more meaningful, 
contextual, and supportive of holistic child development (Chapman & O’Gorman, 2022; 
Haralovich, 2023). 

Globally, the integration of local culture into children’s curricula has become an important 
educational discourse (Nutbrown, 2013). Theories such as funds of knowledge emphasize the use 
of children’s everyday knowledge and practices as learning capital (Moll et al., 1992). Culture-
based education is also promoted as a strategy to safeguard local identity in the era of 
globalization (UNESCO, 2021). However, most studies focus on the integration of language, myth, 
music, or well-known local wisdom (Jagielska-Burduk et al., 2021; Stimac, 2022), while ritual-
based communities embedded in Islamic values, such as the Lima Gunung Community, remain 
underexplored. 

In the Indonesian context, research has largely centered on Intangible Cultural Heritage 
(ICH), such as batik, wayang, jaipong dance, and gamelan (Ciptandi & Arumsari, 2024; Jones-Amin 
et al., 2006; Suprihatin & Pratamawati, 2019). The integration of traditional dance into early 
childhood classrooms has been examined (Paranti et al., 2019; Pürgstaller, 2021), while the use 
of gamelan in fostering children’s creativity has also been highlighted (Antara et al., 2025). 
These studies suggest a focus on specific art forms, but have yet to examine the pedagogical 
potential of ritual communities that combine spirituality and local aesthetics within Islamic-
Javanese traditions. 

Embedding spiritual values, rituals, and mountain-based community practices into early 
childhood education, particularly in the Early Childhood Education (ECE) curriculum, offers a 
novel approach to enriching cultural education holistically (Nisa et al., 2024; Shrestha et al., 2025). 
Incorporating the ritual, spiritual, and communal dimensions of the Lima Gunung Community into 
early childhood curricula represents an innovation that remains rare. A key strategy in this 
process is cultural transposition, understood as the adaptation of indigenous cultural elements—

rituals, spirituality, performing arts, and collective narratives—into formal education without 
losing their essential meaning (Becerra-Lubies, 2021; Kearney et al., 2014). 

Ethnopedagogy enhances children’s awareness of local culture and integrates traditional 
wisdom into early childhood education, thereby fostering character development and community 
engagement (Sakti et al., 2024). Incorporating local cultural practices also strengthens children’
s trust and appreciation of community values (Yazzie-Mintz et al., 2024). Nevertheless, most 
cultural transposition research remains confined to primary and secondary education, focusing 
predominantly on aesthetic aspects such as music and folklore, without addressing 
intergenerational spirituality and collective values (Csinos, 2018; Szulc, 2022).  

The theoretical framework of this study is informed by two key approaches relevant to early 
childhood education: Pedagogical Content Knowledge (PCK) and Vygotsky’s Zone of Proximal 
Development (ZPD). PCK emphasizes the integration of cultural content with teaching strategies 
tailored to children’s developmental stages (Gudmundsdottir & Shulman, 1987; Hakkarainen & 
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Bredikyte, 2019). Cultural transposition cannot merely relocate cultural elements into 
classrooms; it requires pedagogical approaches that allow children to experience, explore, and 
interpret them actively. ZPD underscores the importance of social support in enabling children to 
surpass their current abilities (Hakkarainen & Bredikyte, 2019; John-Steiner & Mahn, 1996; 
Vygotsky, 1978). Within this framework, the Lima Gunung cultural practices serve as a natural 
form of scaffolding, providing authentic social experiences for meaningful learning. 

Drawing on the principles of PCK and ZPD in conjunction with funds of knowledge, cultural 
transposition, and ethnopedagogy, community-based arts education emerges as both relevant 
and necessary (Cutcher & Boyd, 2018; Mellone et al., 2021; Overby et al., 2022). Here, the Lima 
Gunung Community is not positioned merely as an object of culture but as a living source of 
knowledge embedded within educational practice (Altaş et al., 2024; Sakti et al., 2024). This study 
therefore seeks to address the following aims: (1) to examine the model of cultural transposition 
of Lima Gunung rituals in early childhood arts education; (2) to describe strategies of cultural 
transposition in the design and implementation of contextual ECE curricula; and (3) to analyze its 
impact on children’s aesthetic, affective, and cognitive development. The study contributes by 
advancing a holistic model of cultural transposition that explicitly integrates spirituality, 
communal solidarity, and cultural identity, thereby aligning early childhood education with 
principles of cultural sustainability in the face of globalization (Esteban-Guitart et al., 2019; 
Horton, 2022; Moll et al., 1992; Overby et al., 2022; Shrestha et al., 2025). 

