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Purpose – This study aims to propose a conceptual framework of transformative 
leadership that integrates Islamic values with 21st-century skills to enhance the 
relevance, ethical grounding, and innovation capacity of Islamic educational 
institutions in the digital and global era. 

Design/methods – The research employed a qualitative library research approach 
by systematically reviewing scholarly articles, books, and institutional policy 
documents. The method involved inductive thematic analysis to extract leadership 
constructs aligned with Islamic ethical paradigms and 21st-century educational 
competencies. 

Findings – The study identifies that effective transformative leadership in Islamic 
education must synthesize spiritual integrity, ethical governance, and future-oriented 
competencies. Core elements include participatory decision-making, value-based 
curriculum design, digital integration, and teacher empowerment grounded in 
Islamic pedagogical values. These strategies facilitate character formation 
alongside the acquisition of critical thinking, creativity, collaboration, and 
communication (4Cs). 

Research implications/limitations – This conceptual study is limited by the absence 
of empirical field validation. Future research should explore how the proposed model 
functions across diverse institutional contexts using mixed-method or case study 
designs to test applicability, impact, and scalability. 

Practical implications – The framework offers guidance for policy-makers, school 
leaders, and teacher educators to align leadership development, curriculum reform, 
and institutional transformation with both Islamic values and global skill demands. 
It supports strategic planning and institutional capacity-building for faith-based 
schools. 

Originality/value – This paper contributes original insight by bridging Islamic 
epistemology with global transformative leadership theory. It challenges the binary 
between religious tradition and modern innovation, presenting Islamic education as 
a moral-intellectual paradigm suited to contemporary educational challenges. 
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Introduction 

The global landscape of education is undergoing a profound transformation driven by 
the rapid advancement of digital technologies, societal pluralism, and an increasingly 
interconnected world. Amid these dynamics, the integration of 21st-century competencies 
such as critical thinking, collaboration, communication, and digital literacy has become a 
foundational imperative in educational systems worldwide (Kazemi & et al., 2020; Özdemir et 
al., 2020; Sohmen, 2020). Simultaneously, there is a pressing need for educational models 
that preserve and strengthen ethical, spiritual, and cultural identities, particularly within 
Islamic education frameworks (Chanifah & et al., 2021; Habibi et al., 2024; Medinah, 2024). 
This dual imperative positions transformative leadership as a strategic conduit for 
reimagining Islamic education that is both globally relevant and value-driven (Alawiyah et al., 
2023; Alfaridli & Agus, 2024; Sulistyowati et al., 2022). The formulation of a leadership model 
that authentically integrates Islamic values with future-oriented competencies is thus vital for 
cultivating a generation of learners who are spiritually grounded, intellectually empowered, 
and globally competent. 

Previous research underscores the strategic influence of transformative leadership in 
shaping effective educational environments that promote human capital development and 
institutional innovation (Hulkin et al., 2024; Wahrudin, 2023; Yahya, 2024). Within Islamic 
educational settings, leadership grounded in Islamic ethical values has been shown to foster 
teacher performance, enhance student character formation, and reinforce institutional trust 
(Kurnia et al., 2024; Muslim et al., 2024; Nurjanah & Anapiah, 2024). The incorporation of 
spiritual leadership principles—such as integrity, justice, and moral accountability—into 
institutional governance fosters a more cohesive and morally responsible school culture 
(Adnan et al., 2020; Alfaridli & Agus, 2024; Musaddad et al., 2024). Empirical findings suggest 
that this ethical paradigm is particularly effective in navigating the moral complexities of 
modern society while promoting inclusive and holistic educational practices (Khairanis & Aldi, 
2025; Sa’idi, 2023; Zain & Aprison, 2025). Consequently, Islamic education requires leadership 
frameworks that are not only administratively competent but also spiritually conscious and 
contextually adaptive. 

The pedagogical implications of 21st-century education reform in Islamic schooling 
are widely documented, particularly concerning digital integration, progressive curriculum 
models, and metacognitive learning (Astuti, 2016; Drigas & Mitsea, 2020; Istenic Starcic & 
Lebenicnik, 2020). Islamic schools have increasingly adopted strategies such as Accelerated 
Project-Based Learning (A-PBL), information literacy, and blended learning to foster 
autonomous learning, creativity, and digital competency (Sohmen, 2020). Integrating Islamic 
values with these strategies has shown potential to support holistic development, balancing 
religious identity with global competencies (AL-Ulum, 2025; Anas & Iswantir, 2024; Nabila et 
al., 2024). Further, educational leadership has played a pivotal role in mediating these 
innovations by offering strategic direction, policy alignment, and institutional support 
(Ananda, 2024; Ruloff & Petko, 2025). Nonetheless, the execution of these innovations 
remains uneven, largely depending on the quality and vision of school leadership. 

