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This study explores the implementation of the talaggi method in Qur'anic
memorization of Juz Ammaamong kindergarten students at Baitussalihin Integrated
Islamic Kindergarten in Banda Aceh. Although widely regarded as a foundational
pedagogical approach in Islamic education, the talaggimethod remains understudied
in early childhood contexts, particularly in relation to its interaction with home
learning environments and parental support. The objective of this study is to examine
how the talaggi method is applied in classroom instruction, identify the supporting
and inhibiting factors influencing its effectiveness, and assess the extent to which
family-school collaboration affects children’s memorization outcomes. Employing a
qualitative case study approach, data were collected through participatory
observation and semi-structured interviews involving one principal, one teacher, one
parent, and three students from Class B. Data were analyzed thematically using the
Miles and Huberman interactive model. The findings reveal that while the talagqg/

Revised 17 05 2025 method was implemented systematically through phases of teacher recitation,
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Published Online First student repetition (murdja‘ah), and evaluation, its success was heavily influenced by
29 06 2025 contextual factors. Supporting elements included structured tahfiz programs,

availability of auditory media, and parenting sessions. Inhibiting factors included
inconsistent parental involvement, minimal follow-up at home, and difficulties in
children’s articulation of makharij al-hurdf. This study contributes to the growing
literature on Qur'anic pedagogy by affirming that the effectiveness of talagqgiin early
childhood education is not solely determined by instructional methods but also by
the alignment between formal and informal learning contexts. Limitations of this
study include its focus on a single institutional setting and reliance on qualitative data,
which restrict generalizability. Future research should consider longitudinal or mixed-
method designs to examine long-term memorization retention and the role of family
engagement. Educators and curriculum developers are advised to integrate
structured home-school communication mechanisms and provide training for
parents in Qur'anic literacy facilitation.
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Introduction

Qur’anic education in early childhood is fundamental for shaping a Muslim generation rooted
in faith and guided behavior. This is supported by a well-known hadith of the Prophet
Muhammad (peace be upon him), narrated by Tabarani from ‘Al ibn Abi Talib, which
emphasizes the importance of teaching children to love the Prophet, his family, and the Qur'an.
Such directives underscore the urgency of instilling Qur'anic values early in life to foster moral
reasoning and character formation (A. Shukri et al., 2020; Ulwan, 2012). Exposure to Qur‘anic
content from a young age strengthens children's emotional attachment to its teachings,
allowing them to link religious values to everyday behavior and life choices (Frananda et al.,
2024; Kaltsum & Amin, 2023). Thus, religious education in the early years serves both as a
spiritual obligation and a developmental necessity that aligns with children's emotional,
cognitive, and moral growth (Bellous, 2021; Hill & Woolley, 2022; Mahmud et al., 2024).
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In this process, both parents and educators play an integral role in ensuring children's
optimal development by providing spiritual guidance and access to age-appropriate
educational tools. A righteous child (sa/ih) is viewed in Islamic teaching not only as a divine trust
(amanah) but also as a long-term investment with both worldly and eternal rewards (Ahyar et
al., 2023; limi & al., 2021). Early childhood is considered the golden age for stimulating memory
and cognitive growth. Qur'anic memorization activates multiple layers of memory—sensory,
short-term, and long-term—strengthening both intellectual capacity and spiritual resilience
(Aini etal., 2021; Ningrum & Muhid, 2024; Tiwuk & al., 2025). The method of repetition commonly
used in Islamic education promotes retention, comprehension, and internalization. This aligns
closely with both Islamic tradition and modern theories of cognitive development (Mogra, 2020;
Stimpson & Calvert, 2021).

One of the central pedagogical approaches in traditional Islamic education is talaggi—a
method of Qur'anic memorization through oral transmission in a face-to-face setting. In this
method, the teacher recites a verse aloud, and the student listens closely and repeats it until
accurate memorization is achieved. The practice of talaggiemphasizes oral-aural transmission
(riwdyah mashfahah), which has historically preserved the precision and authenticity of Qur'anic
recitation (Alhassen, 2021; Ramli et al., 2024). The technique is not only effective but also
spiritually meaningful, creating a close bond between teacher and student during the learning
process. It has been widely accepted in various Islamic educational settings due to its simplicity,
proven efficacy, and historical legitimacy (Qawi, 2017). Beyond technical accuracy, it fosters
emotional connection and attentiveness in learners (Karam et al., 2024).