2. Methods  

2.1. Research Design  
This study employed a qualitative case study design with a participatory approach in order to 
explore how cultural rituals integrated with Islamic values are transposed into early childhood 
arts education. The case study design was selected because it enables an in-depth and holistic 
understanding of cultural practices within their natural context (Creswell, 2014; Snyder, 2012). 
The research setting is the Lima Gunung Community, located in the foothills of Mount Sumbing, 
Merapi, Merbabu, Andong, and Sindoro. The majority of the community members are Muslim, yet 
their social and cultural life remains deeply intertwined with traditional rituals that harmonize 
with Islamic spirituality. Within this context, the transposition process is understood as the 
adaptation of cultural and spiritual practices into the pedagogical space of early childhood 
education, particularly through the medium of arts. The study therefore focuses on how these 
rituals are not only preserved but also pedagogically transformed to support children’s holistic 
development in identity, creativity, and spirituality. 
 
2.2. Participants and Sampling 
Participants were selected using purposive sampling to ensure the inclusion of individuals with 
direct knowledge and experience relevant to the transposition of culture and Islamic values into 
arts education. The selection strategy prioritized participants who actively engaged in cultural 
rituals, community-based Islamic practices, and early childhood arts education within the Lima 
Gunung Community. 

Table 1. Categories of Participants and Selection Criteria 

Participant 
Category 

Number Selection Criteria 

Cultural Artists 7 Artists engaged in traditional rituals and artistic practices within the Lima 
Gunung Community, possessing deep knowledge of cultural traditions 
linked to Islam. 

Parents ECE 10 Parents with children enrolled in early childhood centers, who are actively 
involved in cultural rituals and Islamic–local practices in everyday life. 

Early Childhood 
Children 

15 Children aged 4–8 years participating in arts activities based on local 
wisdom and Islamic values, observed for cultural identity formation and 
artistic skills. 
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Table 2. Key Informants and Their Contributions 

Informant Name Primary Role Contribution 
Sutanto – Studio 
Mendut 

Senior cultural figure; 
Founder & Lifetime 
President of Lima Gunung 

Provided philosophical foundations on the 
integration of Javanese-Islamic spirituality into arts 
education, emphasizing early character 
development. 

Singgih Arif Kusnadi 
– Padepokan Wargo 
Budoyo 

Cultural community 
leader 

Contributed historical documentation and insights 
on the continuity of culture and Islamic values 
across generations. 

Agus Prasetyo Putro 
– Padepokan Wargo 
Budoyo 

Children’s dance coach 
and artist 

Shared pedagogical insights on intergenerational 
teaching techniques, showing how children 
internalize cultural values through performance. 

Handoko – Sanggar 
Dhom Sunthil 

Arts leader and children’s 
mentor 

Provided ethnographic data on children’s 
engagement with agrarian rituals and nature-based 
Islamic spirituality. 

Supadi Haryanto – 
Sanggar Andong 
Jinawi 

Artistic coordinator and 
family custodian 

Demonstrated intergenerational transmission of 
cultural performances as spiritual and social 
education. 

Gianto – Sanggar 
Andong Jinawi 

Performing arts coach Shared strategies for fostering creative expression 
among children, especially girls, within culturally 
sensitive contexts. 

Sitras Anjilin – 
Padepokan Tjipta 
Boedaja 

Artistic director Integrated aesthetic and spiritual values in 
children’s arts, highlighting art as reflective and 
communal learning. 

 
2.3. Data Collection 
Data were collected through three primary techniques: in-depth interviews, participant 
observation, and documentation. These methods were applied during the extended research 
period from 2018 to 2025, allowing the study to capture the evolving dynamics of cultural and 
spiritual practices in the Lima Gunung Community. 

