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ABSTRACT  
Purpose – This research aimed to capture the student engagement and 
motivation in learning the Al-Qur’an Hadith  are often hindered by the 
abstract nature of religious material and the continued reliance on 
conventional instruction. This study aims to analyze the effectiveness of 
digital video media in increasing affective, cognitive, and behavioral 
engagement of students in Al-Qur'an Hadith learning at Madrasahs in 
Central Kalimantan. 
Design/methods/approach – This study employed a convergent parallel 
mixed-methods design, integrating quantitative and qualitative 
approaches. Quantitative data were collected from 155 students at MAN 
in Central Kalimantan using pre- and post-tests and analyzed through 
descriptive statistics, while qualitative data were obtained from 
interviews with five informants and analyzed thematically based on 
engagement indicators. 
Findings – The results show a significant improvement in students’ 
learning outcomes, with an average increase of 15.6% after the 
implementation of digital video media. This media enhances students’ 
motivation, focus, comprehension of abstract religious concepts, and 
multidimensional engagement, thereby improving the effectiveness and 
quality of Al-Qur’an Hadith instruction in digital learning environments. 
Research implications/limitations – The findings are context-specific to 
two Madrasahs in Central Kalimantan and may not be generalizable to all 
Islamic educational contexts. Variations in teachers’ digital literacy and 
students’ motivation levels may influence the effectiveness of 
implementation. 
Originality/value – This study offers empirical and pedagogical evidence 
on multimedia integration in Islamic education, demonstrating that 
digital video media enhances cognitive achievement as well as affective 
and behavioral engagement in Qur’an Hadith learning, thereby 
contributing a contextualized model for Islamic education in Central 
Kalimantan’s digital learning context. 
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Introduction  

Education is universally recognised as a cornerstone for developing human 

potential, both intellectually, morally, and socially. It serves as a foundation for shaping 

character, knowledge, and competencies that enable individuals to navigate complex life 

challenges in a productive, ethical, and meaningful manner (Malisi et al, 2023). As societies 

progress into the digital age, the global education landscape has undergone a profound 

transformation. The traditional teacher-centred paradigm has gradually shifted toward 

more student-centred and technology-enhanced learning models, including e-learning, 

blended learning, and interactive digital instruction (Fakhriyana & Riayah, 2021). This shift 

is not merely a matter of modernisation, but a strategic adaptation to the demands of the 

Industrial Revolution 4.0 and Society 5.0, which emphasise the need to harmonise 

technological innovation with humanistic values and quality education (Tavares et al., 

2022). 

Among the various innovations embraced in 21st-century pedagogy, digital video 

media has emerged as a powerful instructional tool (Asad et al., 2021). It has been shown 

to enhance students’ attention, comprehension, and retention across diverse subject 

areas, including language, science, and religious education (Kaakandikar et al., 2025; 

Daniyati et al., 2023). In particular, digital video enhances learning engagement, a 

multidimensional construct involving students’ emotional (affective), intellectual 

(cognitive), and participatory (behavioural) involvement in the learning process (Nkomo et 

al., 2021; Capone & Lepore, 2022; Suen & Hung, 2025). According to Lackmann et al. (2021), 

digital video learning, when combined with contextual activities, promotes deeper 

cognitive processing and active engagement. In Islamic Religious Education (PAI), similar 

findings have been reported by Saripudin et al. (2021) and Jennah et al. (2024), who 

observed that video-based learning media significantly improve learning outcomes and 

student enthusiasm in understanding moral and spiritual content. 

In Islamic Religious Education, especially in Al-Qur’an and Hadith learning, the use 

of digital media remains limited, even though it has strong potential to improve teaching 

methods and meet students’ learning needs (Sudiro & Munjin, 2024; Hilman, 2025). 

Materials such as asbāb al-nuzūl (contexts of revelation), hadith interpretation, and moral 

value internalisation are often abstract and text-heavy, making them difficult for students 

to understand through lectures or memorisation alone (Mayer, 2020; Sholeh et al., 2024; 

Sugiarto, 2025). Previous studies have shown that students often experience low 

comprehension, limited contextual understanding, and low motivation when learning Al-

Qur’an Hadith without visual or interactive support (Paivio, 1986; Parhan et al., 2024). 

In Central Kalimantan, these problems are even more serious due to limited digital 

infrastructure, teachers’ low media literacy, and unequal access to technology (Eraku et al., 

2021). As a result, many students exhibit low engagement, as evidenced by their lack of 

focus, minimal participation, and weak emotional connection to the lessons (Jennah et al., 

2024). Digital video media can help solve these issues. Through animations, real-life 

examples, and visual explanations, it makes learning more interesting, understandable, 

and meaningful. This approach not only improves students’ comprehension but also builds 
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motivation and engagement, helping them connect Al-Qur’an Hadith teachings to real-life 

situations (Aziz et al., 2021). 

Implementing educational innovations in geographically challenging, under-

resourced regions such as Central Kalimantan poses significant obstacles. Madrasahs in 

this region often experience limited digital infrastructure, insufficient teacher training in 

technology integration, and unequal access to digital devices and internet connectivity  

(Eraku et al., 2021; Nuriyah, 2025). These barriers hinder the optimal use of technology in 

Islamic education and risk widening existing educational inequalities (Nkomo et al., 2021). 

Consequently, the effectiveness of learning in Al-Qur’an Hadith subjects remains 

constrained, particularly in fostering students’ active engagement, motivation, and 

comprehension of abstract religious concepts (Khalid et al., 202o; Aseety, 2023). Given 

these limitations, it is imperative to conduct localised, context-specific research exploring 

how digital media, particularly video-based learning, can be effectively used to enhance 

student engagement in Islamic education while maintaining equity and inclusivity (Latifah 

et al., 2025). This study confirms that digital video media effectively improve students’ 

engagement, motivation, and understanding in Al-Qur’an Hadith learning (Susanti et al., 

2024) and provides a foundation for future research to develop more innovative and 

contextually relevant digital learning models in Islamic education (Shofiyyah et al., 2023). 

To address these challenges, this study examines the use of digital video media to 

enhance students’ engagement in Al-Qur’an Hadith learning at madrasah aliyah in Central 

Kalimantan. It explores how digital video affects students’ understanding, motivation, and 

participation, as well as teachers’ practices in integrating multimedia into Islamic 

education. Prior research shows that video-based learning improves engagement and 

comprehension by combining visual and auditory elements that support deeper learning  

(Meyer, 2020; Lackmann et al, 2021, Chen et al. 2021). In Islamic education, digital media 

also fosters moral reflection and character development when used contextually 

(Saripudin et al., 2021; Bahula & Kay, 2021). Thus, this study contributes to Islamic 

pedagogical innovation by integrating traditional scriptural content with modern digital 

approaches, ensuring that Islamic Religious Education remains relevant to 21st-century 

learning while maintaining theological authenticity (Aida et al., 2020; Sugiarto, 2025). 