Historically, talaggi emulates the Prophet Muhammad'’s recitation of the Qur'an to the
Angel Jibril each Ramadan. This tradition ensured that the Qur'an was transmitted with precision
(mutgin) and stability (thabit, as reflected in Qur'anic verse QS al-Hijr: 15:9, affirming divine
preservation (Ministry of Religion, 2022). It also reinforces the notion of the Prophet'’s illiteracy
as a sign of divine authorship, countering claims that the Qur'an was man-made (Jarrah et al,,
2020)). For early childhood learners, talagqi is particularly effective because it supports
phonological awareness and auditory learning—two crucial elements in developing correct
pronunciation and rhythm. It also facilitates the practice of tajwid (rules of Qur'anic recitation),
including articulation accuracy (makharij al-hurdf, i.e., proper points of articulation of Arabic
letters) and sound elongation rules, through repeated listening and imitation (Tiwuk & al., 2025).
In this way, the method serves both pedagogical and spiritual objectives in Qur'anic instruction
(Rahmita & al., 2023; Widiastuti & Yuliati, 2023).

However, initial classroom observations at Baitussalihin Integrated Islamic Kindergarten
in Banda Aceh on August 29, 2023, revealed that the implementation of the talaggimethod in
Class B had not yet reached optimal results. Of the 17 students observed, eight exhibited
confusion in distinguishing between short sdrahs (chapters), sometimes mistaking Sarat al-
Ma‘an for Sdrat at-Takathur, and showed hesitation when asked to recall verses previously
memorized. Additional challenges emerged in phonetic articulation, particularly with Arabic
letters like ha', kha’, and ha’, as well as the application of tajwid'rules such as ig/ab (consonantal
transformation) and /khfa’ (nasalization during recitation) (Umrati & Hengki Wijaya, 2020). Some
students had not yet memorized the required sdrahs from Juz Amma (the 30th part of the
Qur'an), indicating issues in consistency, retention, and instructional delivery. These findings
point to a need for reevaluating classroom strategies and improving reinforcement mechanisms
to bridge the gap between learning intentions and actual outcomes (Anshary et al., 2025;
Makrus & Usriyah, 2023).

Previous studies demonstrate that the success of the talaggi method is highly context-
dependent. For example, Ulya and Ni'mah (2023) found that children aged 4-5 in Class A at RA
Nurul Jadid met their memorization targets effectively through structured implementation and
active teacher engagement. Similarly, Novitriani and Muhdi (2025) reported that children in a
spiritually rich orphanage setting demonstrated high retention and fluency in Qur‘anic
recitation when exposed to consistent talaggibased instruction. Another study by Aprillya and
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Wirman (2023) conducted at TK Asyiyah revealed the importance of instructional scaffolding
and parental support, particularly through digital muraja‘ah (review of previously memorized
verses) practices facilitated at home. These findings collectively suggest that while talagqgris a
pedagogically sound method, its success is shaped by external factors such as instructional
consistency, learning environment, and parental involvement. In contrast, the mixed results
observed at Baitussalihinindicate contextual limitations that merit closer analysis.

In response, this study aims to examine the practical implementation of the talaggi
method in Class B of Baitussalihin Integrated Islamic Kindergarten, with a focus on Qur'anic
memorization among early childhood learners. The research investigates how educators apply
this traditional method in modern early education contexts, what strategies and teaching media
are employed, and how both internal (teacher quality, routines) and external (parental support,
distractions) factors influence outcomes. Supporting elements like extracurricular tahfiz
programs (structured Qur'anic memorization sessions), parenting involvement, and teacher-
parent communication are explored alongside limiting factors, including inconsistent home
reinforcement and technological distractions. Ultimately, the study seeks to clarify the gap
between pedagogical intentions and actual results, contributing to the refinement of Qur'anic
teaching practices and the advancement of early childhood tahfiz education.

Methods
Research Design
This study employed a qualitative case study approach to explore and describe in depth the
implementation of the talagg/ method in memorizing Juz Amma among Group B students at
Baitussalihin Integrated Islamic Kindergarten, Banda Aceh. A case study was chosen due to its
capacity to investigate phenomena in their natural and contextual settings without
manipulation, focusing on real-life classroom dynamics (Creswell & Creswell, 2018). The research
questions addressed were: (1) How is the talaggimethod implemented in the classroom setting?
(2) What factors support or inhibit the effectiveness of the method? and (3) How does school-
family collaboration affect students' Qur'anic memorization? This design allows for a holistic
understanding of practices, policies, and pedagogical challenges faced by early childhood
Islamic educators.