Studies have also highlighted that transformative leadership is instrumental in 
adapting Islamic education to the needs of the digital age, particularly through the use of 
technology, inclusive pedagogies, and culturally responsive strategies (Adeoye et al., 2025; 
Adima et al., 2025; Torres et al., 2024). Research in pesantren, madrasahs, and Islamic 
integrated schools demonstrates that effective leaders facilitate not only administrative 
modernization but also ethical transformation aligned with Islamic teachings (Asmendri et al., 
2024; Nifasri, 2025; Sari et al., 2021). These leaders employ digital tools to strengthen 
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communication, institutional transparency, and community engagement while maintaining 
fidelity to Islamic epistemologies (Fikri, 2023; Islamiyah et al., 2024; Putri et al., 2024). 
Additionally, digital literacy and social media education have emerged as critical pathways to 
cultivate media-responsible Muslim youth in an era of information overload (Adeoye et al., 
2025; Bahri, 2023; Fikri, 2023). As such, leadership models that leverage technology without 
compromising Islamic moral values are essential for sustainable educational reform. 

Despite these promising developments, significant gaps persist in conceptualizing an 
integrative leadership model that simultaneously advances Islamic values and 21st-century 
skills. Many existing frameworks treat these domains in isolation, lacking a comprehensive 
structure that harmonizes ethical, spiritual, and technological competencies (Habibi et al., 
2024; Hajar, 2024; Medinah, 2024). Furthermore, the variability of leadership effectiveness 
across contexts suggests the absence of a standardized, adaptable model capable of 
addressing local, national, and global challenges (Basri et al., 2024; Nabila et al., 2024; Yulianti, 
2023). Controversies also arise over the depth of value integration in technologically driven 
education models, with some critics questioning the authenticity of Islamic values in 
modernized curricula (Surbakti, 2024; Syafi’i et al., 2024). There remains limited scholarly 
discourse that systematically articulates how transformative leadership can operationalize 
Islamic ethical frameworks in tandem with cognitive and technological skill-building (Hulkin 
et al., 2024; Nosratabadi et al., 2020; Rahmi & Saefudin, 2024). This conceptual gap 
necessitates a robust, theory-informed approach to reconceptualize leadership in Islamic 
education. 

In response to this critical gap, this study presents a conceptual analysis of a 
transformative leadership model that integrates Islamic values with 21st-century skills for 
contemporary Islamic education. Drawing upon a diverse body of interdisciplinary literature, 
it aims to construct a coherent framework that addresses both spiritual-ethical dimensions 
and global educational competencies (Drigas & Mitsea, 2020; Khan et al., 2020; Yulianti, 2023). 
This model aspires to guide institutional leaders in cultivating morally grounded, intellectually 
agile, and socially responsible students, thereby enhancing both educational quality and 
relevance (AL-Ulum, 2025; Anas & Iswantir, 2024; Bahri, 2023). Through conceptual synthesis, 
the study contributes to educational leadership scholarship by proposing a transformative 
paradigm rooted in Islamic ontology while being responsive to the exigencies of the digital 
age (Adnan et al., 2020; Musaddad et al., 2024; Sohmen, 2020). Ultimately, this framework 
seeks to foster systemic educational reform that aligns with the spiritual aspirations and 
developmental imperatives of Muslim societies in the 21st century. 

Methods 

This study employed a qualitative library research methodology to construct a 
conceptual model of transformative leadership that integrates Islamic values with 21st-
century skills in contemporary Islamic education (Creswell, 2014). As a non-empirical 
approach, library research is designed to systematically analyze scholarly literature and 
develop theoretical frameworks grounded in existing knowledge. The study utilized academic 
sources including scientific books, peer-reviewed national and international journal articles, 
institutional reports, and other credible documents relevant to Islamic education, curriculum, 
and educational leadership. Literature was retrieved from major academic databases such as 
Google Scholar, ResearchGate, and the Directory of Open Access Journals (DOAJ) using 
targeted keywords: “Islamic educational leadership,” “21st-century skills,” “Islamic 
curriculum,” and “educational management.” The selection process prioritized scholarly rigor, 
thematic relevance, and citation quality. 