Given the persistent challenges of low motivation and limited engagement in Al-

Qur’an Hadith learning, particularly in remote areas, this study is both timely and essential. 

It aims to examine how digital video media can enhance students’ engagement, 

understanding, and motivation in Al-Qur’an Hadith instruction at madrasah aliyah in Central 

Kalimantan. Specifically, this research addresses three key questions: (1) How effective is 

digital video media in increasing student engagement? (2) Which dimensions of 

engagement, namely cognitive, affective, or behavioural, show the most significant 

improvement? and (3) How do teachers and students perceive its role in supporting 

effective Al-Qur’an Hadith learning? By answering these questions, this study seeks to 

develop an evidence-based, practical framework for integrating digital video media to 

encourage active participation, strengthen comprehension of Al-Qur’an and Hadith 

content, and support the internalisation of Islamic values within a digital learning context. 
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Ultimately, this research contributes to the development of a digital-based learning model 

that aligns Islamic education with the demands and opportunities of global digitalisation. 

 

Methods  

General Background 

This study belonged to a Mixed Methods approach with a Convergent Parallel 

design (Creswell & Plano Clark, 2018; Sardana et al., 2023). This concurrent mixed-methods 

approach integrates quantitative measures of the effectiveness of digital video media with 

qualitative exploration of teachers’ and students’ perceptions and experiences to provide 

a comprehensive understanding of its impact on learning engagement in Al-Qur’an Hadith 

education. The combination of these two approaches aims to strengthen the validity of the 

results through the triangulation of numerical and descriptive data (Schlunegger et al., 

2024). 

 

Participants 

This study involved 155 students from grades X to XII drawn from two Madrasah 

Aliyah in Central Kalimantan. The two schools are MAN Kota Palangka Raya and MAN 

Kotawaringin Timur. It was selected because they represent the province's largest student 

populations and have relatively strong academic quality and digital learning infrastructure, 

making them suitable for evaluating the effectiveness of video-based instruction. The 

sampling technique used was purposive sampling, based on class rankings and students’ 

active involvement in digital learning activities (Cohen et al., 2011).  

In addition to student participants, the qualitative component included 8 key 

informants comprising two Al-Qur’an Hadith teachers, two homeroom teachers, four 

students, and one principal from each school. These individuals were selected to provide 

deeper insights into teaching practices, student responses, and institutional perspectives 

regarding the integration of digital video media. Their involvement enabled the 

triangulation of classroom observations, interviews, and document analysis, ensuring a 

comprehensive understanding of how video media influenced engagement and 

comprehension in Al-Qur’an Hadith learning. 

Overall, the selected participants represent both the instructional and learner 

perspectives needed to capture the multidimensional impact of digital video media within 

the specific educational context of Central Kalimantan. The number of students who 

became respondents in this study was 155 from two madrasas, as shown in Table 1. 
 

Table 1. Characteristics of Participants Involved in the Study 
 

Madrasah (school) Class Total Age 
Gender 

M F 

MAN Kotawaringin Timur X 20 13-14 8 12 

XI 25 15-16 12 13 

XII 30 17-18 11 19 

MAN Kota Palangka Raya X 20 13-14 7 13 

XI 30 15-16 9 21 



Doi: https://doi.org/10.14421/jpai.v22i2.11905 
 

Jurnal Pendidikan Agama Islam: Vol. 22, No. 2, 2025 | 343 

XII 30 17-18 14 16 

Total 
 

155    

 

Instruments and Procedures  

In this concurrent mixed-methods design, quantitative and qualitative data were 

collected simultaneously to obtain a comprehensive understanding of the effectiveness of 

digital video media in enhancing learning engagement in Al-Qur’an Hadith instruction. The 

quantitative component employed two instruments, namely (1) pre-tests and post-tests 

consisting of 20 multiple-choice items that measure students’ mastery of Al-Qur’an Hadith 

material across five indicators, namely identification of asbāb al-nuzūl, comprehension of 

meanings and interpretations of verses and hadith, recognition of moral and ethical values, 

application of Al-Qur’an Hadith teachings in daily contexts, and analysis of simple 

contextual cases; and (2) a learning-engagement questionnaire adapted from Fredricks et 

al. (2004) using a 5-point Likert scale assessing affective, cognitive, and behavioural 

dimensions. Before administration, all quantitative instruments underwent a systematic 

expert validation process involving two specialists in Al-Qur’an Hadith education and one 

expert in educational assessment. They reviewed each item for relevance, content 

accuracy, linguistic clarity, and suitability for students’ cognitive levels, and their 

evaluations were analysed using Aiken’s V. Items scoring below 0.75 were revised. At the 

same time, the final validity coefficients indicated strong content validity (Aiken’s V = 0.87 

for the pre-post-test and 0.89 for the engagement questionnaire). After validation, the 

instrument was tested on 32 students outside the main sample to assess its reliability, as 

shown in Table 2. 
 

Table 2. Expert Validation Results (Aiken’s V) 
 

Instrument Component Number of 
Items 

Expert Panel Aiken’s V Interpretation 

Pre-Post Test (Multiple 
Choice) 

20 items 3 experts (QH 
education + 
assessment) 

0.87 High validity 

Engagement 
Questionnaire – Affective 

6 items 3 experts 0.89 High validity 

Engagement 
Questionnaire – 

Cognitive 

6 items 3 experts 0.88 High validity 

Engagement 
Questionnaire – 

Behavioral 

8 items 3 experts 0.90 High validity 

Overall Validity Score 20 + 20 items - 0.88 Highly valid 

 

Meanwhile, Cronbach's Alpha showed high internal consistency for both 

instruments, with α = 0.82 for the pre-post-test and α = 0.84-0.88 in the three dimensions 

of the engagement questionnaire. These results confirm that all instruments used in this 

study are valid, reliable, and appropriate for measuring learning outcomes and 

engagement in digital video-based Al-Qur’an Hadith teaching, as shown in Table 3. 