Research subjects were selected through purposive sampling, focusing on key informants
with substantial involvement in the planning, execution, or evaluation of the talaggimethod. A
total of six participants were involved, comprising the school principal, a class teacher, a parent
of a Class B1 student, and three actively engaged students. These individuals were selected
based on their central roles and access to relevant information related to the memorization
program. The identities of the participants are anonymized using respondent codes, as
presented in the following table:

Table 1. Research Subjects of Talaqqi Method Implementation

No Respondent Code Position Role in Talaqqi Program

1 R-1 Principal Explaining school rules and policies

2 R-2 Teacher Class teacher applying the talaggi method in Qur'anic
memorization

3 R-3 Parent Supporting and evaluating the talagg/implementation
from the family environment

4 R-4 Students Anecdotal documentation of student participation in

the talaggimemorization program

Data collection was carried out from June 8 to June 22, 2024, using two primary
techniques: participatory observation and semi-structured interviews. Observations were
conducted for approximately 60 minutes per session, focusing on (1) how talaggiwas planned
and implemented in the classroom, (2) the teacher's instructional steps, and (3) students'
memory performance and engagement. Interviews were conducted with all respondents,
lasting approximately 60 minutes each, to obtain deeper insights into: (1) school policies
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regarding Qur'anic memorization, (2) supporting and inhibiting factors, and (3) the use of
learning media in facilitating ta/aqqgi activities. All interviews were recorded and transcribed
verbatim.

Data analysis followed the interactive model of Miles and Huberman (Miles et al., 2018),
involving three key stages: data reduction, data display, and conclusion drawing and
verification. In the reduction phase, irrelevant data were eliminated and recurring patterns were
highlighted. Next, key findings were displayed in thematic matrices to allow comparison and
interpretation. Finally, conclusions were drawn and verified through triangulation and
respondent validation.

To ensure trustworthiness, the study applied credibility (through member checking and
triangulation of data sources), dependability (through documentation of procedural steps), and
confirmability (through audit trails and peer debriefing). Ethical clearance was obtained, and
participants were informed of the study's aims and provided with informed consent. All names
and personal information were anonymized to maintain confidentiality and uphold ethical
standards in research involving young children and educators.

Result

This research was conducted from June 8 to 22, 2024, at Baitussalihin Integrated Islamic
Kindergarten in Banda Aceh. The study focused on the implementation of the ta/agg/ method,
a traditional Qur'anic memorization approach based on oral transmission and repetition, in
facilitating the memorization of Juz ‘Amma (the 30th section of the Qur'an) among early
childhood learners. Based on the data collected, the researcher identified three central thematic
categories that structure the analytical focus of the study: (1) planning and implementation of
the talaggimethod in memorizing Juz Amma; (2) supporting factors for the implementation of
the talaggi method; and (3) inhibiting factors affecting its implementation. These categories
provide a clear framework for understanding the institutional strategies, teaching practices, and
contextual challenges involved in applying the talaggi method within an early childhood
educational setting.

A brief overview of the findings, based on observation sheets and interview guidelines,
highlights how the ta/aggi method was implemented in Class B1 of the kindergarten. The
analysis examines aspects such as instructional planning, teacher delivery, student
performance, and parental engagement. These elements reveal both the strengths and
limitations of using traditional Qur'anic pedagogy in a modern early childhood learning
environment. The results offer meaningful insights into how Qur'anic instruction can be
improved and adapted to support foundational religious education.

School Policy and Planning

Based on the results of interviews with the principal (R1) and supporting data from classroom
observations, it was found that memorizing Juz ’Ammais a structured part of the school’s official
curriculum. The memorization component is designed during curriculum formation meetings,
where teachers and administrators agree upon the selected surahs to be taught in alignment
with prayer and hadith recitation. This alignment ensures the integration of Qur'anic
memorization within a broader framework of Islamic character education. The school has
established clear targets: Kindergarten A students are expected to memorize from Surah Al-
Fatihahto An-Nasr, while Kindergarten B students begin from Surah Al-Kafirunto Al-Humazah,
with Surah An-Naba'designated as compulsory.