Semi-structured interviews were conducted with cultural artists, community leaders, 
parents, and early childhood educators to explore how cultural rituals integrated with Islamic 
spirituality are transmitted and adapted into children’s arts education. The interviews focused on 
two key areas: (1) the ways in which local traditions are combined with Islamic practices in 
everyday life and rituals, and (2) how cultural actors and educators adapt these practices into 
pedagogical spaces, including challenges and opportunities encountered in the process. 

Direct observation was carried out in early childhood centers and community-based 
cultural events where children engaged in artistic activities linked to local rituals. Observed 
activities included music, dance, and drama rooted in cultural practices, as well as children’s 
participation in religious rituals such as collective prayers, tahlil, and slametan. Field visits to 
village ceremonies between 2018 and 2025 further enriched the ethnographic data, offering 
insights into children’s lived experiences of cultural transposition. 

Visual and textual documentation supported the data collection process. Photos, videos, and 
field notes captured artistic practices and ritual performances involving children and families, 
while curriculum materials from ECE were collected to analyze how local wisdom and Islamic 
values are formally integrated into learning activities. Documentation served as complementary 
evidence to triangulate interview and observation data, ensuring that the cultural transposition 
process was represented both narratively and visually. 
 
2.4. Data Analysis 
The data collected through interviews, observations, and documentation were analyzed using a 
Grounded Theory approach, consisting of open coding, axial coding, and selective coding (Cho & 
Lee, 2014; Sosa-Díaz & Valverde-Berrocoso, 2022). This approach was chosen because it allows 
for the systematic construction of categories and concepts grounded in the empirical realities of 
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the Lima Gunung Community, ensuring that the resulting interpretations remain closely tied to 
participants’ lived experiences. 

In the initial stage, raw data from interviews, observations, and documentation were 
segmented and labeled to identify recurring concepts. This process aimed to organize fragmented 
data and highlight emerging themes such as cultural ritual transposition, integration of Islamic 
spirituality in learning, and the roles of community actors in transmitting values. 

At the next stage, relationships between categories were identified and connected. For 
example, the link between cultural rituals and Islamic values was examined in relation to 
children’s participation in arts education. This step helped to clarify how cultural and spiritual 
practices mutually reinforce one another in shaping pedagogical experiences. 

The final stage involved constructing a central narrative that explains the overall process of 
cultural transposition into early childhood education. A unifying storyline was developed to show 
how rituals and values from the Lima Gunung Community are transformed into meaningful 
pedagogical practices in ECE settings. 

To strengthen validity, data triangulation was applied by comparing findings across 
different sources and methods. Insights from interviews were cross-checked with field 
observations and documentation records, ensuring consistency and credibility. This triangulated 
process provided a reliable basis for interpreting the cultural and Islamic dimensions of early 
childhood arts education in the community (Walsh, 2013). 

3. Result 

This section presents the findings of the research based on data collected through in-depth 
interviews, participatory observation, and documentation conducted between 2018 and 2025 in 
the Lima Gunung Community. The results are presented thematically according to the main focus 
of the study, namely the transposition of Islamic and local cultural traditions into early childhood 
arts education. Analysis of qualitative data from key informants—including artists, early 
childhood educators, parents, and children—shows that cultural rituals imbued with Islamic 
spiritual values are not only preserved within the community but are also pedagogically 
transformed into children’s learning experiences. This process is embodied through artistic 
activities such as music, dance, drama, and visual arts, enabling children to internalize spiritual 
and collective values within the framework of formal education. 
 
3.1.Cultural Transposition in Javanese-Islamic Syncretism within Early Childhood Arts 

Education in the Lima Gunung Community 
The findings indicate that the integration of local cultural rituals and Islamic values in early 
childhood arts education within the Lima Gunung Community unfolds organically and 
contextually. Islamic spiritual values are not transmitted abstractly, but rather through tangible 
experiences rooted in local traditions such as tahlilan, slametan, and other forms of collective 
prayer. This cultural transposition revitalizes arts education as a medium for shaping children’s 
spiritual and social character, grounded in local wisdom and Islamic values. 