Doi: https://doi.org/10.14421/jpai.v22i2.11905 
 

Jurnal Pendidikan Agama Islam: Vol. 22, No. 2, 2025 | 344 

Table 3. Reliability Results (Cronbach’s Alpha) 
 

Instrument α (Cronbach’s Alpha) Interpretation 

Pre–Post Test 0.82 High reliability 

Engagement Questionnaire – Affective 0.84 Strong reliability 

Engagement Questionnaire – Cognitive 0.86 Strong reliability 

Engagement Questionnaire – Behavioral 0.88 Very strong reliability 

Overall Engagement Reliability 0.87 Highly reliable 

 
The quantitative data-collection procedure followed a structured sequence. In 

week one, students completed the pre-test and baseline learning-engagement survey to 

establish initial levels of content mastery and engagement. This was followed by a four-

week implementation phase (weeks two to five), during which digital video media was 

integrated into the instructional process. After the intervention period, the post-test and 

final engagement survey were administered to measure changes in understanding and 

engagement. Comparison of pre- and post-intervention scores provided evidence of the 

effectiveness of video-based learning on students’ mastery of Al-Qur’an Hadith content 

and their affective, cognitive, and behavioural engagement. Simultaneously, the 

qualitative data-collection procedure included classroom observations during each video-

based learning session, semi-structured interviews with teachers and selected students at 

the end of the intervention, and continuous document analysis of lesson materials, 

worksheets, and students’ reflection notes. These qualitative procedures served to 

contextualise and triangulate the quantitative findings. 

In the qualitative phase, three techniques were used to obtain in-depth insights into 

how digital video media influenced students’ engagement in Al-Qur’an Hadith learning. 

First, semi-structured interviews (Adeoye‐Olatunde & Olenik, 2021; Karatsareas, 2022), 

were conducted with teachers and selected students at the end of the intervention period. 

During these interviews, the researcher asked participants to describe their experiences 

while learning with video media, including how the videos affected their interest, focus, 

participation, and understanding of Al-Qur’an verses and hadith. Teachers were also asked 

to explain changes they observed in students’ behaviour, the challenges they encountered, 

and their overall impressions of using video in classroom practice. These interviews 

allowed participants to speak freely while still following a structured framework, enabling 

the researcher to capture consistent insights across respondents. 

Second, classroom observations (O'Leary, 2020; Pahome, 2023) were conducted 

during each video-based learning session. The researcher directly observed how students 

behaved while watching the video, participating in group discussions, completing 

worksheets, and presenting their results. Specific behaviours, such as attentiveness, note-

taking, asking questions, interacting with peers, and following teacher instructions, were 

systematically recorded. These observations provided real-time evidence of how students 

engaged with the material and allowed the researcher to document changes in classroom 

dynamics before and after the introduction of video media. 
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Data Analysis 

This study employed a mixed-methods approach to examine the influence of digital 

video media on students’ engagement in Al-Qur’an Hadith education. Quantitative data 

were analysed using descriptive statistics to describe students’ learning engagement 

levels. Paired-sample t-tests were then conducted to compare pre-test and post-test scores 

and assess the effectiveness of the intervention. In addition, linear regression analysis was 

used to explore the relationship between the use of digital video media and the dimensions 

of student learning engagement (Lackman et al., 2021). 

Qualitative data were analysed through thematic analysis following Braun and 

Clarke’s (2006) six-step framework: familiarisation, coding, theme development, theme 

review, theme definition, and reporting. The results from both quantitative and qualitative 

analyses were integrated to identify convergent patterns and ensure the validity of the 

findings through triangulation. Overall, this approach provided both empirical and 

contextual evidence on how digital video media affects students’ engagement and 

learning outcomes, offering deeper insights into its pedagogical implications for Islamic 

education in digital learning contexts. 

 

Result and Discussion 

1. Improvement in Student Learning Outcomes 
The results of the pre-post-test analysis show that the use of digital video media 

produces a significant increase in students’ understanding of the Al-Qur'an Hadith subject. 

The pre-test scores represent students’ initial understanding before any learning 

intervention, while the post-test scores reflect their mastery of the material after 

participating in video-based instruction. At the pre-test stage, most students were still in 

the medium category, indicating limited comprehension of core concepts such as asbāb al-

nuzūl, interpretation of verses, and identification of moral values. After the media 

intervention, the post-test scores showed a marked improvement, with both schools 

reaching the high category, demonstrating strengthened conceptual understanding and 

better retention of learning material. The average scores of students at the two madrasas 

are shown in Table 4. 
 

Table 4. Pre–Post Test Learning Outcomes 
 

Madrasah (School) Test Type Average (%) Category 

MAN Kotawaringin Timur Pre-test 67.9 Medium   
Post-test 82.8 High  

MAN Kota Palangka Raya Pre-test 69.5 Medium  
Post-test 85.9 High 

 

The results of the study indicate that the use of digital video media significantly 

improves students' understanding of the subject of Al-Qur'an Hadith. Pre-test and post-

test analyses show a consistent increase in scores at the two madrasas studied. At MAN 

Kotawaringin Timur, the average score increased from 67.9% to 82.8%, while at MAN Kota 

Palangka Raya, it increased from 69.5% to 85.9%. Thus, the total average increase in learning 
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outcomes was 14.9% and 16.4%, respectively. Based on the pre-test and post-test analyses, 

both madrasahs showed a significant increase in learning outcomes after using digital 

video media. However, the highest increase was observed at MAN Kota Palangka Raya, 

which increased by 16.4%, exceeding MAN Kotawaringin Timur, which increased by 14.9%. 

These findings indicate that the effectiveness of video media in improving students' 

understanding of Al-Qur’an Hadith material is more pronounced at MAN Kota Palangka 

Raya. 

Furthermore, to reinforce the quantitative data above, qualitative findings provide 

an in-depth explanation of how this improvement occurred in classroom practice. The 

qualitative data obtained through interviews with teachers and students, classroom 

observations, and document analysis strongly support the statistical results. Teachers 

consistently reported that digital video transformed abstract Qur’anic and Hadith concepts 

into concrete, visualised content, making it easier for students to understand. As the Al-

Qur’an Hadith teacher at MAN Kota Palangka Raya explained: “Materials such as asbāb al-

nuzūl or the complex content of hadiths can be easily understood because they are visualised 

in the form of stories and animations.” (Interview with Mr AB). A second Al-Qur’an Hadith 

teacher from MAN Kotawaringin Timur shared a similar perspective, emphasising the role 

of videos in strengthening comprehension and classroom engagement: “Students are more 

responsive when videos are used. They ask more questions and seem to understand the verses 

better, especially when the video shows real-life examples.” (Interview with Mrs NH, Al-

Qur’an Hadith Teacher).  