The analytical procedure was conducted in five systematic stages. First, literature 
identification was carried out by filtering sources based on their thematic alignment with the 
research focus. Second, data were reduced and organized by categorizing relevant content 
into structured domains. Third, manual coding was applied to classify extracted information 
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into four categories: Islamic leadership values, curriculum strategies, skill integration 
mechanisms, and implementation challenges. Fourth, a thematic synthesis process was 
employed using a matrix-based framework to identify relationships and conceptual patterns 
across the literature. Finally, findings were interpreted and organized into conceptual themes 
and discussed in relation to existing theoretical and empirical literature. To ensure validity and 
reliability, triangulation was applied at both theoretical and source levels. Islamic leadership 
principles were cross-examined with general leadership theories and 21st-century education 
models (Trilling & Fadel, 2009), while multiple high-quality sources were used to verify 
consistency and reduce interpretive bias (Creswell, 2014). All stages were guided by academic 
rigor and methodological transparency to ensure conceptual reliability and contextual 
relevance. 

Results  

1. The Concept of Leadership Strategy in the Context of Islamic Education 

Leadership in Islamic education is not merely a technical managerial function, but also 
concerns moral and spiritual responsibility in guiding institutions towards an educational 
vision based on Islamic values. In the Islamic perspective, leaders are entrusted as caliphs 
(representatives of God on earth) who are tasked with upholding truth and justice, including 
in the realm of education (QS. Al-Baqarah: 30). Therefore, the concept of leadership strategy 
in Islamic education must reflect the integration of professional competence and spiritual 
virtue (Adnan, Bhatti and Farooq, 2020). Conceptually, leadership strategy is a series of 
planned and long-term oriented actions carried out by leaders to direct educational 
institutions towards achieving set goals. In the context of Islamic education, this goal is not 
only academic improvement, but also the formation of character, moral values, and spirituality 
of students (Yulianti, 2023). Therefore, leadership strategies include the preparation of Islamic 
vision and mission, development of valuable curriculum, empowerment of teachers, creation 
of religious organizational culture, and decision making that reflects the principles of syura 
(deliberation) and justice. 

According to Burhanuddin, leadership in Islamic education must make Islamic values 
such as amanah (responsibility), uswah hasanah (exemplary), and istiqamah (consistency) 
the foundation of every strategic policy (Hajar, 2024). A leader is not enough to only 
understand the administrative aspects of education, but must also be able to become an 
agent of social transformation that inspires positive change, builds a collaborative work 
climate, and becomes a moral example for the entire academic community. Mulyasa added 
that an effective leadership strategy is one that is able to create an organizational system that 
is adaptive to change, but still adheres to core values (Islamiyah et al., 2024). In this case, the 
transformational and spiritual leadership approaches are very relevant for Islamic education. 
Transformational leaders motivate teachers and students to achieve common goals through 
shared vision, values, and beliefs. Meanwhile, spiritual leadership emphasizes the importance 
of the meaning of life, blessings, and sincere intentions in serving in the world of education 
(Basri et al., 2024). 

The implementation of leadership strategies in Islamic educational institutions is 
ideally based on: participatory planning involving all elements of the institution, value-based 
decision making, strengthening a transformative and collaborative organizational culture, 
human resource development through spiritual and pedagogical training. With this approach, 
Islamic educational leadership is not only able to maintain the Islamic identity of the 
institution, but also make it responsive to global challenges and 21st century technology. 

2. The Concept and Urgency of 21st Century Skills 

21st century skills are a set of competencies designed to prepare individuals to face 
the dynamics and complexities of modern life characterized by globalization, digitalization, 
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and the industrial revolution (Farhan, 2021). According to the Framework for 21st Century 
Learning developed by the Partnership for 21st Century Learning (P21), these skills include 
the 4 main Cs: critical thinking, creativity, communication, and collaboration, as well as 
additional skills such as digital literacy, information literacy, and life and career skills (Nifasri, 
2025). 