Through participatory observation and documentation, several annual rituals—including 
Nyadran Kali, Sungkem Tlompak, and Suranan—were identified as integral to early childhood arts 
activities. In practice, children are not merely spectators of ritual processions but are actively 
engaged through painting, dancing, singing, and crafting activities that embody the spiritual 
elements of these rituals. The following table summarizes the relationship between types of 
rituals, their embedded Islamic spiritual values, and the forms of arts-based activities developed 
in early childhood education within the Lima Gunung Community on table 3.  

Field findings demonstrate that children in the Lima Gunung Community acquire arts 
education not primarily through formal institutions but through active participation in cultural 
rituals rich in spiritual and aesthetic values. Seven key rituals were observed: Sungkem Tlompak, 
Merti Dusun Gejayan, Nyadran Kali Warangan, Tapak Jaran Sembrani, Tumpeng Jangka, Jaran 
Papat, and Suran Tutup Ngisor. Each ritual embodies a distinctive form of syncretism between 
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Islamic traditions and Javanese spirituality, in which artistic expression, social values, and divine 
teachings converge within holistic cultural events. 

Table 3. Integration of Cultural Rituals and Arts Education in the Lima Gunung Community 

Ritual Type Key Elements Spiritual-Islamic Values Pedagogical Potentials 
Sungkem 
Tlompak 

Pilgrimage to sacred 
spring, incense, flower 
offering, face-washing 

Prayer, purification, 
humility 

Sensory and reflective 
learning; embodiment of 
prayer in nature 

Merti Dusun Grave cleaning, tumpeng 
meal, wayang 
performance 

Gratitude, ancestral 
respect, community 
harmony 

Artistic expression, social 
bonding, storytelling rooted 
in Islamic-Javanese ethics 

Nyadran Kali Communal feast, grave 
visit, traditional dance 

Thankfulness for water, 
environmental care, 
remembrance 

Cultural literacy through 
performance and collective 
rituals 

Tapak Jaran 
Sembrani 

Boreh ritual, flower 
scattering, sacred dance 

Healing, environmental 
spirituality, sacred space 

Environmental awareness 
and symbolic thinking in early 
learning 

Tumpeng Jangka Procession with food 
offerings, collective 
prayer 

Gratitude, communal 
supplication, hope 

Collective creativity, art-
ritual integration, parental 
involvement 

Jaran Papat Sacred dance with sesaji, 
strict rules, trance 

Protection, balance, 
cosmic order (Kiblat 
Papat) 

Discipline in performance, 
sacred storytelling, moral 
instruction 

Suran/Suronan Yasinan, communal feast, 
Kembar Mayang dance, 
wayang 

Rejection of harm, self-
purification, submission 
to God 

Deep engagement in 
religious-symbolic arts, 
rhythm of Islamic calendar 

 
For instance, during the Sungkem Tlompak ritual, children join the procession from Keditan 

Village to the Tlompak spring, carrying flowers, clay jars, and miniature gunungan while 
collectively chanting prayers for safety and blessings. Although meanings are not verbally 
explained, children grasp spiritual lessons through embodied practices: touching water as a 
symbol of purification, scattering flowers as respect for nature, and marching in formation as a 
sign of social discipline. Syncretism is evident in the blended use of Arabic and Javanese prayers, 
as well as offerings combined with tahlilan. 

Similarly, Merti Dusun Gejayan highlights intergenerational learning. Children participate in 
arranging tumpeng, cleaning ancestral graves, and preparing communal meals prior to wayang 
kulit performances. According to Singgih Arif Kusnadi, “children learn courtesy by arranging 
tumpeng and listening to the Ramayana as a symbol of moral struggle.” The narratives in wayang 
carry Islamic ethical values conveyed through Javanese aesthetics. Children also engage in playful 
performances (dolanan) accompanied by traditional gamelan, reinforcing cultural literacy. 

The Nyadran Kali Warangan ritual functions as both ecological and spiritual learning. 
Children take roles as food carriers, flower bearers, and participants in the communal feast, while 
observing the Soreng dance performance that dramatizes human inner struggles. Observations 
show children reconstructing Soreng movements in play, indicating internalization of symbolic 
gestures. Prayers invoke God through local appellations—Pangeran, Sang Hyang Wisesa, and Gusti 
Allah—reflecting a blend of Islamic monotheism and Javanese cosmology. 