In addition to subject teachers, the principal emphasised that using video media 

helps improve the overall quality of the learning process. The principal of MAN 

Kotawaringin Timur stated that changes in student learning behaviour were clearly visible 

after the use of video media: “Some students who were previously passive began to dare to 

express their opinions. Teachers also reported that the classroom atmosphere became 

livelier.” (Interview with the Principal, MAN Kotawaringin Timur). The homeroom teacher 

from MAN Kota Palangka Raya provided additional reinforcement regarding changes in 

student behaviour. He explained that students who were usually unfocused appeared to 

pay more consistent attention to the material when videos were used in learning: “The 

children are more focused, especially those who were previously easily distracted. After video-

based learning, they seem more ready to discuss and are not shy about asking questions.” 

(Interview with Homeroom Teacher XI). This homeroom teacher's opinion is also in line 

with the impressions of 12th grade students who see videos as a medium that facilitates the 

process of understanding the context of verses and hadiths: “When using videos, I 

understand quickly because there are clear examples and images. So, during discussions, I am 

more confident in explaining.” (Interview with a 12th grade student at MAN Kotawaring 

Timur). 

Based on the interviews above, the use of digital videos enriches cognitive 

understanding, improves the classroom atmosphere, increases student confidence, and 

facilitates more lively discussions. Video media helps provide visualisations that facilitate 

understanding of abstract material, strengthen focus and motivation, and encourage more 
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equitable learning engagement among students. Thus, the interviews concluded that 

video is an effective and relevant pedagogical intervention for learning the Al-Qur’an 

Hadith in madrasahs. To further validate these improvements, statistical analyses were 

conducted to determine whether the observed increases were statistically significant and 

whether video media directly predicted the gain in student scores. The results of the paired 

t-test comparing pre-test and post-test scores for both madrasahs are presented in Table 

5. 
 

Table 5. Paired t-test Results for Pre-test and Post-test Scores 
 

Madrasah Mean Pre-
test 

Mean Post-
test 

Mean 
Difference 

t-
value 

p-value Interpretation 

MAN Kotawaringin Timur 67.9 82.8 +14.9 9.87 < 0.001 Significant 

MAN Kota Palangka Raya 69.5 85.9 +16.4 10.42 < 0.001 Significant 
 

Table 5 shows the results of the paired t-test comparing the pre-test and post-test 

scores at both madrasahs. The analysis results indicate a significant increase in student 

understanding after the use of digital video media. At MAN Kotawaringin Timur, an average 

increase of +14.9 points yielded a t-value of 9.87 (p < 0.001), indicating that the difference 

before and after the treatment did not occur by chance. Meanwhile, MAN Kota Palangka 

Raya showed an even greater increase of +16.4 points with a t value of 10.42 and p < 0.001, 

confirming the effectiveness of video intervention in improving mastery of the material. 

Overall, these results confirm that the use of digital video media significantly improves 

student learning outcomes in Al-Qur'an Hadith subjects in both madrasahs and that this 

improvement is statistically significant. 

To determine the extent to which video use is associated with improved student 

learning outcomes, a Pearson correlation analysis was conducted. The correlation results 

between video use and learning achievement are presented in Table 6. 
 

Table 6. Pearson Correlation Between Video Media Use and Learning Outcomes 
 

Variable Pearson Correlation (r) p-value Strength 

Video Media Use ↔ Learning Outcomes 0.657 < 0.001 Strong 

 

The results of Pearson's correlation analysis (r = 0.657, p < 0.001) show a strong, 

positive, and significant relationship between the intensity of digital video use and 

improved student learning outcomes, such that the more intensively videos are used, the 

higher students' understanding of Al-Qur’an Hadith material. The significance of this 

relationship confirms that videos play an important role in strengthening students' focus, 

retention, and understanding of abstract material, rather than being merely coincidental. 

Thus, the systematic integration of videos is an effective strategy for improving the quality 

of digital learning in madrasas. To further validate this finding, regression analysis was 

conducted to determine the extent to which video media contributes to student learning 

outcomes, as presented in Table 7. 
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Table 7. Regression Analysis of Video Media Use on Learning Outcomes 
 

Predictor β (Beta Coefficient) t-value p-value Interpretation 

Video Media Use 0.59 8.21 < 0.001 Significant Predictor 

 

The regression analysis results in Table 7 indicate that using video media has a 

significant effect on student learning outcomes, as indicated by a β value of 0.59 and p < 

0.001. This large beta coefficient indicates that the more intense or effective the use of 

video media, the greater the increase in students' scores. The high t-value (8.21) further 

reinforces the conclusion that the contribution of video to changes in learning outcomes is 

not coincidental. Thus, video media can be considered an important factor that 

substantially influences the success of Al-Qur'an Hadith learning. To further measure the 

magnitude of this influence, a model summary was generated as presented in Table 8. 
 

Table 8. Model Summary (R Square) – Regression of Video Use on Learning Outcomes 
 

Model R R Square 
(R²) 

Adjusted R² Interpretation 

1 0.65 0.423 0.419 Video media explains 42.3% of variance in 
outcomes 

 

The model summary in Table 8 shows an R-square of 0.423, indicating that digital 

video media explains 42.3% of the variance in student learning outcomes. This percentage 

represents a substantial contribution to an educational variable, indicating that digital 

video is a strong predictor of student achievement. Meanwhile, the remaining 57.7% is 

influenced by other factors such as teacher instructional style, student learning habits, peer 

interaction, and classroom environment. Even so, the high predictive value of video media 

highlights its strategic role in strengthening learning outcomes in Al-Qur’an Hadith 

education. 

Student interviews further reinforced these findings. Many students reported that 

videos helped them retain information longer and comprehend moral messages more 

clearly than traditional text-based instruction. One 11th-grade student stated: “When I just 

read the book, it is hard for me to imagine the context of the verses. With videos, I can see 

the pictures and understand the meaning better.” (Interview with SC, 11th-grade student, 

MAN Kota Palangka Raya). Students in Grade XII also reported notable improvements in 

their ability to connect the material with real-life situations: “In Grade XII, the material is 

more complex, but videos help me relate the verses and hadith to daily problems, so it feels 

more meaningful.” (Interview with PR, 12th-grade student, MAN Kotawaringin Timur). 

The results of interviews with students show that the use of video media not only 

improves cognitive understanding but also deepens the meaning of moral values in 

learning the Al-Qur’an Hadith. Students feel that the visualisations in the videos help them 

understand the context of the verses and hadith more concretely, making the information 

easier to remember than just reading the text. In addition, 12th-grade students stated that 

video media made it easier for them to connect complex material to everyday situations, 

making learning feel more relevant and meaningful. Overall, student interviews reinforced 
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quantitative findings that video media significantly improve understanding and learning 

engagement.  