Trilling and Fadel emphasized that 21st-century learners need to be equipped with the 
ability to solve problems, innovate, collaborate across cultures, and use technology 
productively and ethically (Suratman et al., 2025). The transformation of the world of work 
and global society requires educational institutions to not only produce graduates who are 
academically intelligent, but also adaptive, innovative, and have character. The urgency of 
developing 21st century skills is becoming increasingly crucial in the context of Islamic 
education. Islamic education cannot stand apart from modern social and technological 
realities. Instead, Islamic values derived from the Qur'an and Hadith must be used as an 
ethical and moral framework in building these skills. Islamic education has the responsibility 
to form a generation that is not only able to think logically and scientifically, but also has 
integrity, noble morals, and strong spirituality (Asmendri et al., 2024). 

According to Zuhairini et al., Islamic education ideally develops cognitive, affective, 
and psychomotor aspects in a balanced manner, which is indirectly in line with the spirit of 
21st century education (Khairanis & Aldi, 2025). Thus, the integration between Islamic 
character building and global competence is not two contradictory things, but rather 
complement each other in forming a superior and competitive student profile. Furthermore, 
21st century skills in Islamic education must be articulated in a transformative curriculum, 
project-based and collaborative learning processes, and the use of technology that supports 
contextual and meaningful learning (Ruloff and Petko, 2025). Leaders of educational 
institutions, in this case, have a strategic role to ensure that programs Skills development 
does not obscure Islamic values, but instead strengthens students' Islamic identity within a 
positive modern framework (Fikri, 2023). Thus, contemporary Islamic education is faced with 
both challenges and great opportunities to redefine its educational goals: not only to produce 
people who are spiritually pious, but also intelligent, skilled, and visionary socially and 
professionally. 

3. Integration of Islamic Values and 21st Century Skills in the Context of Education 

Integration of Islamic values and 21st century skills is a necessity in responding to the 
challenges of education in the digital and globalization era. Today's Islamic education is not 
only oriented towards instilling moral and spiritual values, but is also required to equip 
students with 21st century life competencies such as critical thinking, digital literacy, 
creativity, and cross-cultural communication skills (Rahmi & Saefudin, 2024). Therefore, 
Islamic education must move away from a dualistic curriculum approach that separates 
religious knowledge from general knowledge—and begin to move towards an integrative 
approach. Islamic values such as tawadhu' (humble), amanah (responsibility), sidq (honesty), 
and istiqamah (consistency) need to be presented not only in fiqh and aqidah teaching 
materials, but also in technology, science, and language learning. The principle of integration-
interconnection is an important framework for bridging divine values with worldly abilities 
(Adima et al., 2025). Thus, students can grow as individuals who are knowledgeable, faithful, 
and behave professionally. 

As explained by Husni Rahim, ideal Islamic education is education that unites three 
main elements: tauhid (faith), fikr (thought), and amal (deed) (Adeoye et al., 2025). This 
reflects that values and skills should not be separated, but must be combined to form a 
generation of insan kamil, namely humans who are spiritually, intellectually, and socially 
complete. The implementation of this integration requires a transformative, holistic, and 
contextual curriculum approach. Practically, integration can be applied through: 
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First, Integrative curriculum design, where Islamic material and 21st century skills 
complement each other. Second, Project-based & value-oriented learning model, where 
students work on real projects that contain Islamic and technological values. Third, 
Strengthening the culture of progressive Islamic schools, which makes ethics and technology 
coexist in students' daily activities. Fourth, Integrative thematic extracurricular activities, such 
as digital Quran literacy activities, Islamic debates, sharia entrepreneurship, and value-based 
technology. 

With this strategy, the educational process will not only produce graduates who are 
religious in identity, but also able to actively contribute to social, economic, and technological 
life with integrity. Furthermore, this approach will strengthen the position of Islamic education 
as an alternative educational model that provides solutions amidst the global value crisis and 
technological disruption. 

4. Ideal Leadership Strategy Model 

Effective leadership strategies in Islamic education emphasize the application of 
Islamic values such as amanah, justice, deliberation, ihsan, honesty, empathy, and ukhuwah 
into all aspects of madrasah or school management. Principals who implement these values 
successfully create an inclusive and supportive school culture, where teachers and students 
feel supported, and interactions within the school community become more harmonious 
(Sa’idi, 2023). The importance of these principles has been shown to improve academic 
achievement while strengthening student character. These practical strategies include 
ongoing teacher professional development, direct examples from leaders, and the 
incorporation of values into the curriculum and extracurricular activities (Sari et al., 2021). All 
of this helps to create a learning environment that encourages morality. 