Furthermore, R1 emphasized that this memorization program is socialized to parents to
promote active collaboration between school and home. By involving parents, the school
ensures that the memorization process continues beyond the classroom and becomes part of
the child’s daily routine. This initiative is detailed in the Daily Learning Implementation Plan and
complemented by a muraja‘ah(review) program that reinforces memorized verses. Additionally,
the school offers a mandatory tahfiz extracurricular session focused on Surah An-Naba; held
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regularly to complete the memorization goals. A special muraja‘ah session is also scheduled
every Friday to reinforce retention and accuracy.

Planning of Juz'Amma Memorization Program

The planning of the memorization program, based on interviews with R1, R2, and supported by
observational data, is the result of deliberate coordination between teachers during institutional
working meetings. These sessions focus on setting weekly thematic plans, including specific
surahs for memorization aligned with learning themes, which are then recorded in the Weekly
Learning Implementation Plan. This detailed planning ensures that memorization is not random
but instead follows a developmental structure suited to early childhood capabilities. It also
allows teachers to monitor progress and adjust instruction accordingly.

To implement the memorization program effectively, the talaggi method has been
selected as the main instructional approach. This method emphasizes repetition, listening, and
modeling, which are developmentally appropriate techniques for young learners. The
memorization process is integrated into the school's Mu/ok (local content) activities, specifically
in daily tahfiz, talagqi and muraja’ah sessions conducted from 08:30 to 09:30 WIB. The
consistency of this time allocation contributes significantly to the formation of memorization
habits in children, providing a dedicated space for spiritual and cognitive growth within the
school schedule.

Implementation of the Talaqqi Method for Memorizing Juz'Amma

Based on interviews with R2 and observations of the learning process, it was found that the
teachers begin memorization sessions with a classical classroom opening, which includes the
recitation of daily prayers, hadith, and selected surahs, following the steps of the talagqgi
method. R2 stated:

“We ask the children to listen to the verses we recite, then model and repeat the readings

multiple times until they are able to recite them accurately during the learning process.”

R2 further explained:

“We give the children opportunities to contribute their memorized verses and tailor the

session according to each child’s memorization ability.”

In addition to rote repetition, the talagqgi method includes a question-and-answer
approach, where children are randomly asked to recite previously memorized surahs,
promoting spontaneous recall and reinforcing learning.

Based on the observational data, the researcher noted that children in Class B (17
students) demonstrated varying levels of memorization ability. Some students responded with
different surahs than what was requested—for instance, when asked to recite Surah Al-Kafirun,
one student recited Surah Al-Maun. A number of children still struggled with correct
pronunciation of hjjaiyyah letters, particularly regarding makharijul huruf, and some had not
fully mastered tajweed rules. However, despite not having formal instruction in tajweed,
children exposed to the talaggi method could already distinguish between ghunnah and non-
ghunnah pronunciations, suggesting a natural acquisition of phonetic sensitivity through
auditory modeling.

The data on learning outcomes is summarized in the following table:

Table 2. Children's Al-Qur'an Learning Achievements

No Indicator Number of Achievements
1 Children are able to memorize the correct reading 11/17
2 Children are unable to memorize the correct reading 6/17
3 Children are able to memorize according to teacher requests 12/17
4 Children are unable to memorize according to teacher requests 5/17

The implementation of the talaggi method is assessed continuously by teachers during
the daily learning sessions. The assessment includes measuring children’s progress in
memorizing new surahs, refining their pronunciation of makharijul huruf, and ensuring accurate
recitation in line with what has been taught. Teachers document this evaluation in each child's
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development notebook, which serves as a valuable tool for tracking individual progress over
time. This systematic recording not only facilitates periodic reporting to parents but also assists
in tailoring instructional strategies to meet each student's needs more effectively.

Supporting Factors in Memorizing Juz 'Amma

Based on the results of interviews with R1 and R2, the researcher found that Baitussalihin
Integrated Islamic Kindergarten actively collaborates with parents as a supporting factor in the
successful implementation of the school’s Qur'an memorization program. This collaboration is
facilitated through child development notes written by R2 in a liaison book, allowing parents to
monitor their children's memorization achievements consistently. By maintaining two-way
communication, the school encourages parental engagement as a way to reinforce learning
beyond the classroom. In addition, R2 emphasized that parental support in the form of
consistent motivation and patient guidance in reciting the Qur'an plays a critical role in
supporting the school’s extracurricular programs, especially in tahfiz.