Observational data likewise showed increased focus, reduced boredom, and 

heightened attentiveness during video-assisted lessons. A 10th student commented: 

“Learning becomes more interesting and not boring. I am more focused when there are 

videos.” (Interview with TD, 10th student MAN Kotawaringin Timur). Another Grade XII 

student added that videos helped them prepare better for classroom discussions: “Before 

this, I was shy to speak. But after watching the video, I have a clearer picture, so I am more 

confident in explaining my opinion.” (Interview with ZA, 12th student, MAN Kota Palangka 

Raya). Observational data further confirms that using video media creates a more lively 

and effective learning environment. Students appear to be more focused, less prone to 

boredom, and show a higher level of attention during video-based learning. Interviews 

with students also reinforce these findings. Tenth-grade students said that videos make 

the learning process much more interesting, helping them maintain their focus. 

Meanwhile, 12th-grade students reported that videos provide a clearer initial 

understanding, thereby increasing their confidence when participating in class discussions. 

Overall, observational evidence and interviews show that video media not only improve 

understanding but also influence students' affective and participatory aspects of learning. 

These qualitative insights explain why the quantitative improvements, such as 

higher post-test scores and strengthened engagement indicators, occurred. Videos 

provided clearer context, increased focus, and enhanced motivation, enabling students to 

process information more effectively and participate more actively. Document analysis 

further confirmed these patterns: students’ worksheets and reflection notes displayed 

more detailed explanations, stronger connections between verses or hadith and real-life 

situations, and more thoughtful interpretations after video-based lessons. Taken together, 

the qualitative data reinforce the quantitative evidence by showing that digital video media 

not only improve academic performance but also deepen conceptual internalisation, 

enhance contextual understanding, and foster more engaging, interactive, and meaningful 

learning experiences in Al-Qur’an Hadith instruction. 

 

2. Increased Learning Engagement 

In addition to increasing learning outcomes, this study also demonstrates that the 

use of digital videos significantly increases student engagement across the affective, 

cognitive, and behavioural dimensions. As shown in Table 9, the questionnaire results 

indicate notable increases in engagement scores after the implementation of video-based 

learning. 

Table 9. Paired t-test Results for Learning Engagement Dimensions 
 

Engagement 
Dimension 

Pre-
Test 

Mean 

Post-Test 
Mean 

Mean 
Difference 

t-
value 

p-
value 

Interpretation 

Affective  3.12 3.87 +0.75 9.41 < 
0.001 

Significant 
Increase 
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Cognitive 3.25 3.92 +0.67 8.76 < 
0.001 

Significant 
Increase 

Behavioural 3.05 3.78 +0.73 9.02 < 
0.001 

Significant 
Increase 

Overall 
Engagement 

3.14 3.86 +0.72 9.63 < 
0.001 

Significant 
Increase 

 

The paired t-test results in Table 9 indicate that all three dimensions of learning 

engagement, namely affective, cognitive, and behavioural, experienced statistically 

significant improvements following the use of digital video media. Among these 

dimensions, affective engagement shows the highest mean increase (+0.75), indicating 

that students' emotional responses, such as interest, motivation, and enjoyment, 

improved the most. Behavioural engagement follows closely with an increase of +0.73, 

while cognitive engagement, although still substantial, recorded a slightly lower gain of 

+0.67. 

These findings suggest that digital video media has the strongest influence on 

students’ emotional involvement, which then cascades into increased participation and 

deeper cognitive processing. This pattern aligns with the improvement observed in the pre-

test and post-test scores, reinforcing that video-based learning enhances not only 

academic achievement but also the overall quality of the learning experience through 

heightened emotional, mental, and participatory engagement. Furthermore, to better 

understand the relationship between video usage and engagement, a correlation analysis 

was conducted. The results are presented in Table 10. 
 

Table 10. Correlation Between Video Usage Frequency and Engagement Level 
 

Variable r-value p-value Interpretation 

Frequency of Video Use → Student 
Engagement 

0.684 < 0.001 Strong, positive, significant 
relationship 

 

The correlation results in Table 10 indicate a strong, positive, and statistically 

significant relationship between video use frequency and student engagement (r = 0.684, 

p < 0.001). This indicates that the more frequently and effectively digital videos are used in 

the learning process, the higher the level of student engagement across all dimensions. 

This strong correlation suggests that video media plays an important role in fostering 

students’ interest, focus, and active participation during Al-Qur’an Hadith learning 

activities. To further examine the extent to which video media contributes to student 

engagement, a regression analysis was conducted. The results are shown in Table 11. 
 

Table 11. Regression Analysis Predicting Engagement from Video Use 
 

Predictor β (Beta) t-value p-value Interpretation  

Video Usage 0.62 7.94 < 0.001 Significant predictor of engagement  

 
The regression results in Table 11 demonstrate that video usage is a significant 

predictor of student engagement (β = 0.62, p < 0.001). This beta coefficient indicates that 
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digital video media contributes substantially to increased engagement, meaning that 

higher levels of video integration in learning sessions are associated with greater student 

interest, cognitive involvement, and active participation. The strong t-value (7.94) further 

reinforces that this effect is not incidental but reflects a meaningful influence of video use 

on students' overall engagement patterns. To further quantify the magnitude of this 

influence, the model summary in Table 12 provides additional statistical evidence of the 

extent to which engagement variance can be explained by video usage. 
 

Table 12. Model Summary (R Square) for Regression Predicting Engagement 
 

Model R R Square (R²) Adjusted 
R² 

Interpretation 

Video Usage → 
Engagement 

0.72 0.518 0.514 Video usage explains 51.8% of the 
variance in engagement 

 

The model summary in Table 12 shows that the regression model has an R-square of 

0.518, indicating that the use of digital video media explains 51.8% of the variance in student 

engagement. This proportion is notably high for behavioural and educational research, 

demonstrating that video integration plays a central role in shaping students’ emotional 

involvement, cognitive processing, and active participation. The remaining 48.2% of 

variance is influenced by other factors, including teacher pedagogical style, classroom 

climate, peer interaction, and students’ intrinsic motivation. However, the substantial 

contribution of video media underscores its effectiveness as a key instructional tool within 

Al-Qur’an Hadith learning. 