The ideal leadership strategy model in Islamic education is a model that is able to 
integrate aspects of spirituality, Islamic vision, and managerial ability harmoniously. One of 
the relevant and widely studied approaches in contemporary literature is transformational 
leadership. This model emphasizes fundamental change, individual empowerment, and 
collective inspiration in achieving organizational goals (Nurjanah & Anapiah, 2024). 
Transformative leadership is considered very relevant in the context of Islamic education 
because it allows leaders to act as agents of change who not only manage administratively, 
but also build an institutional vision and culture based on Islamic values. Transformative 
leaders motivate staff to go beyond personal interests and work towards achieving a holistic 
Islamic and educational mission (Surbakti, 2024). In Islamic education, this ideal leadership 
model must be based on sharia principles such as amanah (responsibility), istiqamah 
(commitment), syura (deliberation), and uswah hasanah (exemplary behavior). Leaders are 
not only directors, but also spiritual and intellectual mentors. This requires personal integrity, 
exemplary morals, and skills in fostering a learning community. 

The ideal leadership strategy model in this context is characterized by: First, 
Transformative and contextual vision - Leaders are able to formulate educational directions 
that align Islamic values with 21st century skills, including in curriculum development, 
madrasa digitalization, and strengthening spiritual literacy. Second, Strengthening an 
innovative and collaborative culture - Leaders build a school climate that is open to innovation, 
encourages exploration of new ideas, and strengthens collaboration between teachers and 
students in the learning process. Third, Empowering teachers as curriculum agents - Teachers 
act not only as implementers, but also as designers and developers of value-based curriculum. 
Leaders facilitate teacher professional development through training and learning 
communities. Fourth, Moral leadership - Leaders become role models in values, ethics, and 
behavior. This is an important element in building trust and commitment among academics. 

To support the success of this model, it is necessary: a) Organizational flexibility, so 
that institutions are able to adapt to social and technological changes. b) Continuous training, 
which supports the transformation of teacher competencies. c) Strengthening learning 
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communities, through the habituation of collective reflection, collaboration, and increasing 
spiritual capacity. 

Thus, the ideal leadership strategy model not only functions to move the organization 
efficiently, but also to foster values, meaning, and transformation in the educational process. 
In the context of Islamic education, this model can be a bridge between the vision of Islam 
and the demands of modern progress. 

5. Implications for Contemporary Islamic Education 

The results of the literature review on leadership strategies in the integration of Islamic 
values and 21st century skills provide a number of important implications for the development 
of Islamic education in the contemporary era. Islamic education is no longer sufficient to 
focus only on preserving tradition, but is required to transform into a progressive, adaptive, 
and future-oriented institution, without losing the roots of its Islamic values. 

First, there is an urgency to reorganize the paradigm of Islamic educational leadership 
from administrative to transformative. Leaders of Islamic educational institutions must 
understand that their task is not only to ensure smooth operations, but also to become a 
catalyst for change that inspires all elements of the institution to grow, innovate, and synergize 
(Alawiyah et al., 2023). In this case, leadership based on values and long-term vision will be 
the main key in responding to the challenges of modernity. 

Second, the Islamic education curriculum must be designed in an integrative and 
contextual manner, namely combining Islamic values with 21st century skills. Islamic 
education must not be left behind in the use of technology, project-based learning, or the 
development of digital literacy. In fact, Islamic values must be the moral foundation in the use 
of technology, so that students are not only intellectually capable, but also spiritually wise 
(Ananda, 2024). 

Third, another implication lies in strengthening the capacity of teachers and education 
personnel. Ideal leadership will pay attention to the sustainability of teacher professionalism 
through relevant training, strengthening learning communities, and empowering the role of 
teachers as curriculum developers and agents of change (Yahya, 2024). This is where the 
importance of a leadership strategy that is able to build a collaborative environment and 
empower all elements of the madrasah/school lies. 

Fourth, contemporary Islamic education needs to build an adaptive and valuable 
organizational culture. School culture is not only about formal rules and structures, but 
reflects values that are alive and exemplary in everyday life: honesty, responsibility, 
cooperation, and the spirit of lifelong learning (Wahrudin, 2023). 

By implementing a visionary, inclusive, and integrative leadership strategy, Islamic 
education can position itself as a superior education system: not only producing graduates 
who are spiritually pious, but also intelligent and socially competitive. 