To further enhance memorization, both R1 and R2 also provide supporting media such as
Qur'anic learning websites, which are shared with parents to stimulate memorization at home.
These online resources aim to help children listen to and practice surahs outside of school hours
in a more interactive and flexible manner. Another important supporting factor is the school's
mandatory monthly parenting sessions. These meetings serve as a platform for parents and
teachers to share knowledge, discuss child development, and address any concerns related to
learning progress. Such integrated efforts create a comprehensive support system that aligns
the roles of school and home in nurturing Qur'anic memorization.

Inhibiting Factors in Memorizing Juz 'Amma

Despite the structured program, the process of memorizing the Qur'an is not without
challenges, both internal and external. Based on the results of interviews with R2 and classroom
observations, internal inhibiting factors often stem from a lack of synergy between the media
used and the teaching methods applied. When learning tools are not effectively combined with
appropriate strategies, children's interest and enthusiasm tend to decrease. This can be
observed in several students who struggle to focus during lessons, leading to difficulties in
distinguishing between surah names and their content. Furthermore, some students still
pronounce the Arabic letters incorrectly, not in accordance with the makharijul huruf indicating
the need for more intensive phonetic guidance.

External factors also hinder the memorization process, especially when there is minimal
support from the home environment. On June 15, 2025, R2 shared the following reflection
during an interview:

“We have difficulty stimulating some children because some parents don't respond to
their memorization progress.”

During the same interview, R2 showed a liaison book and a memorization progress card
from one of the students in Class B1, which appeared largely blank without any parental notes
or feedback. R2 also presented screenshots of messages and Qur'anic learning videos that had
been shared in a class WhatsApp group. Unfortunately, these initiatives yielded limited results,
as some parents were too preoccupied with work to follow up on their children's learning at
home. Even simple efforts, such as reviewing a child’s reading, were often neglected.

The extent of parent-teacher collaboration in the Qur'an memorization process is
illustrated in the table below:

Table 3. Collaboration between Parents and Teachers
No Indicator Yes No Amount
1 Collaboration between parents and teachers in memorizing the Qur'an 8 9 17

Based on the table above, it is evident that only 8 parents actively accompany their
children in memorizing the Qur'an at home. In contrast, the remaining 9 parents rarely, or never,
provide feedback via the memorization progress cards supplied by the school. This lack of
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parental involvement creates inconsistency in children’s memorization routines at home,
especially for those who require repeated reinforcement. As a result, approximately 52% of
students (9 out of 17) experienced delays in achieving their weekly memorization targets when
compared to peers who received active and consistent support from their parents.

Discussion

Planning and Implementing the Talaqqi Method for Memorizing Juz 'Amma

The implementation of the talaggi method at Baitussalihin Integrated Islamic Kindergarten
Banda Aceh is rooted in systematic planning and alignment with institutional policies. The
Qur'anic memorization program for Juz ‘Amma is formally embedded in the Daily Learning
Implementation Plan, ensuring coherence between curriculum objectives and pedagogical
delivery. It involves structured coordination among the school foundation, principal, teachers,
parents, and broader community stakeholders. As early as level A, instruction on hjjaiyah letters
is introduced to prepare children cognitively for Qur'anic literacy. This foundational approach
supports not only decoding skills but also the early internalization of divine textual meaning
(Amelia & al., 2022), allowing young learners to connect spiritually and symbolically with the
Qur'an.

Research suggests that early exposure to Qur'anic content fosters symbolic reasoning,
enhances memory retention, and instills reverence for sacred texts (Hasibuan & Sit, 2025). The
instructional design adopted by the school reflects an intentional integration of religious
content with age-appropriate pedagogical strategies. By incorporating these elements, the
curriculum supports holistic child development encompassing spiritual, cognitive, and
emotional dimensions (Alnajashi et al., 2025). The process is not merely about content delivery
but about forming a learning culture grounded in Islamic values and child-centered learning.