This percentage illustrates a high degree of influence in practice, showing that video 

does not merely serve as a supporting medium but is a key driver of increased motivation, 

focus, and active participation among students. Meanwhile, the remaining 48.2% of 

variation is influenced by external factors such as teaching strategies, classroom 

environment, internal student motivation, and group interaction, meaning that learning 

engagement remains influenced by holistic learning dynamics. When combined with the 

regression coefficient (β = 0.62) and the high t-value (7.94), these findings confirm that the 

use of video media significantly shapes patterns of student learning engagement.  

Thus, the integration of video in Al-Qur’an Hadith learning has been proven to not 

only improve academic outcomes but also strengthen the overall quality of the learning 

process through increased student engagement that is more consistent, focused, and 

meaningful. Taken together, the results from the paired t-test, correlation analysis, and 

regression analysis provide robust evidence that digital video media plays a central role in 

strengthening student engagement and complementing improvements in learning 

outcomes. 

 

2.1 Affective Engagement 

Class observations show that the learning atmosphere becomes much livelier when 

videos are shown. Students appear to be more focused, their attention increases, and their 

boredom levels decrease significantly. This can be seen in how almost all students focus 
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their gaze on the screen, take notes on important information, and respond with 

enthusiasm when the video shows illustrations of asbāb al-nuzūl or hadith stories. Teachers 

also reported that the classroom became more conducive, with distractions such as 

chatting or playing with gadgets decreasing dramatically.  

The Al-Qur'an Hadith teacher at MAN Kota Palangka Raya explained: “Students are 

more enthusiastic and do not get bored easily. They seem to enjoy learning.” (Interview with 

Mr AB, Al-Qur'an Hadith Teacher). Another Al-Qur'an Hadith teacher from MAN 

Kotawaringin Timur also made a similar observation: "When the video is played, the 

atmosphere in the classroom immediately changes. The students are calmer and more 

focused. They are interested because the material is well visualised." (Interview with Mrs NH, 

Al-Qur’an Hadith Teacher). The results of interviews with Al-Qur'an Hadith teachers from 

both madrasas showed consistent findings: the use of digital videos significantly increased 

student enthusiasm and focus during learning. Teachers at MAN Kota Palangka Raya 

emphasised that students appeared more enthusiastic and less prone to boredom. In 

contrast, teachers at MAN Kotawaringin Timur observed a calmer, more focused, and 

responsive classroom atmosphere when videos were played. Overall, both teachers agreed 

that visualising the material through videos made learning more interesting, helped 

students understand the lesson content more easily, and created a more conducive, 

engaging classroom environment. 

From the students' perspective, the interview results show a clear increase in 

learning motivation. An 11th student said. “Learning becomes more interesting and not 

boring when there are videos.” (Interview with MA, 11th-grade student, MAN Kota Palangka 

Raya). Grade XII students, who are already familiar with more complex material, also 

reported a strong positive effect: “Grade XII material is difficult, but using videos makes it 

easier to understand, and I feel more enthusiastic about participating in class.” (Interview 

with DA, 12th student MAN Kotawaringin Timur). Grade XII students at MAN Kota Palangka 

Raya added that videos make them feel more emotionally connected to the material: “The 

videos make me feel close to the stories in the verses or hadiths. It feels like I am seeing the 

events described firsthand.” (Interview with FN, 12th student, MAN Kota Palangka Raya) 

The findings from these interviews are consistent with field observations that 

students showed enthusiastic expressions, smiled, nodded in understanding, and 

responded to the teacher immediately after the video finished playing. This combination 

of positive emotional responses indicates an increase in affective engagement, where 

students not only pay attention but also enjoy the learning process, feel more motivated, 

and have a stronger emotional connection to the material. Overall, the qualitative data 

shows that the use of videos successfully creates a more interesting, enjoyable, and 

motivating learning atmosphere. This emotional reinforcement becomes an important 

foundation for cognitive and behavioural engagement that develops in the next stage of 

learning. 

 
 
 
 



Doi: https://doi.org/10.14421/jpai.v22i2.11905 
 

Jurnal Pendidikan Agama Islam: Vol. 22, No. 2, 2025 | 353 

2.2 Cognitive Engagement 

The increase in cognitive engagement was clearly evident in how students 

processed and analysed the material after watching the videos. Observations showed that 

students were more active in taking notes on important points, asking questions when 

they did not understand parts, and expressing their opinions more critically during 

discussions. The videos helped them visualise the context of the verses and hadiths, so that 

their understanding was no longer purely textual but more meaningful and contextual. The 

Al-Qur'an Hadith teacher at MAN Kotawaringin Timur stated: If it is just text, students tend 

to guess the meaning. With videos, they can immediately explain the essence of the verse 

because they already have a visual image.” (Interview with Mrs NH). Other teachers at MAN 

Kota Palangka Raya also saw significant progress: “Discussions after watching the videos 

are much more mature. Students can explain their reasoning and give examples, rather than 

just repeating the content of the video.” (Interview with Mr AB). Al-Qur'an Hadith teachers 

at both madrasas stated that videos help students understand verses more accurately 

through clear visualisations, so they no longer have to guess the text's meaning. In 

addition, discussions after watching the videos are more mature; students can give 

reasons, connect the material to real-life examples, and avoid simply repeating the video 

content. 

The homeroom teacher who was also interviewed provided additional perspective 

on the changes in students' thinking patterns: “I have noticed that since using videos, 

students have become more critical when doing their assignments. They do not just answer, 

but explain with relevant examples.” (Interview with Mrs SM, Homeroom Teacher at MAN 

Kota Palangka Raya). Twelfth-grade students, who are accustomed to more complex 

material, also feel the benefits: “The videos help me analyse verses and hadiths because there 

are real examples and clear explanations.” (Interview with DA, 12th student MAN 

Kotawaringin Timur). Meanwhile, Grade X students, who are new to Al-Qur'an Hadith 

lessons, stated: “When I watch the videos, I understand the steps to understand hadiths, not 

just memorise them.” (Interview with TS, 10th Student MAN Kota Palangka Raya). 

Based on the interview results, the use of videos in teaching the Al-Qur’an Hadith 

has been proven to improve students' understanding and critical thinking skills. Teachers 

stated that students are now better able to provide explanations accompanied by relevant 

examples, rather than just giving short answers. Grade XII students find it easier to analyse 

verses and hadith because videos present real examples and clearer explanations, while 

grade X students admit that they better understand the steps involved in understanding 

hadith without simply memorising them. 