Discussion 

The integration of Islamic values and 21st-century skills through transformative 
leadership in Islamic education responds to the critical demand for relevance in an 
increasingly globalized and digitized educational landscape. Islamic education must evolve 
from a preservationist paradigm to one that harmonizes faith-based principles with global 
competencies (Adnan et al., 2020; Özdemir et al., 2020; Sa’idi, 2023). This study addressed 
the question of how leadership strategies can operationalize this integration in a manner that 
is transformative, inclusive, and contextually grounded. Given the foundational Islamic view 
of leaders as moral and spiritual stewards, their role extends beyond administrative efficiency 
to the cultivation of holistic educational outcomes (Hajar, 2024; Islamiyah et al., 2024; 
Medinah, 2024). Thus, the conceptual synthesis provided in this research aligns with the 
urgency for educational reform that is simultaneously rooted in Islamic ontology and 
responsive to contemporary pedagogical imperatives (Chanifah & et al., 2021; Nifasri, 2025). 
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The findings reaffirm that effective leadership in Islamic education is grounded in a 
synthesis of spirituality, moral integrity, and strategic vision. A key result highlights the 
necessity of aligning leadership practices with Islamic values such as amanah (trust), 
istiqamah (consistency), and syura (consultation), ensuring that institutional decisions reflect 
ethical and inclusive governance (Kurnia et al., 2024; Muslim et al., 2024; Sari et al., 2021). 
Transformative leadership is particularly effective in building collaborative and value-driven 
cultures, empowering teachers as agents of curriculum reform and fostering a shared 
institutional vision (Ananda, 2024; Hulkin et al., 2024; Nurjanah & Anapiah, 2024). These 
leadership traits enable educational leaders to act not only as managers but as facilitators of 
meaning-making within the school community (Fikri, 2023; Rahmi & Saefudin, 2024; Surbakti, 
2024). Importantly, leadership strategies that integrate these values contribute significantly 
to the academic, moral, and spiritual development of students (Alfaridli & Agus, 2024; Basri et 
al., 2024; Yulianti, 2023). 

Another pivotal finding concerns the articulation of 21st-century skills within Islamic 
educational contexts through curriculum and pedagogy. The study confirms that critical 
thinking, collaboration, creativity, and communication—collectively known as 4Cs—must be 
intentionally embedded in educational processes without compromising Islamic ethical 
frameworks (Anas & Iswantir, 2024; Asmendri et al., 2024; Zain & Aprison, 2025). Leadership 
plays a central role in designing integrative curricula that utilize project-based learning, digital 
tools, and interdisciplinary themes grounded in Islamic teachings (Habibi et al., 2024; Nabila 
et al., 2024; Ruloff & Petko, 2025). This strategic integration allows students to engage in 
learning experiences that are simultaneously intellectually stimulating and spiritually 
enriching (Adima et al., 2025; AL-Ulum, 2025; Bahri, 2023). The transformative nature of these 
approaches positions Islamic education as both a site of character formation and 
professional preparation (Drigas & Mitsea, 2020; Kazemi & et al., 2020; Torres et al., 2024). 

Unexpectedly, the study also reveals that when Islamic values are explicitly applied in 
leadership and pedagogy, they reinforce rather than dilute the acquisition of global 
competencies. Far from being a hindrance, religious values provide a moral compass that 
guides the ethical use of digital tools and fosters a socially responsible mindset among 
students. This finding contrasts with conventional assumptions that modern skills 
development may secularize religious schooling, instead demonstrating synergy between 
spirituality and skillfulness. The emphasis on reflection, purposeful learning, and ethical 
decision-making hallmarks of both Islamic pedagogy and 21st-century education are mutually 
reinforcing (In this respect, Islamic education may offer a unique pedagogical model that 
balances identity formation with global readiness. 

In comparison with prior research, this study supports findings that emphasize the 
strategic role of school leadership in shaping educational culture and institutional 
performance. Similar to Alawiyah et al., (2023), the results here underscore the transformative 
capacity of Islamic school principals in driving change through ethical, inclusive, and vision-
based practices. However, this study goes further by explicitly connecting those leadership 
practices with the broader goal of integrating Islamic values and 21st-century skills (Farhan, 
2021; Khairanis & Aldi, 2025; Musaddad et al., 2024). This integration offers a more holistic 
approach to educational leadership, focusing not only on outcomes but also on the processes 
and values that underpin institutional transformation (Bumbungan et al., 2025; Putri et al., 
2024; Syafi’i et al., 2024). In contrast to earlier studies that treated Islamic values and global 
skills as separate or conflicting domains, this analysis positions them as complementary 
imperatives (Özdemir et al., 2020; Sohmen, 2020; Yahya, 2024). 