The school’s curriculum also integrates Qur'anic memorization with Aadith and daily
prayer practices, creating a coherent spiritual learning experience. This is operationalized
through local content modules such as 7ahfiz, Talaqqi, and Muraja‘ah, which are linked to
thematic learning units and contextualized daily rituals (Nurrahmah & Hermawan, 2023; E.
Suryana et al.,, 2024). Instructional goals emphasize not only the consistency and accuracy of
memorization but also the moral and affective development of learners. Prophetic pedagogical
principles are embedded in teacher-student interactions to cultivate reverence, character, and
spiritual consciousness (Tarmuji et al., 2022; Tiwuk & al., 2025). This integrated approach ensures
that Qur'anic instruction is developmentally appropriate and epistemologically grounded.

The oral-aural nature of the talaggimethod is crucial for achieving precision in tajwidand
long-term retention. Through a cycle of modeling, repetition, and feedback, children are
gradually scaffolded toward independent mastery of the verses (Karam et al., 2024;
Muthmainnah & al., 2021). This method promotes attentiveness, discipline, and embodied
learning practices that align with Islamic traditions of textual transmission. Furthermore,
research emphasizes that the method of delivery often holds greater pedagogical weight than
the content load, especially in early childhood education (Slamet et al., 2025). By employing
method-driven instruction, educators foster deep affective engagement and early theological
literacy—outcomes that align with the broader aims of Islamic education (Darwiyanto &
Bijaksana, 2018).

Implementation begins each day after the Dhuha prayer and incorporates collective
recitation, storytelling, and question-answer formats to sustain children's engagement.
Memorization follows a cumulative pattern, where previously learned verses are connected to
new content, allowing for continuous reinforcement. Teachers use tools like symbolic scoring
and weekly muraja‘ah sessions to motivate and consolidate learning (Umrati & Wijaya, 2020).
Children’s progress is monitored using individualized rubrics and portfolios, all documented in
developmental books that serve as formative and summative assessment tools (E. Suryana et al.,
2024). Structured evaluation protocols are applied to assess fluency, tajwid accuracy, and
comprehension (Rishwanda et al, 2023). The entire process—from planning and
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implementation to evaluation and documentation—reflects a well-structured Qur'anic learning
ecosystem that is coherent, sustainable, and pedagogically sound (Vebrianto et al., 2025).

Supporting and Inhibiting Factors in Implementing the Talaqqgi Method

The successful implementation of the talaggi method is closely tied to the presence of
supportive environments that include family, school, and the broader community. According to
Bronfenbrenner’s ecological systems theory, child development is shaped by multiple
interacting systems, where the microsystem—comprising home and school—has a direct
influence on learning outcomes (Karam et al., 2024). At Baitussalihin, the presence of proactive
teachers and involved parents within this microsystem significantly enhances students’ Qur'anic
fluency and retention. When connections between the family and school—what
Bronfenbrenner (1979) calls the mesosystem—are strong, children experience consistent
reinforcement. However, in the absence of such alignment, children may struggle with
mispronunciation, lack of focus, and poor retention due to limited practice and inconsistent
feedback.

Parental involvement emerges as one of the primary enabling factors in the memorization
process. When parents regularly conduct muraja‘ah sessions at home and provide affirmational
feedback, children exhibit improved confidence and articulation. This home-based support acts
as a vital extension of classroom learning and contributes to the development of spiritual
commitment (D. Suryana & Handoko, 2023). To strengthen this relationship, communication
tools such as liaison books, WhatsApp groups, and regular feedback meetings are employed to
ensure ongoing interaction between teachers and families (Tiwuk & al., 2025). These tools foster
collaborative relationships and shared responsibility for religious development. In this way, the
home becomes a spiritual and educational environment that complements formal instruction,
thereby supporting continuous habit formation and reverence for the Qur'an (Alnajashi et al.,
2025).

Motivation also plays a key role in children's engagement with Qur'anic memorization.
Rather than relying exclusively on material rewards, teachers emphasize intrinsic motivation by
highlighting divine merits and religious virtues associated with memorization (Abd Ghani et al.,
2025; Makrus & Usriyah, 2023). Children are encouraged through verbal praise, storytelling, and
the use of spiritual narratives drawn from the lives of prophets and righteous figures, which
foster a sense of pride and emotional connection to their faith. These affective strategies are
designed to strengthen the children's enthusiasm and sustain their commitment to learning.
Parents are likewise guided to embed such motivational stories into their children’s daily
routines at home (Isaac, 2025). In this way, motivation in the Qur'anic learning context is not only
pedagogical but also deeply spiritual, supporting affective learning and the internalization of
religious values (Zahir & Qoronfleh, 2025).