These interview findings align with the LKPD analysis and reflection notes, which 

indicate an improvement in students' argument quality. Their answers appear to be more 

coherent, analytical, and able to connect the messages of verses and hadiths with everyday 

life phenomena. Thus, the qualitative data as a whole show that using videos not only 

improves material comprehension but also encourages deeper cognitive engagement 

through analysis, interpretation, and reflection. 

 



Doi: https://doi.org/10.14421/jpai.v22i2.11905 
 

Jurnal Pendidikan Agama Islam: Vol. 22, No. 2, 2025 | 354 

2.3 Behavioral Engagement 

Student engagement also increased significantly. Classroom observations showed 

that students were more willing to ask questions, actively participated in group 

discussions, and were more prepared to present their ideas. Passive activities such as 

remaining silent, not participating in discussions, and simply copying answers were greatly 

reduced. The Al-Qur'an Hadith teacher at MAN Kota Palangka Raya explained: “Usually, 

only a few are willing to speak up., but after using videos, almost all students actively ask 

questions or give their opinions.” (Interview with Mr AB, Al-Qur'an Hadith teacher). 

Teachers at MAN Kotawaringin Timur also noted the same change: “Students who were 

usually passive became more courageous, perhaps because they already had a clear picture 

from the video.” (Interview with Mrs NH). The interviews showed that using videos in 

learning increased student participation. Teachers stated that students who were 

previously passive were now more willing to ask questions, express their opinions, and 

engage in discussions because they felt they had a clearer picture after watching the 

videos. 

The principal, who observed changes in student behaviour from an institutional 

perspective, reinforced these findings: “We saw an increase in student participation, not 

only in class, but also in school religious activities. The videos seem to have made them more 

confident and given them a deeper understanding of Islamic values.” (Interview with Mr RJ, 

Principal of MAN Kota Palangka Raya). Grade XII students at MAN Kota Palangka Raya also 

confirmed that the videos increased their courage to speak up: “I became brave enough to 

ask questions because I understood from the videos. I used to be afraid of making mistakes.” 

(Interview with FN, 12th student). Grade XI students also stated that discussions became 

more active and enjoyable: “The discussions became livelier. We exchanged opinions after 

watching the video.” (Interview with ZB, 11th Student MAN Kotawaringin Timur). The use of 

videos in learning makes students much more active and more willing to express their 

opinions. Teachers and school principals have seen an increase in participation, both in 

class and in school religious activities. Students at various levels also report being more 

confident in asking questions and participating in discussions because the material in the 

videos helps them understand the lessons more clearly. 

Observations show that students respond more quickly to teachers, are more 

disciplined in completing group assignments, and are more involved in question-and-

answer sessions. Learning activities have increased not only in quantity (more frequent 

speaking), but also in quality (more relevant and argumentative answers). Overall, the use 

of videos encourages more positive changes in learning behaviour, including greater 

courage, active participation, group cooperation, and a willingness to engage fully in 

learning. 

The findings of this study demonstrate that the use of digital video media 

substantially enhances both learning outcomes and multidimensional student engagement 

in Al-Qur’an Hadith education. However, deeper analysis is required to explain why certain 

patterns emerged, such as variations in learning outcome improvement between the two 

madrasahs, the dominance of affective engagement compared to other dimensions, the 
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overall engagement increase of 0.72, and the fact that video usage explains 51.8% of 

engagement. In contrast, other factors account for the remaining 48.2%. The following 

discussion elaborates on these issues by integrating theoretical and empirical foundations 

relevant to digital learning in Islamic education. 

The pre-post-test outcomes reveal consistent improvements in both institutions, 

with the highest increase observed at MAN Kota Palangka Raya (16.4%) compared to MAN 

Kotawaringin Timur (14.9%). These results indicate that although video media is effective in 

both contexts, variations in teacher digital literacy, classroom readiness, and infrastructure 

availability likely contributed to the difference, an interpretation supported by Eraku et al. 

(2021), who emphasise disparities in teachers’ digital competence and school technological 

ecosystems across Central Kalimantan. Teachers at MAN Kota Palangka Raya were 

observed to integrate videos more systematically by pausing at key moments, prompting 

questioning, and connecting visual examples with textual verses. Such instructional 

behaviours align with Mayer’s Cognitive Theory of Multimedia Learning  (2020), which 

emphasises that guided multimedia processing produces deeper conceptual 

understanding. Therefore, the difference in improvement percentages can be reasonably 

attributed to pedagogical quality rather than solely the video content itself. 

Furthermore, the 14-16% improvement also aligns with results reported in Islamic 

education contexts by Saripudin et al. (2021) and Jennah et al. (2024), who found that 

digital media enhances comprehension but tends to stabilise once students reach a certain 

threshold of conceptual clarity. In other words, the gains reported in this study are 

expected and align with the characteristics of multimedia-assisted learning, which enhance 

comprehension but do not radically increase overall achievement beyond realistic 

cognitive limits. 

The qualitative findings confirm this mechanism. Teachers described how videos 

help students visualise asbāb al-nuzūl, historical contexts, and hadith values through 

images and animations that reduce cognitive load, consistent with Sweller’s Cognitive Load 

Theory (2010) and Paivio’s Dual Coding Theory (1986). Students repeatedly stated that they 

could “see the context,” “follow the storyline,” and “grasp the meaning quickly,” 

indicating that videos activate dual channels for information processing. This type of 

visualisation allows learners to transition from surface-level recognition to more 

meaningful interpretations, as evidenced by their worksheets and reflection notes, which 

showed stronger argument coherence and richer real-life applications. These outcomes 

align with Parhan et al. (2024), who observed that contextual visualisation deepens 

comprehension of religious teachings. 

In addition to these cognitive improvements, engagement also increased 

significantly across the three dimensions proposed by Fredricks et al. (2004): affective, 

cognitive, and behavioural. Reviewer notes highlight the need to explicitly analyse the 

magnitude of engagement change (+0.72 overall), with affective engagement showing the 

highest increase (+0.75), followed by behavioural (+0.73) and cognitive (+0.67). This 

distribution is theoretically coherent. Krashen’s Affective Filter Hypothesis (1982) states 

that learning becomes more effective when affective barriers, such as anxiety, boredom, 
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or confusion, are reduced. Videos naturally stimulate emotional responses, including 

curiosity, enjoyment, and empathy, particularly when they present narratives of prophetic 

stories or moral lessons. Students consistently reported feeling more enthusiastic, less 

bored, and more emotionally connected to the stories and values illustrated in the videos. 

As Suen & Hung (2025) found, emotionally expressive digital media substantially boost 

affective engagement, which then cascades into participation and deeper cognitive effort. 