Furthermore, the findings challenge reductionist perspectives in educational 
leadership that overlook spiritual and moral dimensions. While previous models emphasized 
managerial efficiency and academic results, the current study affirms the growing body of 
literature that supports ethical and spiritual leadership as foundational to sustainable 
educational reform (Istenic Starcic & Lebenicnik, 2020; Khan et al., 2020; Nosratabadi et al., 
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2020). The identification of spiritual leadership as an enabler of institutional trust, innovation, 
and teacher empowerment aligns with research demonstrating the importance of leader 
integrity and moral purpose (Adeoye et al., 2025; Wahrudin, 2023; Zain & Aprison, 2025). 
Moreover, it reinforces the relevance of Islamic leadership traditions in managing the 
complexities of multicultural and digitally mediated learning environments (AL-Ulum, 2025; 
Hajar, 2024; Sulistyowati et al., 2022). The results provide further validation for integrating 
faith-based leadership models into broader educational discourse. 

These findings suggest that transformative leadership grounded in Islamic values 
serves as a catalyst for educational innovation and ethical formation. The model facilitates a 
shift from fragmented dualism between religious and secular knowledge to a unified 
framework where both dimensions co-construct meaning and relevance (Adima et al., 2025; 
Chanifah & et al., 2021; Medinah, 2024). However, while the framework is robust, its practical 
implementation demands cautious interpretation, particularly in diverse educational contexts 
where resistance to change may be present (Khan et al., 2020; Sohmen, 2020; Torres et al., 
2024). Structural constraints, leadership capacity, and policy alignment are critical factors 
influencing the efficacy of the proposed model (Hulkin et al., 2024; Musaddad et al., 2024; 
Yulianti, 2023). Thus, further empirical research is necessary to explore how such a model can 
be adapted across different Islamic educational institutions. 

The implications of this study are substantial for the development of contemporary 
Islamic education. First, leadership development programs must prioritize the cultivation of 
spiritual and ethical competencies alongside technical managerial skills (Basri et al., 2024; 
Habibi et al., 2024; Nurjanah & Anapiah, 2024). Second, teacher professional development 
initiatives should be aligned with curricular reform that integrates 21st-century skills through 
Islamic pedagogical paradigms (Sa’idi, 2023; Sari et al., 2021; Surbakti, 2024). Third, Islamic 
educational institutions must invest in adaptive digital infrastructures that support values-
based learning and institutional agility (Ananda, 2024; Fikri, 2023; Torres et al., 2024). Lastly, 
policy-makers should consider embedding this integrative leadership model into national 
Islamic education standards to ensure coherence and scalability across diverse contexts 
(Alfaridli & Agus, 2024; Khairanis & Aldi, 2025; Nifasri, 2025). Through these systemic 
adjustments, Islamic education can reclaim its role as a transformative force in shaping 
morally grounded, intellectually competent, and socially responsible generations. 

Conclusion 

This study concludes that transformative leadership in Islamic education plays a 
strategic role in harmonizing Islamic values with 21st-century skills. Leadership that is 
ethically grounded, spiritually inspired, and strategically oriented enables Islamic educational 
institutions to navigate the complexities of globalization and digital transformation without 
compromising their religious identity. The integration of values such as amanah, syura, and 
istiqamah with critical thinking, collaboration, and digital literacy creates a pedagogical 
framework that is both contextually relevant and normatively robust. Transformative 
leadership thus becomes the operational bridge between tradition and innovation in Islamic 
education. 

However, effective implementation of this leadership model requires institutional 
readiness, policy alignment, and investment in leadership capacity-building. Future research 
should empirically validate this conceptual framework across diverse educational contexts to 
assess its applicability and effectiveness. By embedding ethical leadership within institutional 
systems, Islamic education can be repositioned as a dynamic and future-ready domain—
cultivating not only academically competent but also morally resilient graduates capable of 
contributing meaningfully to global society. 
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