Instructional media also serve as critical supports in the learning environment. Tools such
as loudspeakers playing murattal, illustrated flashcards of hijjaiyah letters, and structured
memorization guides are distributed to families to aid continuity between school and home
(Nurrahmah & Hermawan, 2023; E. Suryana et al., 2024). These tools provide both auditory and
visual stimuli necessary for accurate recitation and comprehension, particularly for auditory
learners. Access to such media enables differentiated instruction that accommodates varying
learning styles and home situations (Rooha et al., 2021). Moreover, these tools serve as
pedagogical support for parents who may lack formal training in Qur'anic instruction, offering a
guided framework to aid their children effectively (Ahmad Sabri, 2020; Tiwuk & al., 2025). In this
way, media-rich environments broaden the pedagogical reach of the school and enhance
instructional coherence beyond classroom boundaries.

Toward a Reflective and Sustainable Qur'anic Pedagogy

The findings from this study yield meaningful implications for both theory and practice in
Islamic early childhood education. The integration of the talaggi method into Qur’anic
instruction confirms the value of oral pedagogy in fostering spiritual cognition and moral
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development. Instructional designs that are rooted in traditional epistemologies—Ilike those of
classical Qur'anic transmission—have shown effectiveness in aligning educational content with
learners’ developmental stages. From a practical perspective, success is highly dependent on
the degree of collaboration between school and family. Reinforcement at home, structured daily
routines, and consistent feedback loops are essential for sustained memorization and the
internalization of Qur'anic values. Schools are therefore encouraged to embed Quranic
instruction not merely as a subject but as a living practice interwoven with children’s daily
spiritual lives.

Moreover, this framework presents a model for character-centered pedagogy grounded
in Prophetic teaching methods and supported by ecological systems theory. The
interconnectedness of learners, educators, and caregivers creates a comprehensive religious
learning environment that transcends classroom boundaries. Policymakers and practitioners
alike are urged to adopt learning designs that are community-oriented, spiritually integrated,
and developmentally responsive. Institutional strategies should also consider contextual
variations and ensure that learning models can be adapted across diverse educational settings.

Despite its contributions, this study acknowledges certain limitations. The findings are
contextually bound to Baitussalihin Kindergarten, which may limit generalizability to other
institutions with different cultural or curricular backgrounds. Additionally, the qualitative
methodology used provides depth but does not allow for comparative causal claims. Future
research should consider employing mixed-methods or longitudinal designs to evaluate long-
term retention and affective development outcomes. Comparative studies between rural and
urban Islamic early childhood settings may also reveal context-specific challenges and
opportunities in implementing the talaggi method. Finally, teacher training programs and
parent education initiatives should be developed to build broader systemic readiness for
effective, reflective, and faith-based Qur'anic pedagogy.

Conclusion

The findings of this study affirm that the talaggimethod holds significant potential in shaping
both the spiritual and cognitive development of young children through oral repetition and
affective engagement. Its successful implementation depends not only on teachers’
instructional strategies but also on active parental involvement, access to appropriate learning
materials, and the systematic integration of the program within the broader school curriculum.
However, several challenges hinder optimal outcomes, including limited family support,
inconsistent reinforcement at home, and phonetic articulation difficulties, particularly in the
pronunciation of hijfaiyah letters. These findings highlight the importance of strengthening
collaboration between school and home, as well as enhancing teacher competencies.
Establishing a comprehensive Qur'anic learning ecosystem that is child-centered and grounded
in prophetic values is essential to overcoming these obstacles.

This study is contextually limited to a single institution and is based on a qualitative
descriptive approach, which limits the generalizability of its findings. Nevertheless, it provides
theoretical contributions to the development of contextualized and sustainable Qur'anic
pedagogy for early childhood education. Future research is encouraged to employ mixed-
methods or longitudinal designs to assess long-term memorization outcomes and the
internalization of religious values. Comparative studies between Islamic early childhood
institutions in urban and rural areas could also help identify contextual variables that influence
the effectiveness of the talaggimethod. In practical terms, the development of comprehensive
teacher training and parent education programs should be prioritized to ensure systemic
readiness for implementing reflective, collaborative, and transformative Qur'anic instruction at
the foundational level.
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