Other rituals, such as Tapak Jaran Sembrani, Tumpeng Jangka, Jaran Papat, and Suran Tutup 
Ngisor, similarly demonstrate how children engage in ritualized learning that fuses Islamic 
spirituality with cultural artistry. Across these practices, children are not passive observers but 
active participants who experience Islamic values such as gratitude, humility, perseverance, and 
social harmony through embodied cultural practices. Within the framework of funds of knowledge, 
these experiences constitute culturally grounded early education, while Vygotsky’s Zone of 
Proximal Development (ZPD) is evident in children’s learning through guided participation by 
artists, parents, and community elders as cultural educators. 

These rituals do not merely preserve tradition but create authentic, reflective spaces of 
spiritual education rooted in locality. This form of cultural transposition illustrates how Islam 
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enriches, rather than erases, cultural practices, allowing children to develop both cultural identity 
and spiritual understanding through arts, embodiment, and communal participation. Islamic 
education here is experienced contextually—as lived practice rather than verbal dogma—aligned 
with the principle of ta’dib, the cultivation of character through experience and example. 

 
3.2.Spaces for the Formation of Aesthetics, Sociality, and Cognitive Awareness of Children 

through Participation in Javanese–Islamic Rituals 
Children’s participation in Javanese–Islamic rituals organized by the Lima Gunung community not 
only introduces them to spiritual and symbolic dimensions but also contributes to the holistic 
formation of their character, aesthetic sensibilities, and cognitive patterns. Each ritual observed 
in this study functions as a transformative arena in which children engage in integrative and 
multimodal learning, combining visual, auditory, kinesthetic, and affective elements. Performance 
venues, studio courtyards, riverbanks, and village squares alternately transform into classrooms 
without walls, where children’s interactions with adults, the environment, and religious symbols 
become part of the internalization of values and modes of thinking. For instance, during the 
Sungkem Tlompak ritual, as children scatter flowers and cleanse their faces with sacred water, 
they engage in what may be termed a practice of spiritual aesthetics. This seemingly simple act 
intertwines aesthetic elements (the colors and fragrance of flowers, the sound of flowing water) 
with religious practices (purification, supplication for safety), thereby shaping a foundational 
spiritual experience that is both somatic and symbolic. 

In the Tumpeng Jangka procession, children not only learn the ritual forms of food but also 
comprehend the relationship between gratitude, sharing, and symbolic order in the presentation 
of the tumpeng. Symmetrical arrangements, the use of contrasting colors, and elements of visual 
balance refine their aesthetic sensitivity. This aligns with theories of aesthetic development in 
educational psychology, which suggest that repeated experiences with patterns and symmetry 
strengthen children’s ability to discriminate and evaluate aesthetic values reflectively. 

From a social perspective, children’s involvement in ritual performances—whether as 
gamelan players, flower bearers, procession escorts, or active spectators—enhances their sense 
of belonging to the community. In Merti Dusun and Nyadran Kali Warangan, children collaborate 
in preparing food, arranging chairs, organizing flowers, and joining parades. These practices serve 
as early pathways for their introduction to the values of gotong royong (mutual cooperation), 
collective responsibility, and social etiquette embedded in Javanese–Islamic culture. As Supadi 
Haryanto notes, “Children are trained not only to dance or sing, but to know when to step forward, 
when to remain still, when to show respect.” Cognitive development also occurs through 
processes of symbolization and interpretation within cultural contexts. In Jaran Kepang Papat, 
children witness how movements and performance narratives convey values such as self-control, 
courage, and honor. They begin to recognize that every element—masks, martial gestures, 
costume colors, and accompanying music—carries meaning. As explained by Suroto, a third-
generation dance instructor, “Children who frequently watch Jaran Papat performances become 
more perceptive. They can say: ‘that movement expresses anger, that one expresses calm,’ even if 
they cannot yet explain why.” 