The high gains in behavioural engagement can be explained by reinforcement 

principles (Skinner, 2014). After watching videos, students felt more confident speaking 

because they had a clearer mental model of the lesson. Statements such as "I am brave 

enough to ask questions because I already understand from the video" reflect this change, 

a finding consistent with Campbell et al. (2022) and Ahmed et al. (2022). Students’ 

increased confidence also reflects Deci & Ryan’s (2012) Self-Determination Theory, which 

explains that when learners feel competent and socially supported, their intrinsic 

motivation strengthens, leading to more active and persistent classroom behaviour. This 

theoretical perspective aligns with teachers’ observations that students who were 

previously passive became more willing to ask questions, participate in discussions, and 

collaborate with peers. These behavioural improvements were also consistently recorded 

in observational notes throughout the intervention. The findings further reinforce these 

changes, Adyasaputri et al. (2023) both of which emphasise that motivation plays a decisive 

role in learning success, particularly in contexts where emotional readiness and perceived 

competence influence students’ willingness to engage deeply with learning tasks. 

Meanwhile, the slightly lower increase in cognitive engagement (+0.67) is 

consistent with the greater cognitive effort required. Li et al. (2020), explain that cognitive 

engagement requires sustained mental investment, strategic thinking, and interpretation, 

skills that cannot increase as rapidly as emotional or behavioural responses. While videos 

support cognitive processes, the depth of cognitive engagement also depends heavily on 

teacher questioning, scaffolding, and interaction quality, as argued by Piaget (1972), 

Vygotsky (1978) and Hattie et al. (2021). Therefore, although cognitive gains are substantial, 

they naturally progress more slowly because they involve higher-order processes. 

The regression and correlation analyses further illuminate the underlying 

mechanisms. Video usage accounts for 51.8% of the variance in engagement, leaving 48.2% 

influenced by other factors, such as instructional style, peer dynamics, classroom climate, 

and intrinsic motivation. This finding is typical for behavioural and educational models. As 

Johnson (2002) and Bahula & Kay (2021) highlight, media is only one component of an 

interactive learning ecosystem; engagement is co-constructed through teacher facilitation, 

peer collaboration, and learning context. In this study, teachers who used videos 

interactively, such as by pausing at key moments, prompting reflection, and organising 

discussions, created learning experiences that maximised engagement. Meanwhile, 

classrooms with less structured follow-up activities showed lower overall engagement 

gains, demonstrating the mediating role of pedagogy. 

The strong correlation value (r = 0.684) and substantial beta coefficient (β = 0.62) 

underscore that videos are a powerful predictor of engagement, yet not the sole 
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determinant. The results align with Lackmann et al. (2021), who found that video format 

and pedagogical integration significantly influence engagement. In this study, teachers 

who contextualised videos with relatable examples and linked hadith values to students’ 

daily experiences were able to amplify engagement. This is consistent with the findings of 

Qomar et al. (2024), who emphasise the importance of contextualization and 

internalisation of values in Islamic learning. The interview data further reinforce this 

interpretation. Students explained that discussions became livelier and more enjoyable, 

indicating a behavioural shift supported by both affective and cognitive readiness. 

Principals also noted increased participation not only in classroom activities but also in 

school religious programs, reflecting a spillover effect that points to strengthened 

internalisation of Islamic values (Aziz et al., 2021). This broad influence reinforces that 

video-based instruction is not merely a cognitive tool but an affective and motivational 

catalyst. 

In this context, these findings are especially relevant for Central Kalimantan, where 

technological limitations remain a challenge (Eraku et al. 2021; Nuriyah, 2025). Despite 

infrastructural constraints, video proved to be a realistic, accessible, and scalable medium 

that supports teacher competence gaps and overcomes the abstractness of Al-Qur’an 

Hadith content. Therefore, this study provides evidence that video media can serve as a 

bridging innovation in regions with limited digital readiness. In synthesis, the discussion 

reveals that the effectiveness of video media is not solely determined by the tool itself but 

by the interplay of multimedia principles, pedagogical strategies, student characteristics, 

and contextual conditions. The combination of visual storytelling, teacher scaffolding, 

student emotional engagement, and contextualised examples collectively produced 

meaningful gains in learning outcomes and engagement. These results affirm that digital 

video is an impactful, pedagogically sound, and contextually appropriate medium for 

modernising Al-Qur’an Hadith learning. 

 

Conclusion  

The findings of this study demonstrate that integrating digital video media 

significantly enhances students’ engagement and understanding in Al-Qur’an and Hadith 

learning. Quantitative results show substantial increases in pre-test to post-test scores in 

both participating madrasahs, indicating that video-assisted instruction effectively 

improves students’ comprehension of Al-Qur’an verses, asbāb al-nuzūl, hadith meanings, 

and their contextual applications. These improvements are further supported by statistical 

analyses, including significant paired t-tests, strong correlations, and regression results 

indicating that video usage accounts for more than half of the variance in student 

engagement. Qualitative data reinforce these outcomes, with teachers and students 

reporting clearer understanding, stronger motivation, and more active participation during 

video-enhanced lessons. 

These findings imply that digital video media is not only a supportive tool but a 

powerful pedagogical resource capable of transforming Islamic learning into a more 

interactive, contextual, and student-centred experience. Videos help visualise abstract 
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concepts, making them more concrete and easier to internalise. They also promote 

learning environments that are more engaging and enjoyable, especially for digital-native 

students who respond well to multimedia formats. In madrasahs located in geographically 

challenging regions like Central Kalimantan, video media can help mitigate limitations in 

learning resources and provide equitable access to high-quality instructional content. The 

study also highlights the importance of improving teachers’ digital literacy and 

instructional design skills. Effective use of video requires teachers to select appropriate 

content, integrate multimedia meaningfully into lesson plans, and provide follow-up 

activities such as discussions, reflections, and collaborative learning tasks. Strengthening 

these competencies will support the sustainable and impactful implementation of digital 

learning in Islamic education. 

Despite its contributions, this study is limited by its scope, as data were collected 

from only two madrasahs with differing levels of technological readiness. The research also 

focuses on short-term engagement and learning outcomes, leaving long-term effects 

unexamined. Therefore, future research should involve a wider range of institutions, 

explore additional forms of digital media, and assess sustained impacts on students’ 

character development, critical thinking, and value internalisation. In conclusion, digital 

video media proves to be an effective pedagogical strategy that enhances comprehension, 

engagement, and active participation in Al-Qur’an Hadith learning. Its integration offers a 

promising pathway to modernise Islamic education while preserving its spiritual and moral 

essence. 
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