The Suran Tutup Ngisor ritual further illustrates how the recitation of Yasin, spiritual songs, 
and wayang performances function as vehicles for transmitting religious stories. Children do not 
merely memorize verses or lyrics but also grasp the narrative contexts, such as the stories of 
Prophet Ibrahim, the Wali Songo, or wayang characters. This process builds a foundation of 
spiritual and cultural literacy, blending verbal memory with narrative understanding. Overall, the 
community’s artistic educational practices do not separate aesthetics, sociality, and cognition; 
rather, these dimensions are intertwined and mutually reinforcing. Children learn to see, hear, 
move, and reflect within a unified cultural experience. This model of learning exemplifies an 
“experiential aesthetic pedagogy,” where art and spirituality serve as vehicles for character 
formation and awareness. The learning that takes place is contextual, reflective, and dialogical, 
demonstrating that children are not merely imitating but actively reinterpreting their experiences 
according to their developmental capacities. Islamic values are thus transmitted not through rote 
memorization or lectures but through symbols, embodied actions, and shared experiences. In this 
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way, rituals become living pedagogical spaces that holistically shape children’s aesthetic 
sensitivity, social awareness, and spiritual understanding. 
 
3.3.Intergenerational Relations and Community-Based Arts Education: Social Structure as a 

Living Curriculum 
One of the key findings of this study is the role of intergenerational relations in shaping a living 
and dynamic ecosystem of arts education. The Lima Gunung Community demonstrates that arts 
learning is not confined to classrooms or written syllabi, but emerges from the web of interactions 
across generations—children, parents, artists, and community elders—who are engaged in 
everyday cultural practices. Learning spaces in this community are fluid and multisituational. 
Children acquire dance not from formal teachers but from local artists, such as Agus Prasetyo 
Putro, who employs a teaching approach grounded in direct imitation and folk narratives. Field 
observations show children dancing in front yards, accompanied by makeshift gamelan 
instruments made of bamboo and cans, as they mimic movements performed by adults. No 
distinction is made between rehearsal and performance; process and outcome merge within 
participatory communal activities. 

This model reflects what Jean Lave and Etienne Wenger describe as “situated learning,” in 
which knowledge is transmitted through participation in meaningful social practice. Children 
become part of a community of practice and gain legitimacy as active members, even in small 
roles. For instance, they are entrusted with stage properties, arranging flowers, or singing at event 
openings, all of which foster confidence and a sense of ownership over artistic production. 

Intergenerational interaction is also evident in narrative practices. In rituals such as Merti 
Dusun and Tumpeng Jangka, elders recount ancestral stories and the origins of the village orally, 
which are then reinterpreted by children through drawings, songs, or short dramas. This process 
highlights the significance of oral cultural literacy in early education. As noted by Supadi Haryanto, 
“When we read books to children, they may not remember. But when we tell stories while they 
help arrange the gunungan, they memorize and understand.” 

In this community, artistic practice is inseparable from daily life. Sitras Anjilin, head of 
Padepokan Tjipta Boedaja, describes art as a form of life education—an approach in which 
spirituality, beauty, and togetherness are interwoven through repetitive and collaborative artistic 
activities. Children learn through the rhythms of cultural life: dancing before harvest, singing 
while preparing offerings, and crafting while waiting for processions. Field documentation reveals 
that children learn through bodily engagement, emotions, and social relations, rather than solely 
through explicit instruction. Parent–child relations are also transformational. Here, caregiving is 
not limited to biological parents but extends into a broader cultural family. Adult artists act as 
cultural and spiritual mentors. Children address them affectionately as mbah, mas, or pakde, 
reflecting strong emotional bonds and trust. 

The social structure of this community does not only provide physical spaces for arts 
education but also functions as a living curriculum—offering values, norms, and practices that 
shape children’s aesthetic and ethical habitus from an early age. This approach stands in contrast 
to formal institutional arts education, which tends to be fragmented, standardized, and less 
contextual. Thus, early childhood arts education in the Lima Gunung Community represents an 
alternative pedagogy rooted in local values, Islamic spirituality, and communal ethics. It 
demonstrates that social relations and intergenerational interaction can serve as effective media 
for cultivating children’s artistic appreciation, character, and cultural awareness. 

4. Discussion 

The findings of this study demonstrate that the transposition of Islamic and local cultural practices 
into early childhood arts education in the Lima Gunung Community makes a significant 
contribution to contextual, holistic, and value-based learning. These results support the funds of 
knowledge approach (Moll et al., 1992), which emphasizes that children’s cultural and spiritual 
experiences within the community can serve as authentic learning capital. When children engage 
in artistic activities that reflect Islamic rituals and values, they not only learn about aesthetics but 
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also internalize the social, spiritual, and moral meanings embedded in these cultural practices. 
This integration also resonates with the concept of Pedagogical Content Knowledge (PCK), which 
underscores the importance of aligning content with pedagogical strategies appropriate for child 
development (Gudmundsdottir & Shulman, 1987). In practice, teachers who understand local 
values are able to design arts activities that are not only aesthetically engaging but also meaningful 
for children’s identity formation. Art in early childhood education has the potential to serve as a 
medium for reinforcing social and spiritual values (Chapman & O’Gorman, 2022). 

Furthermore, this approach aligns with the theory of the Zone of Proximal Development 
(ZPD), which stresses the role of social support in facilitating children’s learning (Vygotsky, 1978). 
In this study, local cultural and Islamic practices introduced into the classroom through the arts 
function as a form of social scaffolding, enabling children to grasp more complex concepts through 
collective interaction—for example, when they dance together in the Merti Dusun procession or 
create visual artworks after reciting prayers. Such processes foster meaningful learning that 
extends beyond cognitive development to include affective and spiritual growth. The cultural 
transposition also underscores the significance of ethnopedagogy in early childhood education. 
Local wisdom has the potential to shape contextual, sustainable learning frameworks that honor 
children’s identities (Becerra-Lubies, 2021; Sakti et al., 2024). In this research, the Lima Gunung 
community is not merely treated as a cultural backdrop but as a living source of knowledge that 
animates the learning process. Values such as gratitude, prayer, togetherness, and reverence for 
ancestors naturally emerge through children’s participation in arts activities integrated with 
Islamic rituals and local culture. 

The significance of these findings lies not only in the validation of theory but also in their 
practical implications for transforming early childhood education into a culturally grounded and 
spiritually enriching experience. By embedding Islamic and local cultural elements into artistic 
pedagogy, teachers create a dynamic interplay between tradition and creativity that nurtures 
children’s holistic development. This model of education positions art as a dialogic space where 
children negotiate meaning, identity, and belonging within their cultural milieu. It encourages 
them to see learning as part of their lived experience rather than as an abstract or disconnected 
school activity. Moreover, this integrative approach enhances intergenerational knowledge 
transfer, as community elders, parents, and teachers collaboratively sustain and reinterpret 
cultural values through educational activities. Such collaboration not only strengthens children’
s sense of community attachment but also revitalizes cultural continuity in the face of 
modernization. Pedagogically, the transposition of culture and faith into early arts education 
challenges the conventional separation between secular knowledge and moral instruction, 
showing that values-based learning can coexist harmoniously with creativity and exploration. 
This model also contributes to the discourse on culturally responsive pedagogy, advocating for 
the recognition of local epistemologies as legitimate sources of curriculum development and 
educational innovation. In essence, the Lima Gunung model represents a transformative 
framework where the spiritual, aesthetic, and cognitive dimensions of learning are harmoniously 
interwoven, demonstrating that art education can become a vital means of sustaining moral 
integrity, fostering empathy, and cultivating cultural pride in young children. Such practices 
reaffirm the idea that education grounded in cultural and spiritual wisdom has the power to shape 
not only intelligent but also compassionate and culturally rooted individuals. 
 
4.1. Research Contribution 
This study offers contributions across three dimensions: theoretical, methodological, and 
practical. Theoretically, it expands understanding of the integration of funds of knowledge and 
ethnopedagogy in early childhood arts education. Prior research has often confined cultural 
transposition to surface-level aesthetic expression (Csinos, 2018; Szulc, 2022). This study 
demonstrates that when cultural transposition is consciously designed to merge Islamic values 
with local symbols in the curriculum, the learning process becomes deeper and more meaningful. 
Methodologically, the qualitative case study approach using triangulation (interviews, 
observation, and documentation) illustrates how cultural practices can be interpreted as 
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pedagogical processes rather than mere cultural artifacts. Observations of live rituals such as 
Nyadran Kali or Suronan provide authentic data for understanding children’s learning dynamics. 
Practically, this research produces a model for implementing the transposition of Islamic culture 
into early childhood arts education that can be adapted in other community contexts. A 
curriculum that integrates art, Islamic values, and local culture has proven effective in fostering 
children’s identity, spirituality, and social skills. This offers a concrete framework for developing 
culturally and religiously grounded early childhood curricula, echoing the emphasis on 
sustainable education and the preservation of cultural identity (Jagielska-Burduk et al., 2021). 
 
4.2. Limitations 
Several limitations must be acknowledged. First, this study focuses on a single cultural community 
(Lima Gunung), which possesses highly distinctive characteristics: strong spirituality, social 
cohesion, and deep-rooted connections to Islamic values. This specificity limits the 
generalizability of the findings to other communities with different social or religious structures. 
Second, the qualitative approach relies heavily on interpretive and narrative representation of 
cultural practices. While this enriches contextual understanding, it does not provide quantitative 
data to measure learning outcomes numerically, such as improvements in cognitive scores or 
specific artistic skills. Third, challenges arise from managing the diversity of interpretations 
surrounding cultural and religious practices. Some local spiritual practices may be perceived 
differently by particular groups, especially concerning questions of authenticity within Islamic 
teachings. This requires pedagogical sensitivity and an inclusive approach to ensure that cultural 
transposition does not provoke theological conflict. 

 
4.3. Suggestions 
Based on the findings and limitations, several recommendations for future research can be made: 
(1) Replicate this model in other communities, including urban contexts and religious-cultural 
minorities, to examine whether the transposition model is universally applicable or context-
specific; (2) Develop complementary quantitative approaches to measure children’s development 
more objectively, for example by combining qualitative methods with tools assessing aesthetic, 
social, and religious growth in early childhood; (3) Design prototype curricula informed by the 
study’s findings. Early childhood modules integrating Islamic values and local culture could serve 
as educational products adopted widely by schools and communities; (4) Enhance teacher 
training in understanding and managing cultural and religious diversity, equipping early 
childhood educators to facilitate cultural transposition reflectively and sensitively; and (5) 
Conduct longitudinal studies to trace how culturally and Islamically grounded arts education 
influences children’s character formation over time. By expanding Islamic education to 
encompass not only textual knowledge but also embodied cultural experience, this study provides 
a relevant framework for addressing the challenges of globalization and the erosion of local 
identities. Culturally based arts education is not solely about aesthetics but about cultural 
sustainability and identity formation—two dimensions that are essential for educating children 
in the modern era (Overby et al., 2022). 

5. Conclusion 

This study affirms that the transposition of Islamic culture and local traditions into early 
childhood arts education constitutes a pedagogical strategy that not only enriches the learning 
process aesthetically but also strengthens children’s identity formation, spiritual values, and 
social connectedness from an early age. Through the integration of cultural practices such as 
Nyadran Kali, Suranan, and Merti Dusun, alongside contextual art forms such as dance, painting, 
and drama, children gain meaningful learning experiences that are socially grounded while 
naturally reflecting Islamic values. The theoretical frameworks employed in this research—
namely funds of knowledge, pedagogical content knowledge (PCK), zone of proximal development 
(ZPD), and ethnopedagogy—demonstrate strong coherence with educational practices in the 
Lima Gunung Community. These findings highlight that local culture is not merely supplementary 
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content but can serve as a foundational basis for designing contextual arts education rooted in 
children’s lived experiences. 

Practically, this research produces an early childhood arts curriculum model that integrates 
Islamic spiritual values and local culture through community-based artistic activities. Such a 
model can be replicated and further developed by educators, early childhood institutions, and 
educational stakeholders in similar contexts within Indonesia and in countries with strong 
religious-cultural traditions. The key recommendations emerging from this study include: (1) 
teacher training that equips educators to understand cultural and Islamic values contextually; (2) 
the development of flexible, community-based local curricula; and (3) collaborative partnerships 
among schools, local artists, religious leaders, and parents to support culture-based learning. For 
future research, it is recommended that this model of cultural transposition be tested in diverse 
community contexts, that longitudinal studies be conducted to examine its long-term impacts, and 
that complementary quantitative approaches be developed to systematically measure its effects 
on children’s development. 
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